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Unit - I
CONSTITUTION OF INDIA
AND EDUCATION




Chapter-1
CONCURRENT STATUS Of
EDUCATION

. _—
Introduclion: oy

The Constitution of India was drafted by the Constituent Assembly
which was formed in 1946 to write the constitution of India. It first meet onl - Ind
9, 1946 in Delhi while India was still under Britich rule. It had 207 represe eu}bﬁ'
including 15 women. The Interim Govt. of India was formed from the new] " ative
constituent Assembly. On 15th August 1947, when India became indepemirr elec&:
;ons.tiiluent in\s}s;embly became India’s first parliament. Dr. Rajinder Prasaq in::;z

resicaent ot this constituent Ass i i 3
et P embly and later became the first Presiden; o

The Constitution of India was drafted over a eriod of 2 yrs. 1
days. On 29th August1947a Drafting committee wil:h Dr. .li‘unb)v;rdkarlaz/I &2%: a.nd ]E
was formed on the basis of various reports submitted by the previous comn‘:::nt
President of the Constituent Assembly of India signed the draft on 26th Novemes.
1949. It was enacted on January 26, 1950. Amendments have been made to u-:
constitution time and again as per the need of the how. The enactment of constituti,
of India laid the foundation for establishment of the democratic republic of Indj,l‘

It mirrors the hopes and aspirations of the people of India.

Preamble of Indian Constitution:

The people of India faithfully dedicated their constitution to themselves in th
form of Preamble with the words:

“We, the people of India, having solemnly resolved to constitute India into:
sovereign, socialist, secular, Democratic, Republic, and to secure to all its citizens

Justice - social, economic and political ;

Liberty - of thoughts, beliefs, expression, faith and worship;

Equality - of status and of opportunity; and to promote among them all

Fraternity - assuring the dignity of the individual and the unity and integrityc
the nation;

In our constituent Assembly this 26th day of November 1949, do hereby adopt
enact and give to ourselves this constitution.”

There new terms - socialist, secular and Integrity were added to the original tex
of the Preamble when it was amended in 1976. Thus the constitution of India can*
into functioning w.e.f. 26th January 1950. '

The Preamble outlines the main objectives of the constitution. It reflects the ba“
structure and spirit of our constitution. Itis regarded thatitserves asa channell-s”;é,
tool for the interpretation of the constitutionas a whole. It lays down the fundaTuegof
values and philosophical ideas and contains the basic features of the consti
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!J s L i e
and thus considered a vital part, It is significant because it highlights the type of

|

sncit;[\' and government it wishes to establish

w significance of the Pre : Mhmve

the wurd: vmhl\.\sizin:vhtl\l.\rl‘l.;::-‘l\‘nll(;i(::\:::lll‘:" zonaitybion llexinthe/ wi; LIt ooy
people of India. The t‘\l;rowinn% state U ilciopatlini e e
the people of India, It als(; i\ 'q. i-onu l”mt llf('umslllut!nn is made by and made for
’us“;};' Gebteauelils .{l\Ll.fzdiltxl-l:rl;_ e essential national goals for every citizen

1e Constituti ' ia i -
B oct the nati(;‘l:l:;()s:l\\giwil:\‘:vh(?\:f;\:::::!;' lll\iu most sanctified document to guide and
Directive Principles cnshri;\od in it 1r:‘thﬂn 50}‘“" S l‘lllulnmenln.l e
in all spheres of national life. i e major sources Lo shape policy decisions
Itclear > : :
A clenrctu‘tl :1);::2:3151 l(:}elzt,l}lfal}01\‘1l functions of Govcrnmenl at various levels. There
iy i pis i'\.llVC powers belween the centre and the stales.
e comr :)rglsulllini;c:nlsml_):)dnes_lhrge legislative lists viz the Union list, the State and
R sl‘at-e h(:l; luf:;‘s Il\'I:lSt Il, Cgﬂre ha.s the power to legislate while for
centre and slate both can legislzzz*;rnl:newsmlet. Lflsct:lm ls'the Concurrcnf ol
tmivereity level, In cnse of any di é ly aspectofe ucation from the primary to the
e el ° any 1spule,' (‘f’,lSlc’lllOH' fra'med by the central Government
Dl 1t g authority. B_y lmvu?g.cduqtlon in the concurrent list, the Centre
plement directly any policy decisions in the states.

. However, itis provided thatin respect of matters enumerated in the concurrent
list, a ]a\f' made by the Legislature of any Slate shall, inspite of ils inconsistency with
any earlier law made by Parliament, prevail, it the state law in question had been
reserved for the consideration of the President and reccived its approval. Parliament,
can lhowever, at any time enact a law repeating or amending such a state law.

. It, therefore, implies that for the functioning of democracy and for giving effectto
!lns. c.lnuse of the constitution, the Centre and the States have to see that every
individual is equipped with the necessary knowledge, skills and attitude. Both
centre and states are responsible for expansion and progress of education. Now we

will study the items in each list separately:

(A) ListI-Union List concerning Education:-
ained in the Union List, of

The Parliament can enact Jaws on the subjects cont
which Articles 13, 62, 63, 64, 65 and 66 pertain to education. The Union may keep

these subject under its own jurisdiction. There subjects are:-
institutions or other agencies and

> Participating in international conferences,
implementing the decisions taken there in.

5 Prolection and maintenance of the National library, Indian Museum, Imperial

and any other institution

war Museum, Victoria Memorial, India war Museum, .
gives partial or complete financial aid Dy the Government of India, orany other

institution lawfully Jeclared by the Parliament to be of national importance.
At the commencement of this constitution, the maintenance of institutions known
by the name of Kashi Hindu University, Aligarh Muslim University anc:l Delhi
University as well as any other institution lawfully declared by the Parliament

to be of national importance. o iall
Institutions receiving financial aid from the Government of Inc!xa, either par ahy
or fully, or any institution lawfully declared to be of national importance by the
Parliamentor technical ed ucation institutions.

\%

\’
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sncies and institutions which(a) are meant for V_O_Cf\lionl, h
Union age :-u ic \: of institutions for the training of police officials, (b)
sl l'"'\-lll(:s:mcnl of special studies or researches, (c) are meant for
ltjf\lllltf":f :»(r lo'cniml assistance in the study of ?rime: o |
Detern l1 wtion of standards and bringing of uniformities into hij
’ [M-ﬂn“ll\l l“n-:.lituh'ons, scientific and technical institutions,
- ;:Lr:\;;m r\}.w_\- and Navy include tide transportation and other related trainjn
and education.

»”

ﬂndi(ra“
providi"8

gher cducahon

» S ist: (List-1II
ThLSst:aths f;;ztmflhorisec)l to enact legislation on the 66 .subje.cts containgd in thij
Entry- Il : This is inclusive of entries 62-66 of the Ur.uon List apd Articl
Concurrent list while remaining with in the constraints of Article 25 of
which also comprehends Universily education.. L

InEntry 12, the libraries, museums or other similar institutions,
buildings and monuments are financed by the State (those not und
of Parliament or declared by it of national importance.

s list,
e 25 of the

educatigp,

ancient, historica]
er the jurisdiction

1. Lducation on the Concurrent List :

Education remained a state subject Lill December 1976. But on a
Amendment Act of the Constitution, the situation got changed. On
1976, the constitution in the 44th Amend ment Bill - renumbered as t}
42nd Amendment Bill - was finally passed by the Parliament. This bil] received the
Presidents approval on Dec. 18, 1976, According to this amendment, education Wwas
included in the concurrent list and both central and state governments became

partners in it. The Amendmentstated that entry 25 of the seventh schedule (concurrent
list) of the constitution shall be substituted by the following :

ccount of 424
November 11,
1€ constitutjop

training of labour’,

In this way education attained concurrent states in our constitution,

Concurrent Status of Education:-

Historical Background: Putting education on the co
idea but it has been developed in the pastalso. e.g.

M.C. Chagla’s opinion: In 1694, M.C. Chagla wanted educationtobea concurrent
subject. It means tha

a joint responsibility of both the centre
and the states.

ncurrent list was not a new

recommended that at least
€ concurrent ljst.




But the Kothari commission was also not in favour of fragmenting education
and putting one part in the concurrent list and the other in the state list, education
should under any circumstances, be treated as a whole. Education should, according
to the commission, should remain a state subject. Following arguments have been
put forward by the Kothari Commission:

Central Leadership of Stimulating Character:

The position given to education in the Constitution of a vast country like ours is
probably the best because it provides for a central leadership of a stimulating but
non-coercive character.

Elasticity and Freedom to Experiment:

The inclusion of education in the concurrent list may lead to undesirable
centralization and greater rigidity in a situation where the greatest need is for
elasticity and freedom to experiment.

Workable Centre - State Partnership:

Tl.\e Commission is convinced that there is plenty of scope with in the present
Constitutional arrangment to evolve a workable Centre- state partnership in education
and tl.xat this has not yet been exploited to the full. The case for amending the
Constitution can be made only after this scope is fully utilized and found to be
inadequate.

The Kothari Commission, after considering all the aspects of the issue,
recommended that an intensive effort should be made to fully exploit the existing
provisions of the Constitution for the development of education and evolution of a
national educational policy. The problems may then be reviewed again after few
years.

J.P. Naik, mentioned the following arguments in favour of making education a
concurrent subject:
1) Implementation of Economicand Social Planning: Itis argued that the economic
and social planning for which the Union is primarily responsible - cannot be
attempted successfully unless the centre is also empowered to plan for education.
2) National Character of Educational Policy : Itis claimed that educational policy
is a national concern rather than a state or a local concern and that, although the
administration may be left to the states and local authorities, the major decisions of
State policy must be taken by the Centre.
3) Free and Compulsory Education - ajoint responsibility: The Directive contained
in Article 45 of the constitution implies that the provision and free education is a
joint responsibility and that the centre will not be in a position to play its role in this
sector unless it also has the authority to take policy decisions in primary education
and to compel the state government, if necessary, to adopt them.
4) Equal standards of social service: Ithas been pointed out thatitis a fundamental
responsibility of the Centre to maintain an equal standard of social services in all
parts of the country and as education is the most significant of all social services, the
Centre will have to provide equal educational opportunities for all the childrenin
the country. This can only be done if education is amendable to Central planning
and control.



5) Effective Leadership from Above: The effective lomlmshi
below par Furthermore, as no chain can be stronger than jys Weakeg Slay
mustolten provide effective leadership from above - a functjop, th
discharged satisfactorily unless it is empowered ﬂdt‘flualely to dea| Wit
cases

6) Responsibility of the Centre for Funds: It has been Pointe( g,

is responsible to the Parliament for all the funds it gives to the Slate 1at the
educational development and that it cannot really be answe
in this behalf unless 1t has the authority to take firm polj
implement them.

As against the above mentioned extreme view, there Was a sec,,
thinkers who agreed with Kothari Commissions viewpoint and pre
another extreme in the opposite direction. They suggested that educay, >80y,
remain a state subject and that the modern trend towards Centralizauo0 oy
resisted as forcefully as possible in the larger inlerest of the country, Iy, lhl; muslb!
they gave the following arguments: : ‘a"Our,
1) Democratic Ground : There should be decentr
planning on the grounds of democracy.
2) Harmfulness of Centralization : Centralization, which brings immedia[e .
is extremely harmful in the long run because eats into the self confide g

p "‘ ll](_-

r
rable 1 the [l):n('
cy (lecisionS

alization in genery| o
Ven ;

ncel inil' o 3y
resourcefulness, responsibility and even competence of State Govemmem' alivg
3) Preservation and Enrichment of Culture of Linguistic Minorities; 5

greater need for decentralization in education is the possibility it affords toneev?'f
linguistic minority to preserve its own culture and to progress in its owp, Manpey

4) Preservation of Indian Culture : The varied mosaic pattern which Indjap CUItu;e
has evolved through centuries can be preserved only if State Government have gy
authority over education and that it can be distroyed in no time under 4 centralizeg
control of education which would always tend to introduce dead uniformity

5) Preservation of Sovereign Authority: The Centralization of education woy|
make it increasingly bureaucratic and thus, deprive it of the healthy direct conty
with the public. The group of thinkers, therefore, would not only preserve th
sovereign authority which Slate governments have over education at present, bu
they would even go a step further and cut the very root of all trends of centralizatio
by abolishing the Ministry of Education ilself or by even constituting a single sma
ministry for all the social welfare services.

In 1976, during emergency, Swaran Singh Committee suggested 42n
Amendment in the constitution which states that education is to be included'inth
concurrent list It observed, “Agriculture and education are subjects of primar
importance to country’s rapid progress towards achieving desired socio econo'mtI
changes. The need to evolve an all Indja policy in relation to these subjects can td
ruled out.” The Amendment was passed by both the Houses of Parliamentan

: ; . i el
was endorsed by several state Assemblies. Since then education is in Concurf
List.

Constitutional Implications of 42
a) Partnership of Centre and
Conslitution States, ‘Notw
subject to clause(1), the Le

nd Amendment ; Indit
State Government: Article 246(2) of the ptar
ithstanding anything in clause (3), the Paf“amis wi
gislature of any state has the power to make 1¥

o —




spect to any of the matters enlisted in list 111 in the 7th Schedule. This means that

e Parliament (by virtue of the Centre Government) and State Government are equal

artners in framing educational policies. Prior to this, the States were the only party.

) Supremacy of Union over States: Article 254 provides supremacy of the Union
ver the States in enacting any law regarding any field (including education)

) Exccutive powers of the Union: Arlicle 257 provides powers of the Union to
ive directions to the State. The States have powers limited to the extent that these do
ot impede or prejudice the exercise of the executive powers of the Union.

) Directing Powers of the Centre: By including education in the concurrent list,
he Centre can directly implement any policy decision in any State. If the Centre has
lecided a uniform structure of 10+2+3 all over the country, the State government

ave to follow the same. Hitherto fore, only some slates used to adopt the new
tructure.

) Iligh Power of National Institutions: National institutions like, University
srants Commission (UGC); National Council of Educational Research and Training,
NCERT) and other national bodies like the Central Advisory Board of Education,
\t'ill have higher power and strength to shape the education of the country in all the
tales.

‘Amidst these conflicting views, ultimately in 1991 Inter-State Board accepted
he recommendations of Sarkaria Commission which was set up to study the Centre-
>tate relations and opined that Central government must consult the State before
beginning of any legislation on the subjects included in the concurrent List. This
solved the controversy and it clearly implies that Central laws on concurrent subjects
-an only be enacled after the consultation with State government Education would
also be such a subject.

Hence, it may be inferred that the transfer of education from State List to
Concurrent List had a specific purpose and significance. It created an avenue for the
Centre intervention in the field of elementary education.

A thorough analysis of the Constitutional Provisions reveals that although
education is a State subject, but the Central Government has an important role to
play in the overall delermination of policies, programmes, priorities and planning
techniques. It also has to perform certain functions exclusively and certain other
functions concurrent with the State Governments which are as follows:

Exclusive Functions of the Union Government :
» Educational and cultural relations with other countries.

A\

» The clearing house functions of collecting and broadcasting ideas and
information.

> The co-ordinaling functions of harmonizing the educational activilies of the
Centre and the Stales.

» Education is the Union Terrilories.

Concurrent functions of the Union Government:

» Scientific research

Technical education

Propagation, development and enrichment of Hindi

Preservation and promotion of national culture, inclusive of patronage to
national art.

v VY
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Patronage to the study of ancient Indian culture in general and the study
sanskrit in particular.

» Education of the handicapped. .

> Promotion and co-ordination of educational research

» Special responsibility for the cultural interests of the l}lmontles.

» Responsibility for the cultural interests of the people ie, the schedule cagye 2
schedule tribe. , .

> Responsibility for strengthening national unity through suitable Programm,
particularly through those of emotional integration. '

> Grantof scholarships in an attempt to search for talent, especially at the Univers
stage. o

> Advanced professional and vocational training. .

> Maintenance of central institutions or agencies for education.

>

Provision of free and compulsory education upto the age of 14 years.

Hence, in the Concurrent status, the National Policy on Education 19g4 h
described this relationship between the Central Government and the Sta
Government as that of a meaningful partnership. Though the role and responsibil
of States in regard to education will remain unchanged, the Central Govemme]
would accept a larger responsibility to reinforce national and integrative charact,
of education, to main quality and standards (including those of teaching professiop,
atall levels), to study and monitor the educational requirements of the country as
whole in regard to manpower for development, to eater to the needs of research an
advanced study, to look after the international aspects etc. and in general to promg

excellence at all levels of educational pyramid throughout the co try
. . - - . . un ' C
signifies a partnership which is at once meaningful and challenging TS

ko



Chapter-2
OLICIES, ACTS AND PROVISIONS
RELATED TO EDUCATION

Fducation inthe pre-Independence days was confined to limited objectives of
Vucatingg the selected people and not the masses, It was not concelved to develop an
Mormed democracy or to meat the national needs and goals, There was no attempl
b aniversalise education, provide freedom to teacher and schools to experiment
yVith new tdean or launch programmes of improvement, The methods of teaching
vere formal, aylabl were prepared and prescribed by the state and teachers had no
yeedom to change them, The concerned leaders thought about it and immediate
Aention was pald 1o the proper development of education with the dawn of
hdependence,

India got Independence on August 15, 1947 and its democratic constitution
ame Into force on January 26, 1950,

The Constitution containg the educational philosophy of Indian people, It
gibodies the Ideals, hopes, values and asplrations of the people of India, It s the
fundamental law of the land, Education finds an important place in this great
document, Many provision of the Constitution have direct or Indirect bearing on
education,

The Preamble of the Constitution contalng alms and objectives of our national

olicy, It s a guldeline and a solemn pledge glven to the nation, The Constitution
I:.m setforth the goals of our education, The Preamble to the Constitution is
remarkable in this regard, It has a great bearing, on educational policies and
programmes, It reads:

We, the people of India, having solemnly resolved to constitute India into a
Soverelpgn, Democratic, Republic and to secure to all its citizens,

Justice : social, cconomic and political;

Liberty @ of thought, expression, bellef, faith and worship;

quality : of status and of opportunity; and to promote among, them all;

Fraternity : assuring the dignity of the Individual and the unity of the nation;

In our constituent Assembly this twenty sixth day of November, 1949, do hereby
adopt, enact and glve to ourselves this Constitution,

Provisions were made In the Constitution for varlous levels and aspects of
education to fullill the needs and asplrations of people through it. We shall discuss
them in this chapter under varlous heads ;

(a) Provisions & Acts related to Universalising Elementary Education
(1) Provisions & Acts related to Equalizing, Educational Opportunities,
() Provisions & Acts related 1o accessibility to higher education

(d) Provisions & Acts related to secularism based education




g eme a l‘,‘l

Elementary Education is the true index of the gene
ral, e ;
?v‘;l‘l’_s“]"}l:::;nntlgg ‘:: COrl(l) nt‘ry. Various studies hage clearll; Z?:::nft}zma:: nd politi, )
provisions. On acc};unptc rf}?ro.vxslons for UEE are far ahead of those wi Lhi'“ countyy
C hatasitg ke provisl 0 IfLS importance, the Constitution of India en'olrll:ad?%a.
country like India wh ons lm' it. UEE assumes special significance fo: a de:pon.u 2
It has been one of tel:: ;emgntary education is the end of nearly 45% of eloPlrl
since independence. It foun(c’lsz;?li‘)eos;tl"::!ti?\ofilri?fleig el devempmemmﬁ:‘
Directive Principle of State Policy under thlec :aph?(:r:h f Iifgéaisr;;ﬁn;:rh;:i e ’
ee an

com’?ulsory education for children.” It states,
The State shall endeavour to provide, with in a period of ten years from t

commencement of the Constitution for free and compulsory education for all child
re

until they complete the age cf fourteen years.” i.e. this task should have bee
e
1

completed by 1960.
Here, by the word ‘State’ is meant “The Government and Parliament of Ind:
and the Government and legislature of states and all local and other authoritie

der the control of the Government of India” b

g

within the territory of India or un
The provision of Article 45 includes three elements:
tary school should be withi

(i) Universality of Provision: It means thatan elemen
an easy walking distance from the home of every child. .
Iment (admission) of everj

Universalisation of Enrolment: It means that enro
1 through propagand:

child of the prescribed age into class I of a schoc
rsuasion and every penal action if necessary. <
everyenrolled(admitted 3

(iii) Universalisation of Retention: It means the retention of
child in school till he reaches the prescribed age or completes the prescribet ;
course. It implies to ensure that every child progresses regularly from yeart

year and there is no stagnation-
onal Provisio

(i)

n for UEE in our country was to b
hed on account of severt

ut this resolve could not be accomplis ce
. laced persons after partition and lack®
o e perevied then to 197627

e rehabilitation
te had to be revised first to 1970,
NPE-1986 gaveof

e targetda
now, the problem is

f 14 by 199
hall be ensured that freeand o e
e :
ptoldyea’ 28 ementof th

As stated earlier, the constituti

realized by 1960, b
problems suchas th
resources. Asa result th
later on to 1990. Butuntil
an unqualified priority.
and those upto the age ©

revised the targetdabe. Itstatesc,l;lctis "
1 ity 1 vi to
of satisfactory quality 15 provi all e launc

the 21st century. A hational missio

Constitution e as pas
86th Amendment) Act2002W o
gf India pioneered by the FormeT Prime hfc“;et;’z) ~chieve the ot
named “Sarva Shiksha Abrt:)g;m i . e the goal of UEEofs2

The programme

time - bound manner-
quality b)' 2010. /
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Article 21 A : Right to Education:
It states, “The state shall -
s, 2 state shall provide frem and compnl

of the b Py mpienty srhvyr a¥urm 'es 31l “Rildrem

: years i soch maane P s .
Article 51A : Clause ‘K’ has b-rm” 4:;:;;%’!1':{;»*; T '

' g o o d v 53 A Fondamentsl [

It states,” It shall be the duty of every citizen of Indva wie, 8 2 ;w:::‘::j' i

to provide opportunities fc

vities for education to his child

' C - vis childvens a0 e caon g 4
between the age of six and fourtesn years’ . PR

93rd Amendment: By 93rd Amendment of fae jndian Constirution, e

>mentary education has became 2 fondamental r;ge-,g; 5t frces Bosxce e 2 bora gl
. X » $ PV WS rﬂf,.,mt‘e«cn,l, et

is Right to Education At 200 came mito effert on 1 April 2510 The Glle 'l’:h’
'E Act incorporates the words ‘free anid covapraisny i R

‘Free’ education means that no child, ofher than l'* id who has 5 i
 his or her parents to a school wmr; xs o roap-toges ——

. vich is not sopporied by fae approprate

vernment, shall be liable to pay any kind of fez or chavges or expanses witics may
event him or her from pursuing and completing dlementary sducation i

‘Compulsory’ education czsts an cbligation on fhe appropriate Gonerament
d local authorities to provide and ersure 2dmission, atiendancs aud completion
elementary education by 21l children in fre 615 age 7o07. '

lient Features of RTE- 2005
Free and compulsory education &0 211 childzen of facia of fhe 615 y2avs of age
No child shall be held back, expelled or reguined 1 pass & Bravd examination
until completion of elementary educztion.
If 2 child above six years of age Fas no been admitted i avy school or Bong
admitted, could not complete Fis or Fer lementary education, hem e or sie
shall be admitted in 2 class appropriate to his oF ke age, provided fhat waes2 3

child is directly 2dmitted in z class appropriatz to his/ Rer age, faen e or sie
ming, &1 S0

v

shall, in order to be 2t p&r with ofhers, have & right to specia { e :
manner, and within such time limits, 25 &Y be prescribes, .':,-;’;A»,d farhes
that a child so admitted 0 elementary education shiall b entitled i free eCucation
till completion of elementary education even after fOBTEET Jeavs

roof of age for admissiorn= - P
rpose rission $0 eleTnentar] education, the age of 3 WE sbail 5o
For the pu of ad to ¥ i g

: ~ : Sicate issoed m LS
etemunedonmebassafthebmhwmf e e basis

th, Deaths and Marriages Regstration /42 12

oﬁierdocumeniasmaybep\'esc ibed. ) i
fsu!fflc‘) child shall be deri admissionin a schonol for Back of a}ge pr ,’f;'; .

. Achild who completes elementary education shall be 2 suded 3 2SI

. Calls for a fixed tead'x;dpupﬁ ram;n. e -

- Willa to all over India except 2mTG Kzst..:...' S
' Provitrl’;bt:or 25% reservalion for economically disadvantaged (B

admission to class I'm all private schools.

' =




R

» Mandates improvement in quality of educatior..

» School teachers will need adequate professional degree within five years g, |
will lose job.

» School infrastructure to be improved in three years else recognition wi |
cancelled. il)

» Financial burden will be shared between state and Central Governmen;
The date, untiring efforts of the government at all levels are bringing fm' |

results in attaining the targets of UEE. It is expected that by 2020, we will bem

position to have our head up on this long waiting issue. B

Provisions & Acts Related to Equalising Educational Opportunities:-

In the Independent India, one of the main concern of the Governm
educational administrators is to equalize educatio

thateducation should go down to every citizen of In
rural child and to every economically poor child. T
which requires everybody to be educated.

ent andg
nal opportunities, This imp},

dia; every SC, ST, girl and eve
his is a democratic COMmitm,

Article 14: Equality before Law:-

It state, “The state shall not deny to any person e

quality before law or th
protection of the laws within the territory of India. i

Education for Minorities:

The constitution provides certain safe
interests of the minorities.
1) Article 29- Protection of Interests for Minorities:

Article 29 of the Indian constitution relate
It states that:

() ‘Any section of the citizens residing in the territory of India or any part the
of having a distinct language, script or culture of its own shall have the right
conserve the same.’ It further declares:

(i) No citizen shall be denied admission into any educational instituti
maintained by the state or receiving aid out of state funds on grounds only of religic
race, caste, language or any of them.

guards for the cultural and education

s the protection of minorities.

2) Article 30- Right of Minorities to Establish and Administer Educatior
Institutions:

Article 30 relates to “rights of Minorities to establish and administer educatior
institutions’ and specifies that: .
(i) Allminorities, whether based on religion or language, shall have the rig
to establish and administer educational institutions of their choice, apd o
ii) The State shall not discriminate against any educational nnstlmpol:i‘
respect of grant-in- aid, on the grounds that it is under the management of a mino
whether based on religion or language. ) :
Hence, it can be Eelen that o%':: cgonstitution ensures the? minorities rggg:idt;
safety of their special interests. It is to be kept into consideration that an); n:-l:u fhis
recognised not only on the basis of religion but also on language, SC{:}I: o alca
(i) Article 46: Article 46 lays down, ‘The state shall promote w1 flgencs nd
the educational and economic interests of the people of the weaker sec



icular of the scheduled castes and scheduled tribes and shall protect them from
aljustice and all forms of exploitation, It is one of the directive principles of State
cy.

(i) Article 15: Article 15 states, ‘Nothing in this article or in clause(2) of Article
hall prevent the state from making, any special provision for the advancement of

socially and educationally backward class of citizens or for the scheduled castes
| the scheduled tribes.’

Itis to be noted here that the expression‘ weaker sections’ include other also like

ymen’. Consequently tiie development of education of girls and women becomes
vecial responsibility of the Government of India.

licle 15 (3) reads, ‘Nothing in this Article shall prevent the state from making any
cial provision for women and children.’

The handicapped children also constitute a weaker section. Their education

d economic safely also becomes a responsibility of the federal government under
ticle 46 of the Constitution.

Inshort we can say that as people residing in those areas economic and cultural
velopment lags behind are also included in the expression ‘weaker sections’ it
1kes a responsibility of Government of India to bring about an equalization of

ucational opportunities in all parts of the country, and special assistance to
ckward areas or stales.

Instruction In Mother-Tongue at the Primary Stage:

Our Constitution provides factilities for instruction in one’s mother tongue at
e primary stage in the following Articles:

Article 350 A: It lays down, ‘It shail be the endeavour of every state and of every
cal authority within the state to provide adequate facilities for instruction in the
other tongue at the primany stage of education to children belonging to linguistic
inority groups; and the President may issue such directions to any Stale as he
nsiders necessary or proper for securing the provision of such facilities.’

Article 350 B: It provides for the appointment of a special officer for linguistic
inorities with the objective of investigating into all matters relating to safeguards
rovided for linguistic minorities under the constitution.

) Devclopment of National Language:

The Conslitution enjoins on the Union the duty to promote the spread of the
[indi language and to develop itso that it may serve as a medium of expression for
Il the elements of the composite culture of India in the Article 351.

Article 351: It states, ‘It shall be the duty of the Union Government to promole
\e spread of the Hindi Janguage, to develop it so that it may serve as a medium of
xpression for all the elements of the composite culture of India and to secure its
nrichment by assimilating without interfering with its genius, the forms, style and
xpressions used in Hindustani and in the other languages of India specified in the
igth Schedule, and by drawing, wherever necessary or desirable, for its vocabulary,
rimarily in Sanskrit and secondarily in other languages:

For this purpose, there is a direclorale of Hindi in the Central Ministry of Home
Affairs. For the development of Hindi language, the Ministry of Education under the
Union Government took up the following tasks:

» Preparation of scientific and technical terminology in Hindi.




Preparation of hindi encyclopedia.
Production of popular literature in Hindi P
Publication of revised editions of standard Findi wolrks- ¥
Development of suitable shorthand notation in Hindi

Designation of keyboards for hindi ty pewriters.
Translation of standard publications in various a
For the propagation of Hindi, the following steps
_  Scholarship are given for the study of Hindi
_ Facilities have been provided to both Central a

employees to learn Hindi.
- Assistance is given to non- Hindi speaking states to propagate the languag,s‘

cademic and scientific worjir
have been taken: ir

Y Y Y YYY

nd State Governme,G
et

the constitution has provisig,

6) Religious Education: Being a secular country, g :
: ) c o 1 choice. Following Articles 5, 7¢
8

which give freedom to adopt religion of one’s oW1
related to religious education: ,
Article 25(1) of the Constitutig, 2

Article 25- Right to Propagate Religion: ' h i
guarantees all the citizen a right to freedom of conscience and the right to profes,
9

practice and propagate religion.’

Article 28-Freedom as to Attendance a
to ‘Freedom as to attendance at religious institutio
educational institutions.’

Article 28 (1): Article 28(1) states:
any educational institution wholly main

Article 28(2): Article 28(2) states:
educational institution which is administere
under any endowment or trust which require

imparted in such an institution: . '
Article 28(3): Article 28(3) lays down: ‘No person attending any educationa' |

institution recognised by the state or receiving aid out of state f}xnds sh.all be rt?quired 1
to take part in any religious instruction that may be imparted in such institutions, o ;
even to attend any religious worship that may be conducted in such institutionsor

in any premises attached thereto unless such person or, if such person is a minor, -

his guardian has given a consent thereto.

t Religious Instruction: Article 28 relats
ns or religious worship in certap ’
“No religious instruction shall be providedi i
tained out of state funds.’

Nothing in clause (1) shall apply ina C
d by the state but has been establishe

s that religious instruction shall b 1

7) Higher Education And Research:
The Constitution guarantees promotion of Higher Education and researches

thereof in the Union List as follows:

Entry 63: Entry 63 of the Union list- Institutions of National Importance.

The institutions known at the commencement of this Constitution as the Banara
Hindu University, The Aligarh Muslim University and the Delhi University and
any other institution declared by the Parliament by law, to be an institution of national
importance.

Entry 64- Institutions of scientific and Technical Education financed by the
Government of India wholly or in part and declared by the Parliament by law, to be
institutions of national importance.

Entry 65 of the Union List:- Union Agencies and Institutions.

The Entry 65 of List I reads: ‘Union Agencies and Institutions for:
> P;quessional, vocational or technical training including the training of po

officers.

lice



!
L Promotion of special studies or research
» Scientific or technical assist i i
ance inthe investip ot "
3 €8 bF 11t i Coordtoail . tigation of detection of crime
o Aol (. g [ |.‘ ordination And Determination of Standards:
W or 0060 » 'C i i
n of List I reads: "Coordination and Determination of standards in

in“~ll‘l(.|(“‘s. for higher education or research and scientific and technical
institutions. :

| '-{1115 entry is of vital Importance as the sole responsibility rests on the Union
ove rrTmcm to ensure that higher education or research and scientific and technical
pducation are not in the hands of any State but in National interests.

3) Educational and Cultural Relations with Foreign Countries:

In the Constitution, the responsibility to maintain educational and cultural
elations with other countries and with certain specialized agencies like U.N. &
J.N.E.S.C.O. has been laid on Government of India in Entry 13 of List I. which reads
s:- Participation in International conferances, associations and other bodies and
mplementing decisions made thereat.

) Education Inthe Union Territories:

Article 239 of the Constitution states, ‘Save as otherwise provided by Parliament
y law, every Union territory shall be administered by the President acting, to such
xtent as he thinks fit, through an administrator to be appointed by him with such

esignation as he may specify.’
Therefore, education in Union territories comes under the direct control of the

entre Government i.e. Government of India.

0) Economic and Social Planning;
The Entry 20 of List III (concurrent List) relates to economic and social planning

hich is a responsibility of Centre and State. It reads: ‘Economic and social planning'.
entails that Government of India and the State Governments will have to work

intly in preparing and implementing national plans for education.

) Vocational and Technical Training of Labour: .
The Entry 25 of List III relates to education for which the Parliament and the

gislature of any state (subject to certain provisions) are empowered to make laws.
Ceads: ‘Vocational and Technical Training of labour?

nclusion:

It can be safely conc
ofessional leadership throug ideolog
ogrammes, the State Government will willing

nation can be fulfilled.

luded that if the Central Government can provide acompetent
h right ideology, sufficient manpower and practical
ly give their consent and the dream

whk




Chapter-3
AE;vli)UgATION OF MARGINALISED
OCIALLY DISADVANTAGED

SECTIONS

a

disadvantaged, underprivileged ;

lized and socially disadvanta r
ble to attain sa tisfactory 50(8:
harassments, difficulti

deprsi(‘),(:‘;lllllzfé n(itl:)c;nomlcall'y, educationally
e rs of society constitute margina
or weakers sections of society
cultu .ral and economic status and are s.u
and limitations in their lives.

They are una
bject to all sorts of

Meani -
aning and Concept of Marginalised And Deprived sections:
in social, economic and educational tern,

The lowest stratum of the society 1
ient times. They were called Sudra

‘l;ave l_>een given various names since ancl
ntyajas, Chandals elc. Later on the term Depressed Class’ was used for thes
this word was officially defined as only meaning t:

people. Itwas only in 1932 that
‘untouchable’.

. Dr. Ambedkar proposed the name ‘Protest
Hindus’ whereas Gandhiji in 1933 carried the name of Harijans meaning “childre
of God’ which was opposed by Dr. Ambedkar while drafting the Constitution. Artid
366(24) of the Cons ‘ or tribes or parts or group

Article 341 to be schedule

within such castes, T
castes (SC) for the purposeé of this Constitution, The 5C have been specified by’
Presidential orders issued under the provisions of Article 341 of the Constitutior
The SC is both a Jegal and a social concept.
Now we also talk about the Backward classes- The term ‘Backward clas
ticle 15(4), 16(4) and 29(2) of the Indian Constitu tion. Article 15(4) refer
d ‘socially and Educationally Backward Classes’ and Article 167
ard classes’ of citizen only-
‘women in general’; Handicapped (Phy
der the category of Marginalised and Depriv
the other, these groups remained deprived 0

1 identity/equality in the sociely-

ant Hindus’ on ‘Non-conforms

occurs in AT
to what are calle
speaks of ‘Backw

Apart from these
Minority groups alsocomeun
because due to one reason or
economic, political and cultura

Arcas of Dcprivation:
areas of deprivations which led these groups 10 d

sical or Mental)
ed sectio®
f soci

isadvantaged grov

Major
Major

are:
1) Social Deprivation:
tion is the most significant of all disadvanta

Social depriva
ple belonging to oY

ocial deprivation peo

ges of these €< tio

Ins
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niw i) a8 seyyegpted [1om the society

B)  Veonamic Deprivatior
I ecomommie deprivation, peopis A brw cashers
- "y
o e allerwed o possess wealth, land or property
are nt allowed W take o higput occspatns ’

A g2 o

’ »
18 creatrs wide gull betwesn peophe of kow and high casies

4) Political Deprivatior:
In political deprivation the low caste peophe.

are noA given the gight to ezeicise theis franchise.
are pestricied from entering, political fields of activity
are dened political participation

are pot allowed W speak anything against the hierar

AU R SR |

1t was Dr. B fombedkar who

10 soclally, ecnomically, ¢
o ety the deprived groups of sorciety comprises of.

_ Geheduled castes (5C9) and Scheduled Tribes (STs)
Other backward class (lower castes)

women in general
Children with special Fducation Needs
Minorities

A N T S

A1l these sections of the society reveal ce
poor living, conditions

unhyglenic surroundings

Frustation and aggression

[nferiority complex

A seense of disappointment

A strong sense of self preservation
Delinguent behaviour

Group solidarity with its own system of
Limited experience of life. -
I:m;mwcmwnt of these weaker sections in throug,
development and progres? 0 try as wellas |

ascribed

LU U T T T U W S

f the coun

(ought for equality and to
ulturally and politically deprived

rtain wmnwncharactm

.

chy of caste system.

orovide an equal statas
members. In Indian

istics like

and achieved roles.

h educalion is essential for the

or their own sell.
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onm 1
Prom daKes itan
Ote the educational interoeb

the Society. Let's

Education of Scheduled C
Ina democra

ligatory responsibility of the Govery,
st of socially, culturally and econom;c,,
take them one by one: <

astes (SCs) and Scheduled Tribes (STs):
ystem, allindividual citizens should be treated as g,

iven
0 o s 0 equal 0 16 . . ¢
PPortunijtjeg should be ma%peoe:\t;ri}:{)elz f;(;razlllttammg the goals. Hence educaﬁ%‘

tic socia] s

Wh i
Y Equality of Opportunities?

Equality :
14 of the g):setfii;eﬁ the law is a basic Fundamental Right to all Indians under At
Protection ang priv?ln. In a highly diverse society like ours, it is only by giy;,
enable the weal (e eges to tl.1e underprivileged sections of society that we g,
our Constitution resist explmtaho.n by the strong. In view of these censideratigy,
and other weay amers made special provisions to protect the interests of SCs, gy,
The E vea e_r groups or sections of the society.
Educa go dlixcatlon Coxpmission (1964-66) in chapter VI entitled ‘Equalisation ¢
- na Opport}lmty and social change’ very aptly observed, “One of ,
1portant social objective of education is to equalise opportunity, enabling t
backwa.rd or under privileged classes and individuals to use education as the leve,
for the improvement of their conditions.

Cducation of the Scheduled Castes:

The central focus in the SCs educational development is their equalisation with
the non- SC population at all stages and levels of education, in all areas and inal
the four dimension- rural male, rural female, urban male and urban female. The
Measures Contemplated for Education of SCs include:

(i) Incentives to indigent families to send their children to school regularly till they
reach the age of 14;

(ii) Pre-matric scholarship scheme for children of families engaged in occupations
such as scavenging, flaying and timing to be made applicable from class!
onwards. All children of such families regardless of incomes will be covered by
this scheme and time bound programmes targeted on them will be undertaken

(iii) Constant micro- planning at different levels.

(iv) Constant verification to ensure successful completion of course by SC students

(v) Remedial course may be provided toimprove their prospects for further education
and in employment.

(vi) Phased programme implementations regarding provision of facilities for <
students in hostels at district headquarter. '

(vii) To facilitate full participation of scheduled castes; backward sections of societ)
particularly in rural societies, location of school buildings, Balwadis and Adu!
Education Centres should suit to their needs.

(viii)To achieve the tarets of UEE, it is necessary to bring the all children aged 614
yrs. with in the fold of compulsory elementary education.

(ix) Special educational provisions will have to be made to educate them. Econo
assistance, free mid-day meal, free text books and free transportation willto

mic



riven. Along wi ' : '
B g with this, special arrangement will have to given for the education
b ]

of girls and disabled. Scho |
GESES 2 . ol curric
of deprived groups. ulum has to be reframed to address the needs

:ducation of Scheduled Tribes: (ST)

As distin :
ermn witlh res‘;:e(crtot? the so Cli.\".ed mainstream population the Britishers used this
refix like indigenougg,roups iving in forests and hills etc. It was also used with the
elonging to th PEOP}e etc. The term scleduled tribes denoted that people
ging to these groups did not have much contact with the main culture.

General Characteristics of Tribal People:

Some common characteristics of trib
1) They live in the rather inaccessible p‘:nlrlt)se g? tlli?c?l’xﬁf enumerated as follows:
2) They live away from civilized world. &
3) They have their own tribal dialect.
4) They have belief in ghosts and spirits and worship them.
5) They profess primitive religion known as Animism.
6) They are by & large, mea:  ters.

Promotion of Education Among STs in Accordance with the Provision of NPE-

stand POA-1992. .-

The following measures are being taken urgently to bring the scheduled Tribes
at par with others:

(i) Priorityis accorded to open primary schools in tribal areas. The construction of
school buildings is under taken in these areas on a priority basis under the
normal funds for education as well as under the Tribal Welfare schemes.

(ii) The socio-cultural milieu of the ST has its distinctive characteristics including,
in many cases, theirown spoken languages. This underlines the need to develop
curricula and devise institutional materials in tribal languages at the initial
stages, with arrangements for switching over to the regional languages.

(iii) Educated and promlsing Scheduled Tribe youths are encouraged and trained to
take up teaching in tribal areas.

(iv) Residential schools including A

scale.
(V) Incentive schemes have been formulated for the Scheduled Tribes, keeping in

view their special needs and life styles. Scholarships for higher education
emphasise technical, professional and para—professional courses. spec1al
remedial courses and other programmes to remove psycho- social inspediments
are provided to improve their performance in various courses.

(vi) Anganwadlis, Non formal and Adult Educat.ion Centres have been opened ona
priority basis in areas predominantly inhabited by the Supreme Court. .

(vii)The curriculum all states of education has been gradually c!esxgned to crea; ar;
awareness of therich cultural identily of the scheduled Tribal people as also ol

their enormous creative talent.

shram schools have been established on a large

ir Education:
Other Backward classes and their _d other interests of other

ituti i la
Our Constitution safeguards the educational : .
backward classes so that their contribution to the society may be confirmed.




Article 15(4) of the Constitution:
It enjoins upon the state the reation of special provisions for the mlvnnu-n,,,m

of any socially and educationally backward classes of citizens or for the ach:,-dm,,d

tribes and scheduled class,

Article 16(4):
It enables the state for making provisions for the reservation of nppnintm.mh/

posts in favour ol any backward class of citizen which in the opinion of state js Moy
adequately represented in the services under the slate,
Article 38:

It makes it obligatory for the state tostrive to promole the was/are of the peopl,
by recuring and protecting, as effectively as it may a social order in which justic,
social, Economical and Political shall unitorm all the institutions of the Nation,,
Life.

Article 46:

It contains a very significant directive regarding promotion of educational apg
economic interests of other weaker sections and protecting them from social in justic,
and all forms of exploitation.

Part XVI of the Conslitution:

It conlains ‘special provisions relating to certain classes’ and under this pa
Arlicle 310 envisages the appointment of a commission to investigate the conditions
of Backward classes.

With a view o consider measures for the improvement of conditions of other
Backward Classes, the Government of India appointed the Mandal Commissionin
1978. As far as promotion of education among these sections is concerned, following
special measures are being taken:

(i) Special schemes for the OBC's after their educational training,
(ii) Reservation of seats for OBC students in all scientific, technical and professional
institutions run by the centre as well as by State Government.

LEducation for Women:

Women plays a prominent role in the cultural, economic, political, religious and
social life of a country. The ancient people of India fully realised this fact and accorded
a reasonable status to women and encouraged their education. More than 400 verses
in the vedas are ascribed to 24 women seers.

Swami Vivekanand has emphasized, “If you do not raise the women who are
living embodiment of divine mother, don’t think that you have any other ways o
rise.”

Gandhiji stated the imporlance of women education in these words, “I am
strongly of the opinion that women should have the same facilities as men and even
special facilities where necessary.”

Jawahar Lal Nehru very rightly observed, “Education of a boy is the education
of one person but the education of a girl is the education of entire family.”

Universily Education Commission (1948-49) remarked in this context, “There
can’t be educated people without education of women. If general education hadto
be limited to men or to women, then opportunity should be given to women, from

them it would more surely be passed to the next generation.”

Our conslitution gives great importance to the equality of status and opportunily
for men and women.



Fhough there s phenomenal Progress on women's education since
mdependence but stll there s a wide gap between female education and male
education. Usually tollowling cavses can bo mentioned for slow progress of wormen's
education:

1)  Conservative social attitude in the rural and backward arens for the education
of girls,

2)  Lack ofeducational facilitles in rural areas,

V) - Heonomic backwardness of the rural community,

A1) Lack of suitable currlealum

5)  Lack of women teachers,

6) Lackof propersupervision and guldance due to Inadequate women personal in
the Inspectorate

7)  Social {lls
8) Inadequate systematic publicity.
9) Indifference of panchayats,

Mecasures for the Promotion of Women’s Educatlon:-

Following measures can be suggested for the promotion of women’s education:
1) Crealing positive attitude towards girls’ education among masses through media
and other means,

2) Adequate facilities physical as well as other to minimise the barriers in the way
of girls education,

3) Subsidising economic backwardness of parents by providing free books &
uniforms to needy students,

4) Curriculum should be reframed to meet the requirements of women.

5) Incentives should be provided to parents and girls to sustain interest in education.

6) Appointing women teachers as per the demand,

7) Adequate womenstaff should be increased to meet their demands for inspections
elc.

8) Eradicaling social evils,

Hence, it can be safely remarked that the role of women outside the home has
become an important feature of the social and economic life of the country and in the
years lo come this will become still more significant. The education of girls should

be emphasized not only on grounds of social justice but also because it accelerates
economic and social transformation,

Education of Children with Special Educational Needs (CWSEN)

The education of special groups has to be recognised not merely on humanitarian
grounds but also a grounds of ulility. The reasons behind their speciality may be
various butcommon to them all that it is their right to get education. They should be

given opportunities to develop their potentialities so that their weakness can be
overcome.

Mecaning of CWSEN:
Children with special Educational needs are those children who deviate
physically, mentally emotionally and socially so markedly from normal growth and

development that they cannot be benefitted with special treatment in schools. They
need special attention in school.

—&D



Classification:

These children may be of different types:

1) Mentally Special group
2) Physically Special group
3) Emotionally Special group

Mentally Special Group:

[t me : .
ans a group of special children whose mental performance is either ap,,

the average or below the average on the basis of their Intelligent Quotient (1.Q, )

Physically special Group:

It refers to that group of children having some deformities or incompleteneg;

their physical structure. These may be of following types:

1) Visually Impaired

2) Hearing Impaired

3) SpeechImpaired

4) Children with crippled limbs

5) Children with damaged brain functioning
6) Children with multiple disabilities.

Emotionally Specially Group:

Need of Educating Special Groups:

It means the group of those children whose behaviour is socially disapprove

In a democratic country, it is necessary to provide educational opportunitiest;

such children who need special attention. It is must from following points of view

a)
b)

<)

Education of Special Children:

needs which can’t be met in regular routine classroon
er the categories of deaf, dumb, blind and physicaly
educational facilities as per their special needs.

It can be helpful to parents, teachers and administrators in order to understand
these children and their special educational needs. Thus the attitude of societj

can be changed towards these children.

To cater to their special
children who come und
handicapped need special

Following points may be kept into consideration in the education of thes

children:

a)
b)

<)

d)

Objectives of education should be extended.
Environment of the class should be stimulating.
For physically handicapped children, special sc
special arrangement of needed equipments, specially trained te
children can be taught according to their needs.
Role of the teacher becomes more challenging to e
can make efforts by giving them responsibilities,
encouragement by developing a positive attitude towards educatior

children.

hools may be started havitg
achers, and

ducate those children. Teache!

engagement, an
1 of thest
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Chapter-4
EDUCATION AND FUNDAMENTAL
RIGHTS & DUTIES ARTICLE
14, 15, 16, 30 & 51A

The Constitution of India embodies a number of Fundamental Rights in Part III
of the Constitution. The Fundamental Rights are defined as human freedoms which
every Indian citizen has the right to enjoy for a proper and harmonious development
of personality. It can also be understood as follows:

Rights are those freedoms which are essential for personal goods as well as for
the good of the community.

The Rights guaranteed under the Constitution of India are fundamental as they
have been incorporated into “Fundamental law of the hand’ and are enforceable
into a court of law. Hence Fundamental Rights incorporates those freedoms which
every Indian citizen can enjoy for its fullest development of personality. These rights
are universally applicable to all citizen irrespective of race, place of birth, religion,
caste, creed, colour and gender or sex.

Fundamental Rights is a charler of Rights contained in the Constitution of India.
It guarantees civil liberties so that all Indians can lead their lives in peace and
harmony as citizens of India. Violation of these rights result in punishment, as
prescribed in the Indian Penal Code, subject to discretion of the judiciary.

The Constitution classifies the Fundamental Rights into six groups :

1) Right to Equality - Article 14 to 18

2) Rightto Property - Article 19 to 22

3) Rightagainst Exploitation - Article 23-24

4) Rightto Religious Freedom - Article 25-28

5) Educational & Cultural Right - Article 29-30
6) Rightto Constitutional Remedies - Article 32.

It is the foremost right guaranteed to the citizens of India. It is regarded as
Principal foundation of all other rights and liberties.

Right to Equality:
Though we shall discuss Articles 14-18 in general but........ we shall discuss
Articles 14, 15, 16 & 30 in detail:

Article 14 : Equality before law or equal protection of law:
Article 14 of the Constitution provides; “The State shall not deny to any person
equality before the law or equal protection of the laws within the territory of India.”
This Article States:
> Equality before law
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» Equal protection of law
This means that this Article guarantees that all citizens shall be equally prot

by the law of the country which means that state cannot discriminate a?a-et‘
Hingy, A

citizen on the basis of caste, creed, colour, sex, religion or place of birth.
It implies that all are equal before the law. No person is small or great. S,
will be applied in case of persons in similar situations. There is a provision Or?e lay
punishment for the same offence from Prime Minister to common man. b
But government under special circumstances can make adequate and ]°giq y

discrimination among citizens, but for doing so, the government will have
according to legal considerations. e.g. for imposing tax, government can discrimt? &

between rich and poor. It can charge more tax from the rich people and canm‘s 1
Biy

«

special concessions to poor people.
[

Limitations:
This right to equality has certain limitations as mentioned below: i
iy

1) No action can be taken on foreign ambassadors by Indian law.
2) No faujdhari litigation can be imposed on President of India and Governor 1
1

States.

Article 15: Prohibition of Discrimination on Grounds of Religion, Race, caste, s |
or Place of Birth "
Article 15 (1) States, “The state shall not discriminate against any citizen on th
rounds only of religion, race, sex, place of birth or any of them.
Article 15(2) lays down, “No citizen shall, on ground only of religion, rac
caste, sex, place of birth or any of them, be subject to any disability, liability, restriction

or condition with regard to:
otels and places of entertainment or

(a) access to shops, public restaurants, h
ts, roads and places of public resorts

(b) the use of well, tanks, bathing gha
maintained wholly or partly out of state funds and dedicated to the use o

general public.”
Article 15(3) states, “Nothing in this Article shall prevent the state for making

any special provision for women and children.
Article 15(4) lays down, “Nothing in this Article or in clause(2) of Article 2

shall prevent the state from making any special provision for the advancementof
any socially and educationally backward classes of citizens for the Scheduled Castes

and Scheduled Tribes.
Thus according to Article 15
lity for providing educa

1) Thestate shall adoptequa '
of Indian have rightto equality for getting education. It includes women section

also i.e. education of girls/women is also the responsibility of the government
2) The State can provide special facilities for raising the backward classes
Scheduled Castes, Scheduled Tribes and other educationally and socially
backward sections of society such anact is not a violation of right to equality

tion to its citizens. All citizens

Limitations of Article15:
> Special provisions can be made for women and children

» Special facilities can be provided to educationally and socially backwa
like Scheduled Castes and Scheduled Tribes etc. by the State.

rd citizer®
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The Conslilut'ion provides for reservation of seats in the Parliament and State
semblies, seats in education institutions/courses and posts in government/quasi
vernment services for Scheduled Castes and Scheduled Tribes for a specified

riod; such provisions for certain minorities and backward communities are also
{icated.

ticle 16: Equality of opportunity in Matters of Public Employment

Article 1_6(1) States, “There shall be equality of opportunity for all citizens in
itters relating to employment or appointment to any office under the state.”

Article 16(2) lays down, “No citizen shall on grounds only of religion, caste, sex,
scent, place of birth, residence or any of them, be ineligible for or discriminated
ainst in respect of any employment or office under tha state.”

Article 16(3') s.tz\tt?s, “Nothing in this Article shall prevent Parliament from making
y law prescribing in regard to a class or classes of employment or appointment to
y office 1:mder the government or any local of other authority within, a State or
aion Territory, any requirement as to residence within that State or Union Territory
such employment or appointment.”

Article 16(4) states, “Nothing in this Article shall prevent the State from making
ly provision for the reservation of appointment or posts in favour of any backward
ass of citizens which, in the opinion of the state, is not adequately represented in
e services under the state.”

Article 16(4A) lays down, “Nothing in this Article shall prevent the state from
aking any provision for reservation in matters of promotion to any class or posts in
e service under the State in favour of the scheduled castes and scheduled tribes,
hich in the opinion of the State, are not adequately represented in the services
1der the State.”

Article 16(5) States, “Nothing in this Article shall affect the operation of any law
hich provides that the incumbent of an office in convection with the affairs of any
ligious or denominational institution or any member of the governing body thereof
1all be a person professing a particular religion or belonging to a particular
>nomination.”

Thus Article 16 of the Constitution provides equal opportunities for the public
nployment of all the people except in case of scheduled castes and scheduled
ibes. The appointment in different offices are given only on the basis of merit.

imitations of Article16:
Following are the limitations of this Article 16:

) The state can fix qualifications relating to residence for some special posts.

i) Reservations can be made for backward citizens for government services.

ii) Posts relating to religious or communal institution can be kept outside the
jurisdiction of this.

rticle 30: Right of Minorities to Establish and Administer Educational Institutions:
Article 30(1) states, “ All minorities whether based on religion or language shall
ave the right to establish and administer educational institution of their choice.”
Article 30(2) lays down, “The State shali not discriminate against any educational
Astitution in respect of grant in aid, on the ground that it is under the management
faminority whether based on religion or language.”



Article SO s completely related (o (f
W riphits ¢ ’ (1 g
et of notruction and curriculum 'uImy’lnu",';"";';H'r'n‘u:'s‘. It lfV‘U% :
I e itight conferred under Article has been gy w-‘l/ { ; ’"’fv(,,"h“ 1
an (ollowes isummarized by the U Pteg,
1) The rghtof minorities to establish and , |
thelr cholce comprises; Al
n) o choose its own governing body
l' 'l’ A ' y 4 ; g
‘)) '” ;”l'l ;:u'l tenching and non-teaching staff,
i ' acmint e “}’,”!’(- students of their ("I'):(l'
( O Lne [} . { - ¢
| l)“. ”,,h" ‘l:’: l'm;p« rties and assets for the benefit of the institution.

it ity and not intended to place the minorities inamoreadyag,,
situations vis-a-vis the majority “
3) The rigl , ‘ ; ' ‘

) Nior d(’fui' tll; estalish and administer educational institutions is not ab,

(or oo .J‘l nclude right to mal administer. There can be regulawry,nh_'

wring educational character and standards and maintaining acas,

minister educational instigy,
o,

2)

excellence,
,Af.ll’d‘! 1Z’pulu forth abolition of untouchability.
tstates, “The practice of untouchability is an offense and anyone found .

50 is punishable by law.”
It implies that sociely should be social evils free 50 that it can progress,

cffeclive way., )
Abolition of titles is another right to equality described by Arti,

Article 18-
of the Constitution. It forbids the States from conferring any titles to the citize,

India.

Right to Freedom:
Among the Fundamental Rights, Right to Freedom is included in the Articls
20, 21 and 22 Right to Freedom includes Freedom of speech and expression, frest
to assemble peacefully withoutarms, Freedom to form associations or unions:
freedom to move freely throughout the territory of India.
hat citizens have the freedom to reside and selc

Right to Freedom also states t
any partof the territory of India and also have the practice any professionor loc
trade or business. However, subject to reasonable restrictio

on any occupation,
st of the general public certain safeguards are envisage:

the State in the intere
protect the cilizens from exploitation and coercion.

3) Right Against Exploitation:

Right against Exploitation is another essential among the Fundamental Rig
This right is given in the Articles 23 & 24. It provides for two provisions suct
abolition of trafficking in human beings and forced labour. The right also lays 07
abolition of employment of children below the age of 14 yrs. in dangerousjobsi

factories and mines.

4) Rightto Freedom of Religion:
l?ight to Freedom of Religion is included under Articles 25, 26, 27 and
prc.)v.ldes the principle of secularism in India. The Constitution provides tha!
rehglon§ are equal before the State and no religion shall be given preferance over’
other. Citizens are free to preach, practice and propagate any religion of their cho
-




5)  Cultural and Educational Riphis:

l;m\d‘.\nwnml Rights also provided Cultural and I
and itis covered in Articles 29 and 30

According to this ) o :
own has the |:"|\( l\t ‘lig',.l\l Any community which has a language and script of its
AR m““ ‘ ' & h‘!"' foconserve and develop them. No eitizen can be discriminated
{ SUIC ( sS 3 yalde
[\ { issioninState aided institutions. All Minorities, religious or linguistic
’

can setup their own educational ins |
al mstitutions inorder | [ l

"I l‘, W rese . Wi »
own culture, preserve and develop their

ducational Rights to its citizens

6) Rightto Constitutional Remedies:

.Righl to L.‘onslilulinnnl Remedies is also provided in the constitution under
.~\rh::|o 32. This right authorizes the citizens o move a court of law in case of an
denial of the ‘lundnmcnml rights, The courls can issue various kinds of \v‘ril;; \Vl'lid}:
help preserving and safeguarding the fundamental rights of the cil-izvnq uf‘lmlin

Ithas also been mentioned in our Constitution that only through a Cohslilulionlﬂ
.-\mf'ndmcnl‘, the Fundamental Rights can be altered. In addition to that during
National and State emergency, the Fundamental Rights remain suspended. ‘

7) Rightto Education:

RTE Act was passed in both the Houses of Indian Parliament on 4th August
2009 as a revolutionary enabling measure to lead India far in its commitment to an
equitable and progressive society. It was enshrined in the Indian Constitution as a
Directive Principle of State policy in Article 45 before the 86th Amendment 2002,
This 86th Amendment introduced new Article 21-A making the right to education of
children from 6-14 years of age a fundamental right in Article 51A, clause 'k’ was
added as a fundamental duty of the parents is provide opportunities for education
to the children aged between 6 and 14. The salient features of the historic Right to
Education Act are as follows:
> Every child in the age group of 6 to 14 years will have a right to free and

compulsory education in a nearby school.

» Private and unaided educational institutes will have to keep 25% of the seats for
students belonging to the weaker sections. |

% No child would be failed or expelled and will not be required to pass any board
examination until completion of elementary education,

> A child who completes elementary education shall be awarded a certificate.

» Financial burdens will be shared between Centre and the States.

» School infrastructure (where there is problem) to be improved in 3 years else
recognition cancelled.

» Mandate improvement in quality of education.

» Calls for a fixed teacher-pupil ratio.

» Willapply to all over India except Jammu & Kashmir.

» School teachers will need adequate professional degree with in 5 years or else

will loose jobs.

It can be concluded that well designed RTE Actis enacted with a lofty goals but
was effective implementation is best with certain challenges. It is hopqd that given
political will and public sensitization, the new measure will revolutionize the scene
of Indian Elementary Education.

— &1 —



Fundamental Duties:
During the introduction of Indian Constitution on 26t}
in tamental duties, Tl ‘January ¢
no mention of fundamental duties. These were addeq to the C ry 195 / they
stage in the year 1976 through the 42nd Amendment of the C°n5tituuonn “
into effect from 3rd Jnn'unry 1977, and are indentifjeq i ONstitutio,
duties have been listed in chapter IVA under Article 517 P Obligay
These fundamental duties were made as 5 ek of of the Constj,
ground that there is a mention of the Fundamenta] i the Constityy
rights could ever be enjoyed unless others are mad ights in the Constig, I
€ to perform the compy; on,)
m,

duties. There are eleven fundamenta] duties izens
. . : 0 .

in our Constitution besides the fundamentalfritgigldmn i Sk me“%

: en,

Article 51A (a-k)
These are not legally forceab]e Th
e . - {N€seare j
patriotism. '.I'he'followmg fundamenta] duﬁeslgcorporated to encourage,
of our constitution: ave been mentioned in A ticles,

Article 51A(a) states that itshallb
eol. ; e the duty of every citiz ia”
the Constitution and respect its ideals and institutio;ysflthee‘l:;g:::F::a
8 anq

Secularism a.nd National Unity,
b) 105?8;1152 ?l;‘)d follow noble ideals:

rticle states that it shall be the duty of every citizen i -
and fo.llo».v noble ideals which inspired our nati(t)}ll'lal for srt)r’uggle fo(r)ff::c;:ntx?ﬁl&
are faith in the constitutional means, mutual understanding without distin;,
among the people of different faiths, religions, castes, colour, creed or sex, ny
violence, secularism, national unity etc. ‘
c) Upholdingthe sovereignity, Unity and Integrity:

Article 51A (c) States that it shall be the duty of every citizen of Indian"
uphold and protect the sovereignity, unity and integrity of India.” The freedoma:
nationalism of India is inherent in the sovereignity, unity and integrity of India

There is unity in the diversity which makes India one nation. There aremx
forces with in India which are trying to disintegrate it. Therefore it is the duty oft
Indians to uphold and protect the sovereignity, unity. and integrity of India
d) To defend the country and render national service: N il

Article 51 A (d) States that it shall be the duty ﬁf every cx?zgr; 21:) I})C}‘;:e:; i
the country and render national service i es allls%o:onc:mitted to social goe

i d thestatei
nts peace, progress and happiness an ' :
'Ivyhais ca}:l be possible only if all citizens are ready to render national service.

! hood:
Promotion of harmony and common A en of India “to pron®

e) : the duty of every citiz ‘
ticle 51A(e) states that it shall be the le of In
4T ( \mon brotherhood amongst all the peofoerenou“’

it of con e

harmony and the spri mr . tioral diversities,
: ioi in and regional or sec ' :

transcending religious, linguistic fwog en.” People belonging to differen

ractices derogatory to the dignity of w differ
religions and creeds live in India. Inspite of thesttle1 o Thereforei

i bro
is necessary to promote feelings of common

duty of every citizen to

t becomes

—E&—

t cast®

. . L n
ences India is one nati0 p

develop these feelings.
. L
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To Value and preserve rich heritage:

Article 51A(f) states that it s]

{ all . .
and preserve the rich heritage of ourlc)glgw d}ll}' of cverl)'r citizen of India “to value
and its composite culture are its invaluabléxJSIte seiting. Shaiiche tugmluerage
takes pride. It is the Constitutional duty ofprOUd hesscasionsimw ich every Cizen

Protection and Improvement of nat elvery Filizen to preserve this.

Article 51A (g) sta , ural environment:

g) states that it shall be the duty of e iti ia”
and improve the natural environment includi e e
and to have compassion for livin — for.ests, lakes, rivers and wild life
. ¢ . _ g creatures.” India is rich in natural resources.
Rivers, forests, mines, minerals etc. help in our devel
economic development depends upon these res evelopment and progress. Our
ess until its citi ources. No country can economically
progr citizens understand, protect and i '

e action of riatiral y ' improve natural environment.
Destr natural enviroment means destruction of the coun
h) Development of scientific temper, humani d spirit of i try:

Article51A (h i ’ nism and spirit of inquiry and reform:

rticle (h) states that it shall be the duty of every citiz fIndia “

ontifc ten h ; . _ very citizen o ia “to develop
the scien >mper, humanism and spirit of inquiry and reform.” Many Indian
citizens are still ignorant because of lack of education and thus fail t

kwardness breeds at ) " O progress.
gaiy s eds a; mental level to enrich the citizen mentally the fundamental
uty of development of scientific temper, humanism and spirit to inqui

has been included in the Constitution. stt.to inquiryanc reform
i) Pro.tection of Public property and to adjure violence:

Article 51A (i) F;ltales thatitshall be t;l’1e duty of every citizen of India “to safeguard
pul?llc pIroplerl'y and to adjure vxoleqce. Public property is the property of the whole
nation. ts loss is national loss. Railways, post office, government buildings and
9ff1ces, schools, colleggs etc. are public property. These are sources of progress so it
is the duty of every citizen to protect public property and adjure violence.

j) Striving towards excellence:

Article .51A (j) states that.it shall be the duty of every citizen “to strive towards
excellence in all spl_leres of individual and collective activity so that the nation
constantly rises to higher levels of endeavour and achievement.” Every person has
to engage in same activity or the other. But engage ourself in activity is not enough.
One should strive for excellence in one’s own field. If people strive for excellence in
their own fields, the country will make progress towards social, economic, cultural
and scientific development. Thus itis the duty of every citizen to strive for excellence
in one’s own field.

k) Providing Opportunities for education:

Article 51A (k) states that it shall be the duty of every citizen of India “whoisa

parent or guardian to provide opportunities of education to his child, or as the case

may be, ward between the age of but six and fourteen years.
It has been inserted by the Constitution (Eighty six Amendment) Act 2002 and

came into force from April 1, 2010.

Measures In Education as Related to Fundamental Rights and Duties:
Education is the foundation of human society no society can progress with.out
education, specially education related to fundamental rights and-dut.ies. Each soc,ety
organises its education according to its own needs, ideals, aspuahons'etc. Society
becomes better through education. Education erects the structure of society through

its well planned and well executed system.
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Following are the functions of education to strengthen d‘-’mocrauc
Set
s

particularly with reference to fundamental rights and duties: ;

1)

Education should prepare people to fit into the socjal structure of our S0¢j
that they can play their social role effectively as an individual as well as m'ety.,
of more than one social groups. Individually they must have realization oef .
fundamental rights as well as fundamenta] duties as father, mother, teaChth..-
civil servant towards their own self, towards their family and towards the " tro,
As member of group, one must be responsible enough to perform the task as:i(glm

to him/her by that group.

2) Education as transmitter of culture: Education transmits culture or Cultyy,

3)

4)

5)

heritage. It is the transmitter of cultura] heritage- customs, traditions, norms a
values etc. knowledge of fundamenta] rights and duties through EdUCati:drE
enables an individual to avail the rights and to perform the duty honestlyw‘
that our cultural heritage can be preserved and transferred from one generat,
to another safely. )
Good schools should be established to help in development of all aspects of the b
personality of an individual to make him/her a responsible member of the societ; »
Rich libraries should be set up in the society. Good libraries broaden the meny 2
horizon of the people and make them awared about their fundamental rights ¥
and fundamental duties. i
If we want to make democracy a success, we shall have to educate each apg
every member of society about his/her academic contribution to society byE

following the fundamental rights and duties simultaneously.

6) Education must socialize an individual in such a way that he/she develoPsf

consciousness of duty.

7) Itis education which enables the citizens to understand their rights and duties

8)

9)

including political responsibilities. Only educated indfviduals can p'roperly
understand the qualities and drawback of the candidates contesting the
educations as well as the various political parties, their plan and policies before
the elections. S . .
Education can only prove a means for elimination of soqal, econon.uc.and
olitical exploitation from society. Only educated people can fight for their rights

and exploitation thrust upon them. |
More gender specific programmes need to be launched e.g. awareness compaigf

for girls enrolment etc.
%kk



The Directive l'rlm‘lph-u, Infact, gy tl
/ 1he

o G, ) e fire p
espective Governments loadopt policjey lh( rections giyen by the Constitution to

y wocial justice and creato such situatio al Commensurate and {y
i ations ) rther the cause
has ample opportunitics for yef rumlm:-‘:::d;‘.""""""'””"‘ in which every citizeng
ecconomically, politically and Vocational| ,”,; evelopment and progress - socially
exploitation and violation, work and Hvl};iuu::}":" i’”‘ncj,,lco are safeguard against,
W()'rk, lm;n ‘(Tn (h“fl 'lnl'x?ur and safeguard a;r.'uin:»luz;::lh;nfJqlml wages for equal
soa:}l’ .1‘1‘1;:‘ L' ;i(:‘ljﬁ)ll'rllfllgftlllc(;-, froe medical and rc;mlald (0( ‘:)0',‘?‘“' ﬂ":’d "{‘P'Oilation,
' ’1%8 ‘_." ulxiv;. rinciples are lajd down ﬂ\ our Co'r)wtil:t?( e
Article 38-51) which are fun(!anwn!nlin the governance fJflilcc(, Or; ur}d?r part IV
of the st'al.c to n.pply these principles in framing law, These lay dl:)nw';{'tl“ts:},:c duty
5"‘?” strive lo pfomolu lh'c welfare of people by securing and protectin ) 1t i
asitmay, a sgcml orderin which justice - social, economic and “.g:llse G
in all institutions of national life. political - shall form
Dircctive Principles can be classified under four principle groups:
i ;;'grb;;gmu p deals with general principles of social policy. (Article 38, 39, 40, 41,
iiy The second with the principles of administrative policy (Article 44, 45)

i)
iii) The third deals with socio- economic rights (Article 46-50)
iv) The fourth and last group contains a statement of the International policy of the

Indian Republic (Article 51)

Group I- General Principles of Social Policy:
Article 38: It stale to secure a social order for the promolion of welfare of the

people.
(1) The State shall strive to promote the welfare of the people by securing and
prolecting as effectively as it may a social order in which justice - social, economic

and political, shall inform all the institutions of the national lifc'z._ o
(2) The state shall in particular, strive to minimise the inequalities in income, and

endeavour to eliminate inequalities in status, facilities and qp'por.tuni.lies, notonly
amongst individuals but also amongst groups of people residing in different areas

oreng: in di tions.
ngaged in different vocation f policy to be followed Dy the State: The State

Article 39: Certain principles o £ ing
shall, i . : i olicy towards securing-
In particular, directs its po icy have the right to an adequate means of

(a) thatthe citizen, men and women equally,
livlihood,

(lf) that the ownership and control of material r
distributed as best to subserve the common gooc

&

ial resources of the community are so
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conomic system does notresultin the co
wee

o tiie common detriment.
| work for both men and Womenp,

eration of t1 "Cenhw%

- at the op R
(c) tha I ans of production t

wealth and me

> i 1y for equa
bt llho? lsl:‘l‘\]l::{l}:;‘li"cnglll of workers, men and women, and the
(e) thatthe health: S ,

: th
: i oir age or streng
a vocation unsuited to their ¢ e a4 e
(i;‘wt;;t\cl:ildren are given opportunities and facilitiesto develop inq he&lu\}'

: " and dignity and that childhood and yoyy, ara M
and-m :‘o:!d;::i(:xls of freedom and dig! l)and aterlaldbadonmers re pfo;::
against exp

ation and against mora .
: isati illage panchayats:
Article 40: Organisation of villag pan
"'Il'-hle State shaﬁl take steps to organise village panchayats and endoy, they
such powers and authority as may be necessary to enable them to fUnction o n:q
l

self government.” . ) .
irticle 41: Right to work, to Education and to Public assistancg i o
|

cases: o ) . .
“The State shall, with in the limit of its economic capacity and dEVelop

make effective provision for securing the right to .work, to educ.ation and to, ¢
assistance in cases of unemployment, old age, sickness and disablemen, an dF
l

other cases of undeserved want.” -
Article 42: Provision for just and humane conditions of work and Mateny

relief:
‘The state shall make provision for securing just and humane conditiong,

work and for maternity relief.

Article 43: Living wage etc. for workers: - .
‘The State shall endeavour to secure, by suitable legislation or econgy

organisation or inany other way, to all workers - agriculture, industrial or othep;

work, a living wage, conditions of work ensuring a decent standard of life andfy
enjoyment of leisure and social and cultural opportunities and, in particular, g,
state shall endeavour to promote cottage industries for an individual or o o

operative bases in rural areas.

Group II Principles of Administrative Policy:

Article 44: Uniform Civil Code for the Citizens:
The state shall endeavour to secure for the citizens a uniform civil coé

throughout the territory of India.

Article 45; Provision of free and compulsory Education for children:

‘The State shall endeavour to provide, with in a period of ten years fromlh"
commencement of this Constitution, for free and compulsory education for

children until they complete the age of 14 years.

Group III- Principles related to socjo- Economic Rights
Article 46: Promotion of educational and economic interests of schcd“]ed

castles, scheduled Tribes and other weaker sections "
The state shall. promole with special care, the educational and economic inte®’
of the weaker sections of the people, and in particular of the scheduled castes ai
sched.ule.d tribes, and shall protect them from social injustice and all forms of s
exploilation,
o Article 47.: Duly of the state to rajse the level of nutrition and the Sfa"dard
lving and to improve public health
_—
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1 assigned to government to secure the
hibition of intoxicating drinks and drugs:

nd animal husbandary
al husbandary on

it the slaughter 0

Through this Article, duty has beet
imprO\'e‘“L““ of public health and the pro

Article 48: Organlsaﬂon of agriculturea
In t.l\\s' Article, Govt. is to organise agriculture and anim
entific lines he breeds and prohib

scl and preserve and improve t!
cows, claves and other milch and draught cattle.

Article 48(a) states: Protect the environmen
wildlife of the country

Article 49: Protectio
im ortance
Throug:l\ thflS Ar.hcle, Qovernment is required to protect all monuments of hisotric
nd 0 national importance from spoilation, disfigurement, destruction,
disposal or export, as the case may be.
Article 50: Separation of Judiciary from Executive:
from the executive in the

“The state shall take steps to separate the judiciary
plic services of the state.

tand to safeguard the forests and

n of Monuments and places and objects of national

pu
Group IV- International Policy of Indians Republic
le51: Promotion of Intcmational Peace and

Artic
The State shall endeavour to-
' ce and security

a) romote int
maintain just

Security:

the dealings of

le with the another, and
tes by arbitration.

;‘ organised peop
CRNS (d) encourage settlement of international dispt
I Directive Principles mentioned in other parts:
e | Article 350 (a) “Itis the duty of the officers of concerned states to provide primary
D :;_ educationin mother tongué to the people of minorities particu\atly to the children of
i minorities’ class.”
s Article 35171t will be the duty of the Union to spread Hindi language amongst
| the people of India which will develop our cultural and social element.”’
Article 355 u1t will be under consideration {0 appo'mm\ent the people of the
de scheduled castes and the scheduled Tribes in and as Union and state services.”
wkk
\
\,
the |
all
uled
rests
s and

.ocial




Chapter-6

T TO EDUCATION (RTE
R ™. 2ri0c

\\
- al Krishan Gokhle, one of the greatest son of India, would have been aliy,
If Gopal Id have been the happiest person to see hijs dream of ‘Right t
today, .he '\\ ou ‘h”dren of the country come true. [t was he, who almost huﬂdre
Educaugo: uﬁ:gecd the imperial legislative assembly confer such a right op, Indjay,
years ago,
d‘”drte{‘,;ternauonal level it has been universally
Dccl{:raltion of Human Righ_ts in. 1948.' T.he -
Constitution of India under Dlrec.hve Princi
enforceable ina court of law. The)UdgeF“?“ :
fundamentals right stemmed from Mohm}]
Court through a division bench com

Trecognised since the Unij

: _ Versy]
ght existed In Article 45

into action, the ‘Right to Childre
in 2005. The Bill was revised and it became
came into force from April, 2010. It is now very child to
demand free and compulsory education in the age group of 6-14 years.

The title of the Act incorporates the words ‘Free and Compulsory’. “Free’ means
that no child, other than a child who has been admitteq by his/her parents toa
school which is not supported by the government, shall be liable to pay any kind of

free or charges or expenses which may prevent him /her from pursuing or completing
elementary education.

an Act in August 2009 an

d ultimately
legally enforceable for e

€nsure admission, atte "
elementary education by all children i, the 6-14 age group. Further, the law makesi

mandatory for private institutions to reserve 25% of the seats for the children from
weaker section.




Thus the Act envi
\ 1sages providi
FerAvith Kntwledoe 3¢S providing quality educati
g¢. skills and values (o X\ake fl?::\nelnol'n‘l‘ ::h“dl"m e, Thia
ightened citizens. This

Article 21A has furthe
rb
iiee hasiesnattica incgn strengthened by adding clause K i
every citizen of India “w} uljdamenlnl Duties which stat ‘-" : to Article 51A. This
10 1S a parent or guardian to‘pfz.vi‘ds‘m“ e
e opportunities for

education to his child or
»as thecas
years. Now the Righ ase Inay be, ward be i
ghtto Education has same legal slt:hi:l:;t:f\a%le' 0:\Slx -
i e Right to life.

Salient Provisions of Right to Education Act- 200
ct- 2009

the age of 6-14
: years, the rigl
neighbourl v 1ght to free .
4 1od school till the completion ofael;;‘mce(:\!g‘:;}as:ry :’:ducauor\ n a
ucation.

b) Schoolin Neighbourh .
in neighbourhaod. ood: Clause 6 provides for the establishment of a school

c) National Curriculum a
\ ' nd Teach ini use 7 seeks to provide
Fen ol = achers training: Cla see provide fo
nancial and other responsibilities of the CentralsGovemmt tr :1 S fa l'e
ent and Stat

Government, for th
e ’ e developm . )
training of teachers. pment of national curriculum and the standard for

d) Responsibility of providi
on schools th:};esp%ns‘;ll)?ﬁ?};gof;;i;;‘i;omfpulsory education: Clause 12 imposes
this clause, unaided private shall adrlx?i% 2r5e‘§ o LA APy
the children belonging to weaker sectio o ;)f chxldr.en to class I from among
children till completion of elementary ed::iat(')r e gducation ol
iy ion. No seats in the quota can be

c) Proh}bltlon of Capitation fee and screening admission procedure: Cl
provides for prohibition of capitation fee and screening in admission. T auSd'e e
and for punishment for contravention of these provisions clause 12 S(:;t:esure
student can be denied admission due to non-availability of birth certificate "

f) Prohibition of denial of admission: Clause 15 is meant for prohibition of de.nia\
of admission to a child, irrespective of the time in academic year. No child shall
be turned away if the admission cycle in the school is over. No child should be

asked to take admission tests.

g) Prohibition of the holding bac
the holding back in any class orexpe
of elementary education.

h) Prohibition of Punishmen
of physical punishment and men
orders have been provided by the state government thatno
will be given to student.

(i) Provision for Schools: Clau

k in any class or expelling: Clause 16 prohibits
lling a child from school till the completion

t & harassment: Clause 17 provides (he prohibition
tal harassment of any child in school. Written
corporal punishment

518 (1) states thatno school can be opened without
the certified letter of concerned officer. Clause 18(2) says thateligible officer will

verify if the norms have been obeyed by the school or not. .
() Fulfilment of Norms and gtandards: Clause 19 mandates fulfilment of norms

and standard by schools for recognition, withdrawl <_>f recognition af\\;de
imposition of fine in case of contravention. All schools will have to prescri
norms and standards laid out by the Act. No school that does no

norms and standards with in three years will be allowed to function.

(k) Constitutionand ¢unctions of school management commi

t fulfil these

ttec: Clause 21 seeks

—E—




. on and functions of a school Mmana
ution

g€ment co
¢ L]\l“‘lﬂ

. . mrn
Ing ¢ tee which incly |
lout th forma mnnﬂt'-"“‘Lmlll\ml"o be a member dfe ; Forents, te‘thﬁ

to .". school shall fo tive. Females will als 0 : lis commm
Fvery ! \ts representa lan: Clause 22 formulates g Provision fo G,
m; ' ":'l‘ developoment p
Scho

m -

ra
lan by the school management committee. Every schoo] WITICM“
s licies.
lopment po
the right to "m'\egecv:nd‘;lion of Scrvice of teachers;
(m) Qualifica.llog 2:(1 terms and conditions of Service of teachers, Norg,
qu.\l:ﬁc-;:‘z‘r teacher qualification anhd txiamlllng hav
standar¢ i achers inall school will haye to subscrij
Academic Authority. Tea Cribe to these Or,&
within fiveyears i ti dred .
ties of teachers, disciplinany action an' Iedressal of Brievances; Cla
(n) 2:1\.5 to provide for duties of teachers, i :
redressal of their grievances, .
(0) Maintenance of Pupil-teacher ratjq:

pupil teacher ratio by appropriate goy

authoritjeg. L

State education department has decided the rat; 30, t P““lib

(p) Filling up of vacancies of teachers: Clayse 26 seeks to compel filling |,
vacancies of teachers in school.

Purposes: Clayse
s for Non-educational Purposes, except f,
decennial population ceénsus, disaster relief, elections to local authonty Sta
Legislature and Parliament.  Slale
(r) Prohibition of Private tutj

tutions: Clayse 2B seeks to provide for Prohibition
tutions by teachers.
(s) Curriculum and evaluation Procedure;
evaluation procedure f
authority, Government
decided keeping in mind (h
of students new techniques have bee
as well as educational activities are

Importance so that overal
development of personality may take place.
() Prohibition of de

completed, then he is eligible to get certifj

the board examination at Primary stage, Primary education and evaluation s
being done at school] level.

€ commission wi]l keep an eye whether
the rights of children are being protected or not Commission is committed to
obey this clause,
(V) Redressal of prj




ementation of the provisions of the proposed legislation. Centre will pas$

dinance and conslitute an Advisory Council. This will consist of 1
ry education and child

ablished with National
nt have established
he implementation
being planned

imp!
an or

embers having knowledge and experience about prima
rent. Clause 34 states advisory council will be est
Advisory Council as basis Central as well as State Governme
such advisory councils. The work of the council is tosuggest t

ofactat primax"y.level. With the help of this act various sections are
to implement itin the mean time.

developn

Challeng¢s Ahead:
Right to Education Act is one of the most prestigious Act passed in Indian
k and there are various

pistory but implementing it is not going to be a cake wal
challenges ahead. Take a look at them:

(A) Financial Challenges:

The Right to Education Act is already plagued wi
and challenges. The fiscal burden is to be shared between
the ratio of 55:45 and 90:10 for the North, Eastern state
involve funds to the tune of Rs. 15000 crore. Many states
inability to mobilize funds and entred into a dispute wit
punjab and many states have expressed that they would
the Actin the absence of funds from the Centre. Orissa wan
by the North Eastern states with respect to the Act. The success,
jssues are concrned, largely depends upon the centre - state co-operation.

Gince the Act involves improving the infrastructure of schools, training teachers,
creating more facilities besides the manifold increase in intake, huge finances would
pe involved and it is difficult to envisage how the economics of it all will be worked

out.

th various financial hurdles
the centre and the states in
s. This project is going to
have already voiced their
h the Centre. U.P., Bihar,
not be atle to implement
ts the same status enjoyed
as far as the financial

(B) Challenge to find Qualified Teachers:
The dearth of good and qualified teachers is going to be one of the most crucial

challenges being faced in implementing this act. Our HRD Minister acknowledge
hat there is a shortage of about 5 lakh teachers. In the face of this, how will it fulfill

its promise of providing quality education toall? itis going to be a big challenge.

vide Infra-Structure:
de the requisite infrastructure that the Act

ding of all the schools should be weather
thirty students. The Act suggests barrier

ly only about 20% schools have ramps
schools. The Act

(O) Challenge toPro
Itit going to bea challenge to provi

expects. The Act demands that the buil
proof. There should be one teacher for every
free entry for all the schools whereas present
Basic facilities like access to drinking water is also lacking in many
stipulates a play ground for every school.

The other major infrastructural challenge w

centre and state.

ill be to establish a balance bewteen

(D) Quality Education Itsclf a Big challenge:
m school or not passed till

The Act says that no student would be dropped fro
the age of 14. With the mix of such students inclass, it would be very difficult for the

teachers to ensure quality.

— ;.
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% Weaker Sections

6 Quota for FER o reserve 20 o o one, O

hools will turnt out to b€ © on the other '
. i ucation &%, rit

blﬁzl?)?:)yr il\l;a(tee «ch ools will have an adve'b.

(E) Challengeto Enfore 25
It remains to be seen W

sections by Private Unaided Sc¢
hand the Act aims at removing this

feared that interfering in the functioni
effect on the quality of education.
f Child labour: . . who aré engaged in ch;
re than 12 million children lseli:clill; Act, it would bed‘a“engili
is ma

ntil aspecial

hildren to school.

ems that have littered the pa )
hallenges a" rop

(F) Challengeo
There are moO
Jabour. Unlessand u

to bring back these ¢

These are some of the probl
f overcoming these €

is quite confident 0
greater heights. -

provision is
p th butourl HRD Minigg,
1 India towards evg,



Review Exercise Unit - I

Short Answer Questions:
1) Whichare the terms used in the Preamble of the Constitution?

2) Whatis Union List?

3) Whatis State List?

4) Whatdoyoumean by Concurrent List?

?; Eﬁm are the provisions regarding edn.calion of minorities?

g) Commenton State provisions f : ; .

o : ey or development of national language-

§) State provisions for religi 1
RE religious education.
) Examine the educational provisions for Scheduled Castes and Scheduled Tribes-

10) What does Constitution say about hi j
11) Which arethe terms used bt g e
1:) Examine the provisions for elementary education in Indian Constitution.
E; EF:\amme the Am;; 21A for Right to Education.
amine Article 350 and 351 of Indian Constituti : languz
15) Whendid Education came into Iélodr:caunrrent List?‘m S =
1) Mention constitutional implication of 42nd Amendment.
17) D&uSMMgofsodalequm'. -
18) Elaborate Characetristies of sodal Justice.
19) DiscuSStheneedandim rtance of ity of opportunits i 3
20) Princples of sodal ]ushci.o SaBos = ineducaie
21) Staremedimensionsofsodaljustice.
22) Clarify the meaning of Scheduled Castes and Scheduled Tribes.
23) Whatdoyou understand by the term Other Backward Classes (0BCs)?
24) Explain the term “Minority’.
25) Whatare the problems of minorities?
werment of women and other sections of

26) Explain the role of education inempo
27) Underline efforts made for education of disabled children in our educational

system.

28) What do you mean by fundamental Rights?

29) Whatdo you mean by Fundamental Duties?

30) Narrate the efforts made for educationof SCs & STs.

31) Who are as ‘handica i 4

32) Explain the Right to Freedom-

33) Explain the Rightto Equality-

34) Examine the Rightto Property.

35) Examine the Right against exploitation.

36) Which Articles are related with Educational and Cultural Rights? Exaplain
them.

37) What do you mean by Rightto Constitutional Remedies.

38) Write about the Right to Education Act

39) Examine Fundamental Duties envisaged I our Constitution.

40) Critically examin les 44 and 45 which deal with
Administrative Policy.

41) Explam the Articles 46to 30 which deal wi

e Artic pr'mciples of
th socio-Economic Right

€




Unit I

Long Answer Question:
1) Discuss the chief characteristics of Indian Constitution.

2) Whatare the important Constitutional Provisions regarding Educatjop, in
Are you in favour of retaining education in the Concurrent List? Give re "diy 4
support of your answer. l‘on’ir.

3) Discuss the Constitutional provisions regarding control over eduCathn

4) Explain the recent developments of elementary Education. '

5) Briefly explain Article 29 and Article 30 of the Constitution regarding thg,,
of minorities to protect their interests and education. "lehy

6) What do you mean by Universalisation of Elementary Education? Exgs
Article 45, 21A and 51A (K) regarding education. e

7) Which change came in the Constitutional provisions after 86th Amendmem .
2002.

8) Clarify the concept of Equality of opportunities in education. Discyg, i
constitutional implications. Support your answer with suitable e€xamples, !

9) What are existing schemes of education for empowerment of SCs, ST, OBy
and women. Illustrate with suitable examples.

10) Explain the major areas of deprivation among people of marginaliseq and
disadvantaged sections. Mention the various programmes for the educatiop, of
children belonging to such sections.

11) Discuss the provisions that have been made in the Indian Constitution f,
education of children of marginalised and disadvantages sections of society,

12) Explain the role of education in empowerment of women and Other
disadvantaged sections of society. Support your answer with suitable
constitutional implications.

13) To which extent, in your opinion, Right to Education will help to achieve
Universalisation of elementary Education?

14) Examine the Fundamental Rights conferred upon the people of India in our
Constitution. To which extent, in your opinion, people are making use of these
Rights for developmental purposes of our country?

15) Mention the Fundamental Duties envisaged in our Constitution. Discuss their
educational implications too.

16) What do you mean by ‘Directive Principles of state Policy.’ Examine critically
the Directive Principles which deal with general principles of social policy.

17) Discuss the Right to Education Act - 2009. What are its implications in o
present day society?

18) Examine critically the chief characteristic provisions of RTE-2009. Keeping in
view the present educational scene of elementary education in your state.
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Unit - 11
PROMINENT
CHARACTERISTICS OF
EDUCATION IN INDIA DURING
COLONIAL RULE




Chapter-7
INDIGENOUS EDUCATION g
THE BEGINNING OF
19TH CENTURY

————
At the beginning of the nineteenth Century when the British adminjgy,

began to organise a modern system of education for India, the country haq a:tf
wide network of indigenous education through schools which had beep, @Vo‘;”'
through centuries. These indigenous schools were of Lwo Lypes: schools qf hi \;
learning and elementary schools. The first type aimed at the preservation °fi!nci:
culture and was guided by religious considerations. The primary schools ong,
other hand were centres of democratic education and were more numemus.;
primary schools in those days had certain common features. Unlike the SChools;
higher learning, they were not exclusively religious in characler. The teachers, {j,,
they did not have any training, were humble and modest. Institutions were qus
practical and mostly limited to 3 R’s. As the schools did not have their own buildipy,
they were housed in a temple or a mosque or some public buildings or underay,
or in the houses of the teachers themselves. Printed text-books were not there. Th,
was no state administrative machinery to organise and administer education, T
method followed by the teachers was crude and the punishment was quite harg
but the student- teacher relationship was very deep. The system of classron
instruction, examination, admission, specific hours of instructions etc. weren
there children from scheduled class families were not allowed to read in these schock
Thus India, a system of indigenous elementary school prevailed and survived o
cenluries.

Towards the end of 18th century, atlempts were made by Christian missionare
to introduce a new type of education. Gradually Britishers who had earlier come:
traders, had now become the visual rulers of the country. They too were confront
wilh the problem of education.

The Charter Act of 1793:

Towards the end of 18th century, some Englishmen had begun to fecl thatt?
East India Company should accept the responsibility for educating the Indi?®
Foremost among these was Charles Grant who wrote treatise in which he pai"led"
dark picture of the moral degradation of India and suggested that the country ¢
be reformed through English education with the help of the state. Some Englishm
read .it and proposed the inclusion of a clause in the company’s charter to the ell¢
that it was the peculiar and bounden duty of the British East India com}"“‘«"l
promote the interests and happiness of the inhabitants of India by imparting t0 lhc‘f
useful knowledge as well as religious instruction for moral improvement. It

) —
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vdin the House of C
"“p”.":‘“u“"w sulf FCommans thay the company should be required to send,
AL L 4
“.m\“: to spread \uul;’un;l\m“"l“'f”l skilled and suitable missionaries and school
mos r;ns \;'cchlcd‘th |dr |“mv|“‘|ll“ and true religion in tndia, The House of
. Ons « P T ¥ i "
“".n“i‘n r the advancemer :U lfm”" stating, “that measures ought to be adopted for
M‘“”wf-’nu:nl though the it India in useful knowledge and religious and moral
lmp?hus 1llhouphi;hu 1‘ilylltl‘»'fltjt| the proposal of sending masters and missionaries
S v inili i
J attempls initially failed, but later on, some events in England
t‘r.ulu.\ll)’ forced the directors of East India Company | tihe ibility f
’ . ' ) -ce res ‘
the education of the Indians, panyfonccepttha responslbily 1oF
The twenlty years between 1793.
. i , 1793-1813, great efforts were made in this regard.
ultimately when the company’s chart ’
opriation of one laki artercame up for renewal in 1813, a clause for the
‘,mnTo;l «Ce s u:: ljof rupees for India education was inserted
ra row ' s i ' '
QUIREE NCE ol modern system of education which came to be established
in India during the British period ' ; g heads:
in period, we can study it under the following heads:

The Charter Act of 1813:

The Charter Actof 1813 wasa turning point in the history of Indian education.
In this Ac.t, a clausg was fmnexed in section 43 as “It shall be lawful for the Governor,
General in Council to direct th.al .......... a sum not less than one lakh rupees in each
year shall be setapart and applied to the revival and improvement and promotion of
a knowledge of the sciences among the inhabitants of the British territories in India.”

The word “It shall be lawful........, "implies that the appropriation of the sum of
one lakh of rupee for education was not obligatory but was left to the discretion of
the Governor-General- in- Council. Moreover the section gives no directions
whatsoever about the methods in which the three educational objects mentioned
above were to be achieved. As a result, nothing was done for a decade afler the
passing of the said Act. Another decade was consumed more in fruit less controversies
than in adopting measures for the real educational advancement of the country.

When the modern education system began, a question arose- should the
government educate a class or should it educate the masses as a whole? small
amount sanctioned for education made the adoption of the former policy inevitable,
Hence with their limited resources the government decided to educalte a particular
class in English with the fond hope that, this class would spread education among,
the masses through the Indian language. This was the famous ‘Downward Filteration

Theory’.

Downward Filteration Theory:
This theory meant “Education is to be filtered to the common people. Drop by

drop, the education would go to the common public so that at due time, it may take
the form of a vast stream which remained watering desert of the society for long
limes and high class of people would be educated and the common people would
gaininfluence from them.”

Lord Macaulay had ideas similar to those of the directors of the company. In his
minute of 1835, he has said, “ At present we should create such group of people who
may work as a mediator between us and the common people, class of persons,
Indians in blood and colour but English in tastes, in opinions, in morals and in
intellect. It will be their duty to develop the native languages and enable it to enough
the knowledge to the common people.” Againon 31st July 1837, he said, “ At present




wedon'taimate i i
at educating directly the common pcople. We aim at creating
a
ute some of the knowledge w:hhu

}1L:r5¥l|\5 wh([», among their countrymen distrib
wrough thi : ; . :
Sitaesine & S l_'Efory, though immediate aim of British govt. to get b
people to run administration was ful i i i eduyc
Fifilled as the ed as fully achieved yet the ultimate aim coulq
i hdimicte sl)l]i'med persons were cut off from the common masses. Th o,
C -
elf- centred and a great cleavage was created between the fich%‘
Ir‘:

the poor.
alists and Anglicists:

Con[;r(-)\fcrsy Between the Orient
ritish government did a great mistake by emphasizing upon higher edycy,
ducation. Both the sections of °Pinionh°"
al learning and the Us'eb‘
o

grf)ugll .English and neglected Primary e
Sanexl:ta.hsts who .supported the preservation of Orient
nskrit or Persian as the media of instruction the Anglicists who opp
n of western knowledge through Engm"
s. But the main differem;

Orientalists and advoated disseminatio
d Western culture
f both the parti
P ties Wm

apprc.eci‘ated the importance of Eastern an
of opinion was about the medium of instruction. The views 0
nts of arguments of g,

pla‘ced b'efore Lord Macaulay who rejected the argume
Orientalists through a very forceful minute wherein he su pported the educationy
the classes and made a vigorous plea for spreading western learning through ,

medium of English.

s

35, Macaulay expressed he subject throughh;
f English:

ning following argum
dern knowledge and science.
likely to also becometh

he language of the west and was

his opinionont

Macaulay’s Minute
ents in favour 0

In February 2,18
famous Minutes contai
(i) Itwasthe key to mo
(i) Itwas pre-eminently t

language of trade and commerce.

(iii) Tt would bring about social and economic I
tives were desirous of being taught in English
to throughly good

(iv) Thena
(v) It was possible to transform the natives of this country in
English scholars.
whole mass of peop!

(vi) Itwas impossible to educate the
English education to bring about a class of persons
but English in tastes, in opinions, in morals and in intellect” a
was to filter down from them to the masses which came
Downward Filteration Theory.
d Britain’s educational policy t

This document of Macaulay influence
India for more than a century.

enaissance in India.

e but it was possible throug!

Indian in blood and colou
nd that educatior
to be knownd

owards

ia company was to be renewed and the need
with this aim tha!

become apparent. It was
hich heard a large number of witnesses "

the govemment policy-
by the Committee was sentl
to the government of Ind¥

Woods Despatch:
In 1853, the charter of the East Ind
ational policy had

for defining an educ
arliamentary committee was setup w
llected, it formulated

on the basis of the evidences co
m of a despatch

The document prepared in the for
the President of the Board of Control, Sir Charles Wood,
h, is ®

in 1854.
This document, popularly known as the Wood’s Education Despatc
he first authoritative declaration by W

immense historical importance. It was t
/
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hxhtr vl
L\é?_'f ‘l

tmittes! in this docume

] |
amvett o Ry educational polky. It was ad
VAN ‘ ‘(‘\‘ ax ‘\'ﬂ‘(‘ “w

.~.:\\ ppeash of ‘\\‘ ‘\\‘}“:\‘ i\ ‘§1~“ J uty of ‘\M. state it ‘\!\\\ “1\‘\
N N all the aspexts of Imbians Education from the primary
" \_: ;\. e Anown ather Charles Wood w ho was the President ¢
oy wtains 100 paragraphs which all the important points

LN
petaid Lt hegan to gukde education policy in India

O univ ersity &
yf the Boar dofc¢ C!\iﬂ.‘l
have been dealt In

\ajor Recommendation:
N Objextvies of Education Policy:
he Despatch had following objectives
1) Datfusion of European Language
he Despatch observedd. the system of science and philosophy w hich forms lht".
jearning of the East abound with great errors and Eastern literature is at best very
Jeficrent as regards modern discovery and improvement” and concluded the
Jscussion W ith the following declaration:
We must emphatically declare that the education which we desire to se€
endad in India is that which has for its objects the diffusion of the improved arts,
rence. philosophy and literature of Europe: is short, of European knowledge.
The Despatch had the following objectives in view:

@ To confer upon the natives of India those vast and material blessings which
flow from the general diffusion of Western Knowledge.

® Notonly to produce a high degree of intellectual fitness but also to raise the
moral character of those who partake of the above advantages;

(© Tosupply the East India company with reliable and capable public servants;
and

(@ Tosecure for England a large and more certain supply of many articles, necessary
for manufactures and extensively consumed by population as well as almost
inexhaustible demand for the produce of British labour.

\

v

®) Medium of Instruction: English and Vernacular Languages:

In any general system of education, English language should be taught where
there is a demand for it; but such instruction should always be combined with a
careful attention to the study of the vernacular languages of the district, and with
such general instruction as can be conveyed through that language; and while the
English language continues to be made use of as far the most perfect medium for the
education of those persons who have acquired a sufficient knowledge of it to receive
general instructions throughiit, the vernacular languages must be employed to teach
the far larger classes who are ignorant of or imperfectly acquainted with English.

(O Translation of English Licrature:

At the same time, and as the imporatnce of the vernacular languages becomes
more appreciated the vernacular literature of India would be gradually enriched by
translation of European books or by the original composition of men whose minds
have been imbued with the sprit of European advancement, so that European

knowledge may gradually be placed in this manner with in the reach of all classes of
the people.

(D) Grant In Aid- Transfer of Government Institutions to the Local Bodies:
We look forward to the time when any general system of education entirely




provided by the governme
system of grant in - ajq
especially those
of local bodies

nNtmay be discontinued. With the gradual advy
and when many of the exisling Government
of higher order May bes.afely closed or transferred to the Many, ™

€0
Nstip, Iy,
: Bem,,
under the contro] of and aided by the state. ,

(E) Voluntary Religious Education in Govt. Institutions:

The Despatch observed considerable misapprehension appe_i”s_‘o CXist 5,
ourviews with respect to religious instructions in the government institutioy
instructions being entirely voluntary of both sides. It is necessary, in ordgr o pre,
the slightest Suspicion of an intention and our part to make use of the Inflye

. . n(G
.Governmer)t for the Purpose of proselytism, that no notice shall be taken of by,
Inspectors in theijr periodical visits.”

(5 Training of Teachers:

Regarding the training of teachers, the despatch advocated the

establishing different types of training institutions and of giving stipened to

fed f,
under training,

teac}\e,_

(G) Professional Training:

It also recommended that professional training in lle: {It\_Edlcme and ¢y
engineering should be given under the direct control of universities,

(H) Itsympathized with the cause of women and muslim education and insisteq ,
a policy of strict religious neutrality.

() University Education: o _

The Despatch further recommended the Institution of unive
presidency towns of calcutta, Madras and Bgnlbay.
taken as their model. The proposed universities wer

own senates consisling of a chancellor, and vice Ch
nominated by the government.

rsities i th,

The London university wy
e to be administered by they
ancellor and follows, al| to be

Critical Estimate:

ggest. It began a new era
organised educational administration, defined the aims of Indian education

determined the Governments attitude towards religion, stressed upon mass educatie
and recognised the need for technical and women education. As James observed

The Despatch of 1854 is thys climax in the history of Indian education; what go
before, leads upto it and what follows, flows from it.”

On the other side, if we carefully read the aims of education propounded intk
Despatch, the intentions ives of the British become clear. Though &
Despatch talks ntellectual fitness and moral ch
recipients of tha real purpose of education w
minds of the ma ery and to produce clerks Y
their masters. Such a disgraceful narrow aim of education j
cultured society. So in reality the

] _ aim was to create a class of intellectual slaves w!
would help thejr masters to rule the country,

—&— 4
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Lord Riponon February 3,1882app
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into the manner in which effect ha
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¢ William Hunter (a member
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{ the Despatch of
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education?
5 Whatshould be the position of government institutions in the national systems
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> What is the role of missionaries in education?
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The Hunter Commission ex
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- tonly curtai] of
was considerad hevessary that Government should no ) of j

: Oy
aducational institutions, but should also withdraw "fm ?:x:e::de;:mn&
R stressad the need for Organising a proper system of bm: e ' Privy
cnterpnse might getenough room 1o extend and to freemdpomt the Goy
) In the field of primary education, the oommmion_sugses terprise and th:,ne':’
shoukd completely withdraw itself and from direct en h‘,:
over all the state schools to local boards.

. : oncerned, the comp,
V) S0 far as secondary schools and colleges were € o
racommended the

gradual transfer of Government “‘Sﬁmﬁocﬁ: iﬁiﬁt Priv,

L on Yy Show

bodies. Italso suggested that in future, colleges an;;ievcstem. hot‘i
be established on the principle of liberal grantina tion to missionaries as,

() It also favoured the transferance of higher educa .

being demanded by them. . . f prevailj
The %-lunter Commission then examined the dlffefre'a‘il? E}T’g tl:\e Conllnlf\i? ’
I aid systems. After studying the pros and cons of e

iy

r hich would :

opened thateach state should be left free to adoptany system whic best
its local conditions.

i » Education: . : , - .
an Coummittee gave considerable attention to primary education apg il

recommendations on primary education can be conveniently divided undg,
following heads:

(1) Policy 2) Legislation and Administration (3) Encourage-ment of indigenom
schools (4) school curriculum (5) Finance.

Y

1. gglg’g"dmg the policy of Government towards primary education, the COmmissigp
recommended:

; i i tion of the masses through
hat ary education be regarded as the instruc _ he masse
2 Eeavgrrxi?cuﬁr in such subjects as will fit them for thelr. position in hfe_, and.be
not necessarily regarded as a portion of instruction leading upto t:lle university,
(ii) That while every branch of education can justly claim the fostering care of the

state, it is desirable, in the present circumstances of the country, to declare the
elementary education of the masses, ils provision,

d districts, especially in those

trumentality of the department

pecially liberal grants in aid to
set up and maintain schools.

ministration: The Indian Education Commission
the control of pri
and Municipa] Boards,
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Curriculum:
[tshould ﬂdnplod to the environmeny
W practical subjects such as Indian me
i inlrOduced.

(if) Managers S;lul)ul:! be free to choose the text books for their schools
(iv) The utmost elasticity §h0u|d be permitted regarding hours of the day and the
season of the year during which the schools a

o) [nstruction should be through th

and should be simplified wherever possible.
thods of arithmetic and accounts should be

Finance:
The commission recommended:
@ A specific fund should b.e created for Primary education.
) The accounts of the primary education fund in municipal areas should be

iii) The local fur}ds should be utilized main] for pri d i
( incidentally-if at all-for secondary and collggiatel;dllr:]czrgof\. Bt

(iv) It was th? du.ty of the Government to assist the local funds by a suitable system
of grant-in-aid.

Recommendations on Secondary Education:
1. Cpening of Model High School: Atleast one model high school may be
established in such districts where they may be required in the interest of the people,

and the people themselves may not be advanced or wealthy enough to establish
such schools for themselves with a grant-in-aid.

2. Bifurcation of the Secondary Education: In the upper classes of high schools,
there be two divisions: One leading to the entrance examinations of the Universities,
the other of a more practical character, intended to fit youths for commercial or non-

literary pursuits.

Recommendation on Higher Education:
The rate of aid to each be determined by the strength of the staff, the expenditure
on its maintenance, the efficiency of the institution and the wants of the locality.

Native Private Enterprise:
The Commission observed. “Natives of India must constitute the most important

of all agencies of education.......... We think it well to put on record our unanimous
opinion that withdrawal of direct departmental agency ‘ i
favour of missionary bodies and the departmental in
should not be transfered to missionary manageme

Women Education:
~ The Committee states “......... it will have been sé¢
han extremely backward condition, and thatit needs to}
Way. Hence we think it expedient to recommend that publicTa
Municipal and provincial - should be chargeable in an equitable proportion for the

SUpport of girls schools as well as for boy’s schools.



Rules for Grantin Aid:

The Commission made the following recomm
a) Institutions under private managers cannolt be -""C“""""".l u."l("’“ they arq
- ' ) » of education, fry
accepted as an essential part of general ¢ hem¢
b) In the conduct of all departmental examinal
government schools should be associated as

the Department.
¢) The proximity ot a government scho
1 reason for refusing aid to a non-gov :
d) With the object of rendering assistance 0 \
circumstanc]es of each prov:)ncc and thus 1o call f(\)/;;lc‘:ll;;;li'l:ﬁ;lc:‘POUnt 0“0',"‘
co-operalion, the grant-in-aid, rules should be ¥ ‘ governmhl

in consultation with the managers of SChOOl?.]-*\id sttould depend(i
) Itshould bea general principle that the 8""““'}' ;]s in backward distr'on loca
i.e. larger proportionate grants be given tos¢ ” id be given to thos uiand
on the class of institutions, in great propor'llonfe‘:i e 5. girls schools :1"(; whig,
large amount of self support can not be expec d 1 schog,

ities.
for lower castes and backward communit!

ot bsequent alterations madejy
i i nt-in-aid and any st in he,
fy Therevised rulesforgra hed in the official gazeltes but translated ip, e

should be not merel publis .
Indian languages, an>c,l communicaled.to the pres]s, t.o tl::i m‘il,l;ags:s; }?f aided g
private institutions and all who are likely to help in any We¢ y @ spready
educalion. ing provision should be made in the educational bugy

A periodically increas! : P
D of zach province for the expansion qf alfled mshtuhox;\s. i be
h) Variety in the course of instruction 1n aided schools should be encouragedy,

grants for special subjects

en-dations regarding

s Blany
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it

ion, managers or lo“fh('rs )

(ar as possible with e 0”9 e,
ICe,,
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q
ol should not rcgnrded as of itself

crnmcnt schoql.
schools 1IN the form best iuieg
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i ity Education: e . :
University g the commission observed that it wouli

The government Resolution appointin con .
‘not be necessary for the commission to enquire into the gener.al working o.f the
Indian universities which are controlled by the corporations comprisin

representatives of all classes interested in collegiate education.” .
The Imperial government accepted all the recommendations of the commissiot

The main results were:
i) The control of primary education was €0

and municiplaties.
i)y The governmentrefused to open more colleges and secondary schools.

iii) Greatencouragementwas given to Indian Private Enterprise.
In 1902, Indian Universities Commission was appointed to remove the dt?fefﬁ
of university education. It suggested the re-organisation of the existing universit®
rather than starting new ones. It also recommended improvement of univers!
administration by establishing senates and syndicates, fixing their jurisdidio"'
fra_m_mg rules for affiliation of colleges to maintain the standard and imprové
exns;x\r;tg courses of study.
i ?1: f}l:;z;o&cgi i?flf‘v"é’ée report, the Indian Universities Act Wk
e functions of Rt o .h_( ommission, it provided for the enlarg.e{“e ;
A sities to undertake research, laid down the conditio®

mpletely transferred to local board

as PASS“
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view to reducing the domination of matriculation,
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itorial urisdic
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ir ter
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r 1904 Act like

jon of colleges and decided about the
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«d by the general public because they fe

(lh o

1< (fl“‘ ISt
W tothe Europeans.
V¢ ' o |
5"\ number of commissions and committees were set up afte
. s Resolution in 1910 which was time and again reject

(A;Okhh-
\,Cmmcnt. He moved the following Resolution:
v R <! '
B L That this counc il (Imperial Council) recomme

in the direction of making elementary education free and
he country and thata mixed commission of officials and non- 0

tan ecarly date to frame definite proposals.”

' ‘.\nhough Gokhle’s Bill was rejected, yet it served a great purpose. It focussed
e attention of entire country on education. The Government itself rC‘COHSidef('d Its
cy on education and a new education policy was launched is 1913.

On 14th September 1917, the Government of India through a Resolution
ointed a commission called the Calcutta University Commission also known as

apF r Commission after the name of its Chairman Dr. M.E. Sadler of the Leeds

S.’ldle = .
University. The Commission submitted its report in 1919. Consisting of 13 parts the
e and University

report presented a comprehensive scheme of secondary, collegiat
education in India. The Commission held that reform at the stage of secondary
education is essential for the improvement of University education.

Slatutory

In 1929, the Hartog Committee was appointed as an auiiiary to the
country. The Commilte covered

Commission t¢ review the position of educationin the
1ot only the position At the school level but also made valuable observations in the
uality and status of teachers. Sir Philip Harlog was the Chairman of this Committee.

He had Vice- Chairman of the Dacca University.

ations of the Hartog Com
observed that

ed by the British

nds that a beginning should be
ie compulsory through
mas fficials be nppm‘nl('d

t

PO“

mittee on Primary Education:
“throughout the whole education systen, there is
eness. In the primary system, which from our point of view

produce literacy and the capacily to exercise an intelligent
ve can judge, the vast increase in number of

te increase in literacy, for only a small
lass 1V, in which the

Obs v
‘T aeCommiltee

wastage and ineffectiv

should be designed to
Le waste is appalling. So far as v
primary schools produce no commensura
proportion of those who are at the primary stage reach ¢
altainment of literacy may be expected. The wastage in the case of girls is even more
an in the case of boys......... "

“Wastage meant the pre-mature withdrawl of the

ion of the primary course.”

age before the completi
n lower classes of as child fora period more than

vole, tl

serious th
According to Commillee

children from schools atany st
Stagnation means detention i

what was needed for that class.

The committee recommended that primary ed
compulsory and qualitative development should be mad
number of primary schools.

The programme of schools, curriculum should be framed as per the need of
student as well as of society. Due attention should be paid to practical subjects.
Standard of teachers should be improved by improving their salary and service
condition. Inspecting staff should be increased for effective control over the system.

The Committee made recommendation for secondary education also. With a

the commiltee recommended:

ucation should be made
e instead of increasing the

— gD




(1) Retention in the middle vernacular schools of more of the boys intep, ”
rural pursuits, accompanied by the introduction of a more diversified c“”iculfb’
U

of those schools.
¥s to industrial and commercial careers at the eng of

(ii) Diversion of more bo
middle stage for which provision should be made by alternative courseg in g,
al instruction in technical and industrial Schogl;

stage preparatory to speci

On its revival in 1935, (he Central Advisory Board of Education (C.A_B'E
recommended the appointment of a committee to make recommendation f,, "hz
reorganisation of education in view of the fact that a large number of gfradual(‘
OF wh;

poing out of the universities were unable to secure employment ofdthe kind
the education qualified them. Two experts Messrs Abbot ancli]\’\éogv owe;::t:F .;Ordi“&y
government on that issue. The report ha parts: echnica‘

invited to advice the
and General. Abbot was the ay thor of the technical partand Wood a general Educa::\j()n
Bir

part. They visited the country for making necessary suggestions and submitteq

reportin 1937, out T
The recommendations made were workable and well throughout. Ui Ortunaty

due to the outbreak of the second world war, no action O? :lecc)(r)\nt]tzenrﬁ)tlmm &
taken. A special Committee of CABE subsequently repoflf ffirmed}:hat ten;s and
acknowledged their debt to the Abbot and Wood I.zeport(-i thaat B o o muech‘“lca]
education was in no way inferior to general educaholr: ?:commended that tecch? |
inte : ducation was. : Ica
integral part of education as general e 5. If secommended a hlerarchy g

education be related to industry and agricultur . :
technical institutions parallel to those of general education. It led to the establishmep

of Polytechnics and to the control of Higher Technical wati.h;]testlﬁ)’ éhe Centry)
government, Technical education was to be the con'cern of ell. er the ta.te or the
Central Government. As a result the All India Council of Technical Education came

into existence in 1946. ) . )
Thus, though several commissions and commultees gave their recommendations

regarding education, but British Government in India, a'few ye;:rscbefore India’s
independence asked Sir John Sargent, theed uca tional advisor to t e (oi\{emmentq
India, to prepare a scheme for education of Inc.hans. Sargept submitte . its rgportm
1944 to CABE in which all the stages of education, from primary to University were
considered and measures were suggested for reforms each stage. The Board accepled

this report in toto and recommended its enforcement. It is also known as:
(i) SargentReport

(ii) Post-war Educational Development Scheme

(iii) Report by Central Advisory Board of Education

Major Recommendations of the Report:
a) A reasonable provision of pre-primary education for children between 3 andt

years of age should be made,

b) Universal, compulsory and free primary or basic education for all childre
bclfvr:('n the age of 6 and 14 should be provided for and divided into the junio
basic (6-11) and senior basic (11-14) stages, The first type of school is to b
compulsory for all but the second lype is meant only for those who would n¢
proceed to the high school,

€) - Secondary or high school education forsix years should be for selected childre
= ',’""“_8(‘ group of 11-17. Admission to this stage is to be made on a selectlV
basis, The reorganised high schools are o be of two turnac.



d)

®

g)

h)
()

G)
(k)

)

(i) Academic high schools, providing education in arts and pure sciences.

(ii) TCCI““C.“I high schools, specializing in applied sciences and also in
mfiuslrml and commercja| subjects, Girls schools are to teach Domestic
science apart from the subjects meant for boys. The mother tongue is to be

. the I'n‘cdmm of instruction in all high schools.

Umverflues was meant only for selected and meritorious students. i.e. one in

ten to fifteen high schoo] levels. The minimum length of a university degree

would be three years and the existing intermediate course was to be abolished -
the first year of the ¢

: Rl ‘course being transferred to high schools and the second to
universities. To Unify and co-ordinate the activities of different universities, the

institution 9f anallIndia body on the lines of the University Grants Commission
in Great Britain was suggested.

Technical, Commercia] and Art-Education- i f each of
institution is to be determincd e ation- the type and location of each type

ial institutions or trade schools with a two year
course after the senior basjc stage.

(ii) Technical high school with a six years course after the junior basic stage.
(i) Se.mor technical institution with a course duration to be fixed in consultation
with employers.

(iv) University level technical institution developments will be for providing
facilities for research work.

Adulteducation, both vocational and non-vocational to be provided for 9 crores
of illiterates in the age group 10-40

There should be full provision for the training of teacher. The graduates are to be
trained in training colle

ges and teaching departments of universities, In addition
to this, three types of training schools were suggested for non-graduate teachers:
Pre-primary teachers, basic teachers and non-graduate teachers of high schools.

An efficient medical service should be organised to ensure that the children
remain healthy.

Special schools should be established for chlildren suffe
physical disabilities.

Employment bureaus be established for unemployed youth.

Social and recreational activities on a farily large scale must be introduced in
schools. | :

The educational administrative system with a strong Education Department at
the centre needs to be strengthened. But the provinces are to remain as the units
for educational administration except in regard to university and higher technical
education, the activities of which are to be co-ordinated an on All-India basis.

ring from mental and

Conclusion:

The Sargent Report was very comprehensive and practical in nature involving

all the stages of education from pre-primary to the University stage for post war
reconstruction of the Indian system. Suggestions are highly commendgble and
deserve appreciation. However report ignored the claims of women educ.ahon. Had
these recommendations been implemented in letter and spirit, the educational scene
in India would have been different.

vk ke



Chapter-8(i)
CRITICAL APPRAISAL OF

RECOMMENDATIONS OF
FOLLOWING COMMISSD2

1) Se / i

52)) Incciioal:?g:{} Edrrcahon Commission (1952-53)
) s ucetxonCommission (1964-66)
A onal Policy of Education (1986)

. mamurthy Education Commission (1960)
(5) Programme of Action (1992)

53)
nission:
947. With this, the political situatiop
also. The then Education Ministe
rd of Secondary Education
veighed by this board
| problems of the day
of new India wil

mmission (1952-
nt of the Comt!

(1) Secondary Education Co
15th August1

Reasons for the Appointme
India gotits independence on
underwent a change. Need was feltin education

Sh. Maulana Abul Kalam in his address (o the
stated: “The scales in which the educalional pro

up tillnow have gone out of date. The dimension ©
cannot bejudged by the same measurements The new asp
require outlookandn tackle its problems.

1948 recommended the

ew measures to
The CABE at its 14th meeting held in January
of a commissio ailing system of secondary

n to examine the prev
the country and suggest measures for its reorganisation and
The Board at its 18th meeting held in 1951 reiterated its former decision

r the early implementation of its previous recommendations.
nt of India had other considerations also for setting up a commission
derations in mind, Government of India set up the secondary

education commission by resolution dated 23 september 1952. The Commission
was inatrguraled on 6th Oct. 1952. It submitted its report in June 1953. The
Commission was appointed under the Chairmanship of Dr. A.L.Swami Mudaliar
who was Vice-Chancellor of Madras Universily including the Chairman, lhe’

on included 10 members.

f the nationa
irations

appointment
education in
improvement.
and pressed fo

Governme
Keeping those consi

Delhi acted as the

commissi
A.N. Basu, the then Principal of the Institute of Education
member secrelary of the commission I
The commissi ' i .

<ecortiin edllcjfil(()):'“ ?s :rss'rgned the task to enquire into present position of
B ol i reolrl; ndm in all its aspect. It was asked (o reportonit including
sug anisationand i i
B eaims org; mprovements with parti 0:
T rel‘mo,lg;ﬁ;l;rsahon and content of secondary educglioncLllar REiErEEE

o primary, basi i '

y, basic and higher education.
/
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| (he prevatling system of secopn ' 5 .

| . leling, of the exisj Wdary education and sugpested re-orientation and
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i commission are as followsy: aln recommendations maé y

|
|

\ary schools of different ty pes.
by,

(A) Re-Orientation of Aims and ODbjectives:

The secondary Education Comumiaei .
FRI ' nmission formulated fc ims sducation n
[ndia keeping in view the nee ated four aims of educat

e ds of democratic India as envisaged in the Indian
('“nhllll“n. 4

(1) Development of Democratic Citizenship:

The hc(‘l)l\llc'll'y cduc"a\liun commission visualized secondary education as the
ond of all formal education for the majority of thuciliz(-ns and asysuch thought lhai
it must assume the responsibility of providing a type of L'ducalion that woulc%enabk‘
the students to dL.'v.c!op qualities which are of greatimportance for them to worthily
bear the responsibilities of a democratic citizen. It should develop habits, attitudes

and qualities of character needed to enable the students participate in the democratic
social order.

» It should (lgvelop among, the students clear thinking. He should have the
understanding and the intellectual integrity to shift the truth from falsehood,
facts h:om propaganda and to reject the dangerous appeal of fanatism and
prejudice.

’

It should'develgp among the students receptivity to new ideas to enable them to
form their own independent judgement on social, economic and political issues
so as not to be misled by false propaganda.

» Itshould also develop clarity in speech and writing among students, Lo equip
them for free discussion, persuasion and peaceful exchange of Ideas.
(2) Improvement of Vocational Efficiency:

The second most important aim of our educational system would be to increase
the productive or technical and vocational efficiency of our students. Technical skill
and efficiency are to promoled, as per Secondary Education Commission, to provide
trained and efficient personnel for the development purposes. According to S.E.C.,
diversification of courses should be introduced right at the secondary stage so that
studenls may opt for various practical courses like agricultural, technical, commercial
or any other. It will help students to join institution for further training
(3) Development of Personality:

This includes:

» releasing the sources of creative energy in the students so that they may be able
to appreciale their cultural heritage.

» cultivating rich interests which they can pursue in their leisure and contribute,
in their later life, to the development of this heritage.

» giving a place of honour to subjects like art, craft, music, dancing etc. in the
school curriculum.

(@) Development of the qualities for leadership:

This is important for the successful functioning of our democracy. S.E..C.
recommends that education must train our students to discharge their dutxgs
efficiently. It further says that they must be trained in the art of leading and also in



‘

following other leadership involves training in discipline. Secondary H'lmuh,
train the students to provide leadership in social, political and other fie]q, In .’;41

own small group or community or locality. !

(B) Re-Structuring Secondary Education/New Orﬂ-‘“l‘““”(m > aliexh
The Secondary Education Commission made recommendations in '°"“W
(1) Duration of Secondary education
(2) Types of Secondary education
(3) Curriculum of Secondary education

(1) Duration of Secondary Education: ,
() Under the new organisational structure, education sho.uld commence af,, "
. : ic Education and should jp
four or five years period of primary or Junior Basic £3 yearsang clugy
as the middle or senior basic or junior secondary stage of 2 years and Hig,
secondary stage of 4 years. i
g : G e highe

(ii) During the transitional stage, the existing high schools and the higher seconda,y

school should function on the lines laid down. hi
igher s

(iii) The present intermediate stage should be replaced l;{h;her esegntint eerc n(:nd,"y
stage which should be of four years duration, one yearo p ediay
being included in it. A : ;

(iv) Asaconsequence of the preceeding recommendations, the first degree coursej,

the university should be of three years duration. .
(v) For those w;yo pass out of High school, there should be provision for a prg

University course of one year, during which period the scheme o: stu.dles] shoulq
be planned with due regard to the needs of the degree or the pxl'Jo esislong course
to be taken by the students and special en'lphasxs should de p acell on the
quickening of intellectual interests, training in methoc.i of Sl’;l. y at college ang
the study of English, so long as it continues to be medium of instruction at the

(vi) Xgln‘;fsr:oz to professional colleges should be open to those who l}ave c.ompleted
the higher secondary course or have takeq the one years pre-university cours

(vii)In the professional colleges, a pre-profe'sswnal course of one year be prov;ded'
for the students, preferably in the professional colleges themselves: As a trar.lsxtop
measure, they may be given in the degree colleges where facilities exist, til
professional colleges are able to provide for such courses.

Multi-Purpose Schools and Vocational Schools:
The Commission recommended that:

1) Multipurpose schools should be established wherever possible to provide varied
courses of interests to students with diverse aims, aptitudes and abilities.

2) Those who have successfully completed such courses should be given
opportunities to take up higher specialized course in polytechnics or
technological institutions.

3) AllStates should provide special facilities for agricultured education in rura
school and such courses should include Horticulture, Technical Educationett.

Technical Schools:
1. Technical schools should be started in lar

:  of 85
partof multi-purpose schools. ge numbers ejther separately o
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(D)

tongue or the regional languages shou
provision that special facilities should be
'SE.C. suggested that English should be given due position in secondary schools

and facilities should be made available at the middle

stage should be diversified including humani
mmerce related subjects, fine-arts, hom
needs of society. It also emphasized thatce
‘n,ll“dex\ts which includes languages, gene

ould be based on activities and should be t

terests of pupils.
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or Types of Schools:
Public schools should continue to exist for
ANLD ‘ W

education givenin them should be brouy, present and the pattern ol
\J

: htinto reas
gcm‘ml pattern of national education. Suc o reasonable conformity with the
\. Such schools should gradually become

self supporting but during the transi :
( .H .,'.}' e g the transitional period of the next five years, S
Central Assistance should be given to them on a lually e
- - . - . '.r \( [N -
The States or the Centre should provide for cert \iutl'l‘ “l“ Ily g sealo.
) i : { ee students .
givenon the basis of merit to selected students dentship in them to be
A number of residential schools be es , i
b pislres el o C nsl.\b'lie-h-ml, more particularly in certain
rural areas, to provide proper opportunities for the education of children and
= ‘ , i
particular to meet the needs of children whose education suffers at present
owing to the exigencies of service of their parents. ‘
esidential day schools could be established in suitable centres to provide greater
. IHioe . - ! N ’
opportunities for teacher pupil contact and for developing recreational and
oxtra curricular activities.
A large member of schools should be established to meet the needs of handicapped

children.

Study of Languages:
Secondary Education Commission was of the opinion that the students’” mother
1d be the medium of instruction subjectto the

made available for linguistic minorotics.

stage onan optional basis.

Curriculum & Text-books:

Secondary Education Comunission recommended that curriculum at sccondary
ities, science, technical subjects,
e science and any other relevant to the
rlain core subjects should be common to
ral science, social studics and crafts. It

ramed on the basis of abilities and
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Regarding text book, its quality and content, Se ondary Education (_,"n"
AN M ' e
-.,l:-«l the ,|’v,mmllll""' of n hi,;h power text book committee Whlrh she l:"‘:.
suppe , i P—— ‘ - Ny,
down clear instructions regarding type of paper, illustrations, [?rmlmg 2 f oy '\
for the text book, S.I.C. was not in ‘l'V()Uf of ’rl"(’llh"[ (han’r’(_n, n ”"., l'fX' b(,’ .
books prescribed for study. It clearly stated that no book prescribed as a . Y

' P . x1.
should contain any passaye or !»l-ﬂ(-llll‘ll.l which mightoffend the ml'ﬂ“’us," ;._
sentiment of any section of the community, a

r

(E) Dynamic Methods of Teaching;
Regarding methods of teaching Secondnry Education Commissijon ’aid(,,n

points like: "
»  Self-effort by the student should be encouraged.
Groups spirit should be developed by giving opportunities o (he Studey,
work in groups, ""
» Emphasis in leaching should shift from verbalism and memorization to Jeg
through purposeful, concrele and realistic situation. b
»  Methods of instruction adopled by a teacher should cater to the needs of ayg
below average and bright students so that everyone must have 3 Chan(:‘}!
Progress at one’s own pace, 9
» Every secondary school should have a well equipped library which shouyg

utilised regularly.

”~

(I) Discipline:
Secondary Education Commission strongly advocated that it should peg,
responsibility of the teachers 1o educate pupils about character. It also emphag,
upon the establishment of personal contact between teacher and pupils.
Italso suggested that through House-System with prefects and monilors, g
governance can be promoted where code of conduct will be drawn and its enforcene

will be observed regularly.

(G) Guidance and Consclling:
Secondary Education Commission strongly advocated the need of educatior:

guidance and counselling to students by the educational authorities. It suggest:
that trained guidance officers and career masters should be made available 152

cducational institutions.

(IT) Medical Service:
S.E.C. recommended that organized school Medical service must be create!:

all stages physical education should be encouraged in all schools for impro
physical and mental health of the students.

() Examination and Evaluation:
Secondary Education commission advocaled to give due weightage to inter”
tests and school records of the pupils. It was in favour of reduction in the numF‘”j:
¢Xaminations, [t emphasized upon the introduction of objective tests to minit”
the element of sy bjectivity in essay type tests. It was of the opinion that there sho*
be only one public examination at the completion of secondary school course-

—— —]



) Administration:
‘ <k C strongly emphasized thy

e trecognition to schools should be given on clearly
{g-tmcd conditions to ensure prop B l s sh ﬂ‘
S

ermaintanance of standards of excellence.
4 [inance:
(k) I

SE IC' “.;‘: Q:\u"e ?Pinioh that Industrial Education cess should be levied for
rurthering ot techiucal and vocational edycatjon al the secondary stage. Surplus

funds should be d':\'ened foreducationa| purposes. It also laid the responsibility of
the centre to give grant tor the reorganisation of seconda ry education.

(&) 1::::::“ 'l"iroa;:‘mg‘- Regarding teacher training, S.E.C, recommends two types

(@) F:;s mosedu r:;'toonhavc completed higher secondary education. It should be of two
Ay "

(b) For graduates for whom the trainin
( two years in future g may be of one year but can be extended to

o Organisation:

S.ECrecommended the setting up of Borad of Secondary Education with the
Director of Educa_hon as 1ts Chairman. He had to deal with all matters related o
secondary educationand also to lay down general policies. It recommended that a
sub-committee should also be constituted which should deal with the conduct of
eammations Constitution of State Advisory Boards was also suggested in each
state to advise the Department of Education on all matters pertaining o education.

(N) Inspection of Schools:

SE C recommended the need of regular inspection of schools by the inspectors
whose role should be to study the problems of schools and view them
comprehensively to the context of educational objectives; to formulate su gestions
for e=provement and help the teachers to carry out his advice and recommendations.
Inspectors may be appointed directly by the government or these may be teachers
bzving mim=mnm 10 years experience; headmasters of high schools or duly qualified
sizff of traiing colleges.

{0y Mazagement of Schools:

SFEC gaveills recommendation that the Managing Board of all schools should
be reristered 2nd consist of 2 limited persons with the Head master as an ex-officio
member

It was also advised that no member of Vanaging Bozud should directly or
mdretiy mterfere with the interval administration of (e schonl
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5 5 at suitable ¢,
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summer vacation of two months and two breaks of 10-1
during the year.

Critical Analysis:

The Secondary Education Commission made sincere efforts to examine afy
problems being faced by secondary education and 5ui§8‘-‘"“"d measures for (p..
solutions. Most of the recommendations were practical and S")U'jd-' It was 4, /
important initiative of Post-Independent India. But it has certain limitations t,
(i) Itdid notsuggestany short term and long term plans for the lmplemcntati(mq

its recommendations. .

(ii) The financial implications of the upgrading of a large numbc?r of hnﬁb 5¢Chog),
into higher secondary pattern in every state were nt xf:zgnsocuc:n‘:ec;::};ﬁ?h

' e Yt vO 1€ 2
lack of funds and non-implementation of its recorn ki immediat{iy

(iii) Anadequate number of qualified post-graduate teachers weission e
available due to terms and conditions laid down by the comm €. Minimyp,

qualifications for PGTs should be an M.A. degree ora first class B.A. degree wig

B.Ed, . .

(iv) Further difficulties regarding staff requirements 0.m€f80d due tollunr:o:fulc-;]'ond
core subjects like crafts and general science in the currict igher
Secondary.

(v) There were great difficulties in the
which was not foreseen by committee mem
multi-purpose schools were opened. Moreo
neither the school leavers nor the seekers of h

(vi) The zeal for implementing the recommenda
because quantitative expansion of secondary ec

qualitative standards. . . .
ive a suitable path of vocationalised education

(vii)The Commigsion did not g : e :
adequately. Inno way our education has facilitated the task of finding suitable
man-power for various sectors of development of industries and other services.

(vili)  The commission did not suggest methods of co-ordination between growth
of economy, man-power needs, employment opportunities and the output of
secondary schools.

(ix) The selection of high schools for conversion into higher secondary schools was
to be governed by strict and carefully defined conditions. The Commissions
Report stated that only those schools would develop into efficient higher
secondary institutions which satisfied prescribed criteria regarding
accomodation, equipment, qualifications of the staff, salaries and grades and
adcqgate finances etc. But for some reason or the other, it became a matter of
prestige for some and under political and social pressure, norms w iolated
This resulted in the upgrading of a number of schools which di SN SO s
minimum criteria decided and schools which did not satisfy the

and consequently it did not led to any marked

improvement in the quality of education
cation imparted i inctifuti
= parted in the institutions.

way of establishing multipurpose schools
bers. Due to it, very few number f
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