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Introduction
The earth we live on is full of diversities and differences. Nothing

whether animate or inanimate. living or non-living is alike. It difters with
others in so many features. charactéristics and functioning. Soil of one region
diiTers much from the soil of other regions. There arc many varieties of
plants, trees, leaves, birds. insects and animals. The variations are also
visible in the same¢ members of species. No two crows. Cows.
¢ all alike. These difter :n various way. The same is also true for
duals including the identical twins are alike. There
c< exist among the children of the same town.
ction or children of the same parents. A

number of factors associated with heredity and environment of the chiidren
work in creating a varicty of dilTerences among them in respect of their
physical. mental, social, emotional, moral and acsthetic abilities a.nd
capacitics. Asa result when ononc hand. we may find the children imbibnr}g
with a quite superior abilitics and capabilitics allowing them to excel in
sports and games. rise in academic pursuits and social ﬂclds,-th.ere .arc
children on the other hand, who lack or sufler from so many deficiencies.
deficits and incapacities in onc or the other uspecls of their gm.w.lh :Tnd
development causing trouble in their adcquate adjustment and participation
in the activities associéted with their needed progress and dc?vc‘:lopl.ncm.
Such children arc usually referred 10 @S disabled chil_dren and dlstmgunshcd'
on the basis of the type and naturc of disabilities suﬂt.:rcd.b'y tl;em. Bt.ll ;19\;
here qucstion arises what do we mean by the term disability 7 Let us thinl
1

- yery much

mangoes ar
humans. No two indivi
are wide individual differenc

students of the same class or sc



I —

2 CREATING AN INCLUSIVE .
about the meaning, concept and types of the disabilitics suffereq 00|
in the present chapter. ' by Childrey

Disabilities - Meaning and Concept

The term disability is very much associated with the
impairment and handicap and that is why you must have heard
the terms like physical impairinent, physical disability and physic
for addressing the deficiency, deficits and incapacity of an indiv:
associated with his physical growth and development. Therefore, ip ,,c':’f‘al
acquainted with the meaning and concept-of disabilities it wou|( b: l'f‘
proper to-understand the underlying distinction and differences in the ui:"c
these three terms — impairment, disability and handicape. In the Iilcratuor
available. these terms have been widely defifted and distinguished. Howevcrc
let us here mention the attempts made by WHO. : i

In one of its publication entitled “The International Classification of
Impairments, Disabilities and Handicap™ WHO (1980) has defined these
terms as follows : ,

o Impairment is defined as a fundamental, structural, psychological,
_or physiological deficit (e.g. disordered motor control in cerebra|
palsy). | S

e Disability is defined as the functional deficit that a person
experiences as a result of impairment (e.g. spasticity interfering with
walking). | .

o Handicap is defined as the disadvantage a person with disability
experiences in various societal settings as a result of that disability
(e.g. people who cannot walk may be denied access to particular
places)..

quite ofy,
a' handiCa

. Let us try to understand these terms in a more specific way in the light
of the guidelines provided by WHO. '

1. Impairment in its simple meaning denotes or represents a sort of
disturbance or abnormality in the structure and functioning of our
body systems including psyche. In this way, it represents a certain
type of loss or deficit, and deficiency at the organic or psychic level
foran individual (e.g. loss of a limb, paralysis of speech. musclesor

 legs, disturbance in one’s vision or hearing system, disturbanc¢ and
structural abnormalities in one’s ncurological system, brain, spinal
chord, etc.) - ' '

2. Theterm disability is used to mean the loss of function that individual

. expericnces because of the impairment. It limits his ability to perform
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.ccrlain task. For example. (i) vision or hearing impairment may result
u?l(.) one’s loss or reduced function with respect to the use of his
visionary or hearing system, (ii) orthopaedic or motor impairment
may limit one’s functions with regards to one’s walking and other
motor functioning,.

3. Where impairment results into a specific typc of disability, thc
disability in its own turn may give birthtoa specific condition known
as handicap. Actually a handicap stands fora disadvantage imposed
on an individual on account of his disability. For cxample. some
disturbance in the structural composition and functioning of ears
may cause hearing impairment. This impairment may bring disability
in terms of loss of hearing ability. Inability or incapacity in terms of
hearing sounds then may turn one into aurally handicapped, i.e.
experiencing problems in interacting with the environmental
situations demanding hearing-ability on one’s part. In this way, the
term handicap usually refcrs to environmental or functional demands

~ placed uponan individual with a disability in a given situation. More
specifically. a handicap is the effect of a disability on an individual’s
functioning in his environment. It may limit his social functioning
or adjustment to his environment as per limits imposed upon him for
doing so by his disability of one or the other kinds. As a result, a
physically challenged child even after using wheel chair may feel
handicapped in terms of making proper adjustment and adaptations
to his self and the environment. He may find his motor disability as
a major obstacle in his proper socialization. It may deny him the
valuable opportunities of entering into the activities and profession
of his choice, gettin’ married and difficulty even in performing his
day-do-day activities.

The previous discussion may lead us to conclude that all these three
terms, impairment, disability and handicap have a perfect linear relationship
(i.e. one leading 10 the other) in the following manner:

Impairment — Disability — Handicap

Linearity of such relationship may make us to think that it is always
essential for an impairment condition to result into disability and the disabled
condition to handicap. However, in practical situation it docs not happen
so. Let us have a few illustrations in support of such happenings.

(1) Visual or hearing impairment may not lead to disability. The deficits
and deficiencies inone’s visual and hearing ability may be overcome
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y the use of lenses or hearing aid, m

to him while studying in hisg class, Howcvcr, it ma (::duSQ hang;

in meeting some or other environmenta| needs, | Féale ghg,
participate in such activitics or games in which the
or hearing aid may prove a Major inconvenicncc or

Similarly, he or she may feel difficulty in getting Martieq

seeking employment in a society where the Wearing of len A

hearing aid is taken otherwise, In such cases, as we gq iy

with disabilities are bound to cxperience handicaps tha
to do with their disabilities, but are the result of nega
and inappropriate behaviour of others who needlessly py hurdles;

their paths in spite of their capabilities in participating fully in séhoo?
play and other activities at job and other work situations, '

(ii) Just as impairment may -not'necessarily Cause disability, disabj);
May notalso necessarily lead to handicap. The fact Femains with 4]
handicaps is that these are absolutely situation-specific, j.. 5 person
with disability may feel handicapped in one situatjon but-not in the
other. Let us have few illustrations.

(a) A child sitting on a wheel chair (on account of his orthopaedic
impairment and motor disabilities) in the class may not fee|
handicapped while listening to the lecture of his teacher and
participating in class room discussion, but-he may feel so while
doing experiments in the science ldboratory and working in a
vocational course class.

(b) A child with an artificial limb may feel handicapped while competing

against non-disabled peers at the time of playing football or cricket
but may experience no handicap in the classroom,

(c) A blind child may experience major handicap in the situations where
eye sight is most needed, i.e. travelling in an unfamiliar terrain. but
he may also have advantages over sighted persons in situations where

eyce sight is not important, i.e, singing a song, playing on a musical
instrument, etc.

N, c ma
1€ wearip, of 4
or ey '
€ mleldUal

have Nothin
tive altityge,

4
3

However, whatever the mode may be, there exists a sound relationSf"P
between impairment, disability and handicap conditions. For the illustratfon
of their positions in the context of person’s disability and rehabilitation

“process, National Centre for Medical Rehabilitation Research (NCMRR).

National Institute of Health, USA (1993) has developed a model, known as
NCMRR Model of Disability. Let us know it in brief,
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In this model of disability, (Figure L1)

are shown arranged around a pentagon. ltemp
or hierarchical relationship, the relationship among 1
disability is aquite complex one. The related five components In the mo

of disability have been explained in the following way.
!

the components of disability
hasizes that instcad of linear

he components of
del

\/:’ N
o N "on,
((‘Q’b\“ \\/ ///7//
: =
\f 3 i

The person with disability
and rehabilitation process

- Societal limitation
Figure 1.1 NCMRR Model of Disability.

(i) Pathophysiology is the starting and initial phase for the development
of disability in an individual. Itis concerned with the basic biological
and psychological disturbances. '

(ii) The second component in the name of impairment emphasizes the
more generalized effects of these disturbances, e.g. brain
abnormalities resulting from adverse prenatal conditions (i.e. the
pathophysiology) may manifest as generalized abnormalities in
muscle tone and motor control (i.e. the impairment).

(iii) The third component in the name of functional limitation emphasizes
a specific skill or set of related skills that cannot be executed and
are often (but not always) a result of pre-existing impairment.

(iv) The fourth component in the name of disability stands for the
decrement in function that a person experiences as a consequence
of his or her impairments and functional limitations (e.g.
dysfunctional gait is a functional limitation that may result in
impaircd mobility, which is the disability experienced by the person).
(v) Finally in the fifth component, the term handicap has been replaced
in the NCMRR model by the term societal limitation emphasizing
the role of the environment and society in limiting the opportunities

for one’s growth and development.
In this way, latest trend in the use of these terms clearly indicate to do
away with the term handicap. (Since it may work as a stigma and also it is
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never so consistent as the term disabilit foriti LU 2 SCH
Now a clear-cut hypothesis that usually Zc o "m
i .Basic biological and psychological dzl::;}l,(; workis: " 'C'“'td,
e n{)c('lt.lsr:?”]f:f’l::,l:;zlq’::fe: :i(:)sﬁ l}:"" ional limitation Icud':i::el:,oaz',.” i.’"p dirm
e sability are experienced through s Ocl."uh”")' un
n view of such conclusion and underlying rclationship al:;:(llh-milalilm
ong the temg

impairment, disability and handica w
- ege . p’ wc 'n
disability in the following words Ay now safely define yp,, te
. rm

Cmy
l/y_.

. D|§ability refers to the state of a person in which he f:

Incapacity or inability to adjust and progress well in lf accs.s, o
a?count of one or the other serious impairment brou rl:: ot
disturbance or abnormality in the structure and functibninb e
including psyche. othis

Onan[ on

bOdY Syslem

Various Types of Disabilities and their characteristics

Disabilities can be categorized in various types depending
nature of impairment and sort of inability or incapacity suﬁered!:):ﬁ,on he
of affected children in terms of their adequate functioning for theirn:elzjan
adjustment, cducation and development. These types of d?sabilitics ma\;:
classified and named as below. o

A. Physical disabilities further classified as visual diéability. hearing
disability, orthopedical or locomotor disability. speech disorders

related disability etc.
B. Mental Disabilities including mental retardation and neurological
disorders related disability. |
C. Disabilities related to emotional disturbance.
D. Learning Disabilities such as Dyslexia and Dyscalculia.
E. Mixed types of Disabilities such as Multiple disability.

er below we would be focusing our discussion on the natur
types of disabilities except 2 few ones

disturbance related disabilities.

In this chapt
and characteristics of these various
like speech disorder and emotional
d Characteristics

ndividual in which he sufTefS
nt as to make

Visual Disability - Meaning Types an

Visual disability refers to the state ofani
from the impairment and defects of his eyes to such an exte e
him feel disabled or handicapped in terms of his visual ability and P"_’“ep from
This handicapness or disability may represent a continuum. rangi'"gfsuc
poor and defective vision to no perception of lightatall. Asa result©
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i the other

variance the children suffering from visual disability of one or
hted.

types arc often given different names and classifications like partially sig
children having low vision, legally blind and totally blind etc. Let us ity to
have a knowledge and understanding of all these terms indicative of level
or degree of one's visual impairment, disability and handicapness in one

aspect or the other.

(i) Partial sightedness : The visual disability referred to as partial
sightedness stands for the type of disability in which individuals are found
o suffer from some visual problems resulting in their partial perception of

the object secn. _

(if) Low vision Disability : Visual disability characterized as low
vision generally refers to a moderate to severe visual impairment, not
necessarily limited to distance vision. It applies to all individuals with sight
who are unable to read the newspaper at a normal viewing distance, even
with the aid of eye classes or contact lenses. The persons suffering with
such disability is potentially capable of using vision for executing 2 task
with appropriate assistive device. '

(iif) Legal Blindness : Visual disability referred to as legal blindness
(as defined in Rights of Persons with Disability Bill, 2012) is the
characteristic of the individuals having less than 20/200 vision in the better
eye after correction or a very limited field of vision (20 degrees at its widest
point). Here the visual acuity of 20/200 means that the person can see an
object that is normally seen at 200 fect only at a distance of 20 feet. Limited
or reduced field of vision means that the individual has tunnel vision with
limited peripheral vision.

(iv) Total Blindness : The visual disability referred to as total
blindness is the characteristic of the persons who have no vision i.e. no
perception at all of the objects seen and can learn via braille or other non-
visual media.

In another way, we may classify visual impairments and disabilities as
Congenial and Adventitious depending upon the nature of visual impairment
(loss of vision) present at birth or occurring after birth (as a result of illness
or accident).

The characteristics of .
visual impairments visible in the child’s behaviour
The behavioural signs like below may be well visible in the bechaviour

of the children in the class suffering from one or the other types of visual
disabilities.
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Child often complains of eye pain, itchiness. or disc(,\f\' —~
’ ¢ m
o the facc on,

Constantly recading closc t

e Attemptsto brush away a blur

Excessive rubbing of cyes

Constant frowning
Shutting or covering one €y¢ for visual tasks

. Head-tilt or head-tum when looking at something

Learning forward to se¢ better

—

o Excessive blinking
o Undue sensitivity 10 light
o Excessive imitability during close work

Stumbling or tripping over objects

o Clumsiness in reading
e Difficulty in reading letters on the blackboard

Using finger as a line marker while reading
(2014). Including Children with Special Needs-

Source : NCERT

Primary Stage.

isability - Meaning, types and Characteristics

s to the state of the individuals in which they
f hearing losses (including deafness) making
n utilizing their hearing organs for getting
h others. Children affected by hearing
(benefitted with the use of hearing
gnificant loss in hearing even if

Hearing D

Hearing disability refe
suffer from a wide range O
them disabled wholly or partially i
and exchanging information wit
disability thus include hard of hearing
aids) as well as those who experience a si
they use hearing aids. '

The hearing losses as such thus affect {
communicate with others. Since communication /.
is t_he key component of any knowledge getting process and the subsequent
fldJUs_tmcnt of one’s environment, the children suffering from hearing
impairment are bound to suffer adversely in terms of their adjustment and
?:t:zz;t-ltonal development. The situation gets worsened depending upor the
el ! Iyl and severity of t.he hearing losses. In terms of physiological an
p cal language the hearing losses are usually classified into the following

our types : '
1. Conductive hearing losses are caused by diseases or obstruction’

A

he abilities of the children©
e., exchange of information
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in the outer or middle ear (The condition pathways for the sound to reach
the inner ear). Conductive hearing losses usually affect all frequencies of
hearing evenly and do not result in severe losses. A person with a conductive

hearing loss usually is able to use a hearing aid well or can be helped
medically or surgically.

2. Scnsorincural hearing losses result from damage to the delicate
sensory hear cells of the inner ear or the nerves which supply it. These
hearing losses can range from mild to profound. They often affect the person’s
ability to hear certain frequencies more than others. Thus, even with
amplification to increase the sound level, a person with a sensorincural
hearing loss may perceive distorted sounds, sometimes making the successful
use of a hearing aid impossible.

. 3. A mix hearing loss refers to a combination of conductive and
sensorineural loss and means that problem occur in both tlie outer or middle
and the inner ear.

4. A central hearing loss results from damage or impairment to the
nerves of nuclei of the central nervous systems, either in the pathways to
the brain or in the brain itself.

Such type of classification of hearing losses and the subsequent
distinction among hearing impaired is neither needed nor seems practicable
in the field of education for devising ways and means of the adjustment and
educational development of the hearing impaired. From this angle therefore
it is more useful and practicable to classify the learning losses as slight,
mild, moderate, severe or profound, depending upon how well a person can
hear the intensities (loudness) of the sound, measured in units called decibels-
dB or frequencies (pitch) of the sound, measured in units called hertz-Hz
greatly associated with speech. Generally, only children whose hearing loss
is severe or profound i.e., greater than 90 decibels (dB) are considered deaf
and the remaining ones suffering from slight, mild and modcrate hearing
losses are termed as hard of hearing. '

In this way, we can attempt to classify the hearing impaired children
into two broad types (/) deaf and (ii) hard of hearing for the clear purpose of
helping them according to the degree of their disability.

Here we must be again clear in our coniception that the terms deafness
stands for the state or condition that prevents a child from receiving sound
in all or most of its forms. In addition he may also be a dumb in case his
deafness is by birth.

Consequently, he will be hardly make any profit from the sensory
experiences associated with hearing even speech.
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Contrarily, 8 child termed as hard of hearing can gencrally
. , res
ncluding speech and therefore he has the pr"l)abs-:)-()."d to
he experiences associated with sense orhcmi' ies
. ' n )
hese two types of hearing impaired thus cap :;’ Such,
) robe
a

d structuring of any educational and adjusy
meny

auditory stimuli i
making profits fromt

distinction between t
solid base for the planning an
scheme for them.

Signs of possible hearing impairments in children
The signs like below may provide necessary alarm about the pregep,
ce

of possible hearing impairments among the children.

[« Child fails to respond to loud sounds I
Child fails to respond to soft sounds

Child turns his head to localise (locate the direction) the sound
only when it is presented on one particular side of the ear ie.

either left or right.
Child stops babling after 6 10 8 months of ages -
erest in playing with noise making

e Child shows poor or no int
toys like rattle, bell, etc.
Child when young (one and half years). fail
meaningful words like mummy, daddy, bye-bye etc.

Child does\not understand simple commands like “wave bye-
bye’ until and unless speech is accompanied by gestures.

e while you speak (because

s to start using

e Child insists on watching your fac

he/she wants to lip read).
Child is unable to respond to your call froma distance of 5

10 ft.
Source : NCERT (2014), Including Children with Special Needs.

ft.to

Mental Disability

or Retardation — Meaning, Types and Characteristics
disorg:::;f;:)r(ftargatipn asaterm sta.nds for a special type of psychologicfll
beginning uss:::e “;t h the arrest or incomplete development of one’s brain
et Ch:' at llrﬂ.l and leadingto a diminution of intellectual powerS'
used in the sub-Z'Zf oﬁ;,cal-age' Actually retardation as a term is freque™"”
scceleration’ HeJre az | ysics and Engineering as antonym (0 the te™
of 8 figinrati ce eratnon-stands for uniform increase in the veloctt)

g object and retardation for a gradual decrease
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- The same sense is conveyed here in the subject Psychology through
the term mental retardation. The rate of growth and development of one’s
intellectual powers gets diminished or arrested. It does not pick the normal
speed expected from the children of that very chronological age. Certainly
such affected children lag behind and become handicapped in performing
expected normal intellectual behaviour. That is why, they are also named as
mentally handicapped children. The other common term used for these .
children is mentally deficient children indicating that these children certainly
suffer from a certain type of deficiency or incompleteness in terms of the
expected normal intellectual development.

Let us further know about the meaning and nature of the term mental
retardation or mental disability through some well-known definitions :

J.D. Page. “Mental Deficiency or Retardation is a condition of
subnormal mental development present at birth or early childhood
and characterized mainly by limited intelligence and social
inadequacy”. (1976, p. 354).

American Association on Mental Deficiency. “Mental retardation
refers 1o significantly sub-average intellectual functioning existing
concurrently with deficits in adaptive behaviour and manifested
during the developmental period.” (1973, p. 326.).

British Mental Deficiency Act. “Mental retardation is a condition
of arrested or incomplete development of mind existing before the
age of 18 years whether arising from inherent causes or induced

by disease or injury.” (1981, pp. 197-198).

A close analysis of the above definitions may reveal the following
things about the meaning and characteristics of mental retardation or mental

disability.

Mental retardation is a condition or state of mind.

It is not a disease or illness of the mind.

It is related to the subnormal development of the mind or brain.

Itis also related to one’s inadequate adjustment with the environment.
The deficiency may be observed at birth or in early childhood.
Both the inherent and external factors may cause mental retardation.

Equipped with the above meaning and characteristics of mental
retardation we may now be able to evolve a definition of the term mentally
retarded or mentally disabled children in the following way :
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ded or disabled children are those childre,, S

Mentally Retar !
from the retarded cubnormal or deficient growth and developmep, e
brain affecting their intellectual capacities to the extent thy ”(;f"":ir
. ey fe
el

handicapped in their adaptation to the environmeht and thus reqyire
care and provigion for their welfare and development of their capacs'::)'cCial
Its,

Retarded or Disabled Children

There have been many attempts to devise certain ways and mea,
classifying the mentally retarded into some definite types according l; ‘f;)r
degree of the seriousness of their mental deficiency or retardation, Ty, e
such attempts based on 1.Q. and adaptive behaviour are quite popular. 12:

ss these attempts NOW.

Types of Mentally

us try to discu

Classificatidn based on Intelligence Tests

The concept of 1.Q. and scores on intelligence tests have been foung
useful in labelling the individual as gifted, average (normal) or subnormg|
(retarded). Terman, using Stanford Binet Scalc. tried to label the individya|
with 1.Q. between 90 and 100 as normal or average and persons with [.Q,
selow 90 as below average or subnormal. The sub-normal were further

-ategorized as under :

Category Range of 1.Q.
Idiots below 25

Imbeciles’ from 25 to 50
Morons from 51 to 75

Border line and the dull from 76 to 90
The individuals falling into the above categories (excepta few border

s as they have the equal chances of drifting lowards subnormal and

ine case
ron and dull are known

Jormal categories) and labelled as idiot, imbecile, mo
is mentally retarded or mentally handicapped:

But this classification based on 1.Q. is quite arbitrary and we can find
jifferences of opinion regarding the range of 1.Q. and its corresponding
zalegory. But one thing is certain that all mentally retarded or mentally
handlcz.appcd children possess sub-normal intellectual capacities I.€.. they
re bas.lcally less capable of intelligent behaviour than normal children:
e ll)l::cl,;ﬂzzﬁczftz;csh :;:)b-nc:irmal intellectual capacities is not 2 simPle
field of suh-normalily.havzcrai(_:,erzio:jsugﬁce' A.IE:O HRIEst re.seal.'c.hcs P d(])c
scores. It was felt that a certain level ofolthS a.bt'm e Credll.ablll‘)' o'f i

.Q. score does not by itself designat®



—————

Disabilities = Concept and Types 13
an individual a mental retarded. He must also be unable to adapt to the

natural and social demands of the environment. Conscquently, the importance
of assessment of adaptive behaviour in the identification and demarcation

of the level of mental sub-normality has been realised.

Adaptive Behaviour as a Means of Classification

This criterion describes one’s adaptive behaviour expected of his age
and cultural group in two ways for the required assessment.

e the degree to which the individual is able to function and maintain

himselfindependently and

o the degree to which he meets satisfactorily the culturally imposc(j

demands of personal and social responsibility.

Attempts have been made to devise measures for the assessment of
deficiency in adaptive behaviour through Vineland Social Maturity Scale,
Adaplive Behaviour Scale (AAMD) and Maxfield Buck Holz Social
Maturity Scale.

The consideration of deficiency in adaptive behaviour along with the
very low scores on an intelligence test resulted in the development of an
altogether new classification of sub-normality. The terms moron, imbecile,
or idiot are now completely avoided for determining the level of retardation.
The new terminology in terms of obtained [.Q. on different tests scale is

represented below : A
Table 1.1 : Levels of Mental Retardation

Intelligence Quotient

Level of Retardation
. Wechsler scales

Standford Binet
Profound Under 20 Under 25
Severe 20-35 25-39
Moderate 36-51 40-54
Mild 52-67 55-69

In view of their typical sub-normal intelligence and deficient adaptive
behaviour these categories are described below :

1. Mild Retardation
A majority of approximately eight-five per cent of the retarded

belongs to this category. They are found to possess the following main

characteristics :
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ay be compared with that of the adolescent. Here 100
ative and vigorous naturc of normal adolescents
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= €y lack yy,,
innov :
They show signs of delayed development early in life ang |
walk. talk, feed and toilet themselves an year later than the aver

" . . dp
They may be identified in schools as slow learners and freque &IC.
Ntly

required to repeat early grades. Speech disturbances are comm
On

Carnlo

among them.
In comparison with normal individuals, the mildly retardeq exhibjy

immature behaviour, have poor control over their impulses, lack
judgement and fail to anticipate the consequence of their actjgp,
Their sexual behaviour and adjustment, in spite of the normal Seanl'
development and fertility, is unpredictable and leads to a variely of

problems and difficulties. |
The mildly retarded individuals generally do not show any organjc
pathology and require little supervi’sion.

They are considered to be cducable. With early diagnosis, parenta]
assistance and aid of special classes, they can be expected to reach
a reasonable degree of educational achievement and to make an
adequate social and economic adjustment in the community.

2. Modecrate Mental Retardation
About 10 percent of the total mentally retarded belong to this category.
Their main characteristics may be summarized as below :

In adult life they attain intellectual level similar to that of the average
six year old child.

Physically they appear clumsy, suffer from motor in co-ordination
and present an affable, dull and somewhat vacuous personality.

As aresult of their inadequate development and deficient capacities
and abilities they are regarded as ‘trainable’ instcad of being
educable’ like the mildly retarded.

From carly infancy or childhood they show signs of retardation in
?}::}?Sr:?y:ﬁas of development and though they manage to SPC“kf
that reculics C:‘ng is tog s'low? They are unable to do any work

lative, originality, abstract thinking, memory or

consistent attention and o mgi
) cannot be expected 1o : - the basic skills
of reading and writing. P acquire th
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However, with carly diagnosis, parental help and adequate training
and support, most of the modcrately retarded can achicve considerable
independence in all spheres of life. Nevertheless, they require constant
supervision and support and nced institutionalization depending on their
general level of adaptive behaviour.

3. Scvere Mental Retardation .

Nearly 3.5 percent of the total retarded individuals-mostly children
and adolescents belong to this category. Their main characteristics may be
summarized as below : '

e Theyneverattain an intellcctual level greater than that of the average
four year old child.

e The mortality rate-due to high susceptibility to disease is quite high
among these individuals.

e They are grossly retarded .in deveIOpmentJfrom birth or infancy
onward and show severe motor and speech retardation. Sensory
defects and motor handicaps are common.

e The majority of them display relatively little interest in their
surroundings and many of them never master even the necessary
skills atd functions like feeding and dressing themselves, or bladder
and bowel control. '

e The severe mental retardates are neither ‘educable’ nor ‘trainable’
and the majority of them remain dependent on others throughout
their lives. They need care arid supervision of others with a great
need for institutionalization.

e Thev may profit with proper care, timely treatment and specialized
training and managing their own physical well-being and doing
manual labour. '

4. Profound Mental Retardation

This group makes 1.5 percent of the total mentally retarded population.
It is characterized by the most severe symploms of mental retardation as
given below : '

e The individual belonging to this category never attain in adult life-
an intellectual level greater than that of the average two year old
child.

e They are scverely deficient both in their intellectual capacitics and
adaptive behaviour. The symptoms associated with them are retarded
growth, physical deformities. pathology of the central nervous
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svstem, mutism, scvere speech disturbances, motor in co-ordip.,:

afness and convulsive scizurcs. They are unable 1o Nation,

(hemselves against common dangers and are unable to manaprolccl
own afTairs and satisfy their physical needs. &¢ thej,

e Their lifespan,asa result of their low resistance, is too shory

o Suchindividualsarc completely dependent on others and HEe;j
care and supervision given to an infant. the

e [Essentially. they need to be institutionalized as their condijjq
deteriorates on account of the biased attitude of the parents an;

stressfull demands of their environment.

ty — Meaning and Nature

nvolves locomotor disorders i.e. the difficulties
locomotion —movements of the selfand objecs
disability, Rights of Pc.rsons with Disabilities

de

Locomotor disabili
This type of disability i
and problems associated with
Defining the term locomotor
Bill. 2012 has remarked.

Locomotor disability refers (0 a
Jwith movement of self and objects. resulting

letal and’or nervous system.

person’s inability to execuie

distinctive activities associale
from affliction of musculoske
Looking into this definition may clearly aware us that locomotor
disability is caused
(i) on account of one or other types of musculoskeletal disorders or

deformities (such as defects and deformity of the bones, muscles or

joints or even missing or malfunctioning of certain limbs of the body)

as well as
(ii) restrictions imposed on the movability due to some type of
neurological disturbance or disorders suffered by the individual.

However, irrespective of the causes underlying the impairment the
?ﬂ”ccted person experiences a lot of disability. incapacity and inconvenience
in lhe-lZ.iSkS. re.latcd to the movements of his body and it is why the locomotor
disability is infact a physical functionability disability in i d
consequences. : y in its nature an

Functio i
! n:l limitations caused by Locomotor Disorders
¢ physiologi i ‘
il orr: a)Cmu<r)‘{t;locgltlhand functional problems suffered by the afTected
thei disabilitien may bce locomotor disorders are complex and diversc and
terminal and thus may d.lg.mpomry: intermittent, chronic, progressive o
iffer from individual to individual. However. i
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general, the following types of functional limitations may be observed in
the population of the children affected with locomotor disorders.

(i) Poor muscle control
(i) weakness and fatigue
(iii) difficulty in walking, talking, seeing. speaking, sensing or grasping
(due to pain or weakness)
(iv) difficulty in reading things
(v) difficulty in doing complex or compound manipulations (push or
turn)
(vi) inability to usc the limbs. ,
(vii) difTiculty or total inability with regard to twisting motion
(viii) inability in operating even well-designed products dircctly without
assistive devices (including mobility aids like crutches, wheelchair,
communication aids like single switch based artificial voicc ctc.)
(ix) paralysis (total lack of muscular control in part or most of the body)
(x) Interference with control like problems in accuracy of motor

programming and co-ordination. uncontrolled and purposeless
motion, tense and contracted muscles. etc.

(xi) Joint movement limitation (cither mechanical or due to pain)

(vii) difTiculties and inabilities faced in motor functioning due to smallncss
of limbs. missing limbs or abnormal trunk size.

Cerebral palsy (Disability related to Neurological disorders)

Mecaning and Dcfinition

Cercbral palsy is a type of physical disability that is mainly associated
with neurological disorders and has a quite significant impact over one’s
movement and balance. In its word composition the term cerebral palsy is
composed of two separate words cerebral and palsy. The word “cercbral’
here stands for something on the part of the brain, thus appropriately
emphasizing the importance of the brain in causing the condition. The second
word ‘palsy” signifies some weakness or problem in the way a person moves
or positions his or her body. In this way, the term cerebral palsy as a whole
stands for the loss or inability in exercising control over the movements of
the body or motor behaviour as a result of something wrong in the ncrvous
system or brain. As a mattcr of definition. the term cerebral palsy has bcen
dcfined by the National Institute of Neurological Disorders, USA (2004) in
the following words.
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wCerebral p
disorders impairing movement
life and generally do not worsc
brain's tWO halves, OF hemisph . |
impairs control of body movement. Thus, these disorders are no; CJ:J, lh
problems inthe muscles or nerves. Instead, faulty development r’r;;‘: b

{0 motor arcas in the brain disrupts the brain’s ability to contrg] Mov

and posturc adeq uately.”

1o
~

Characteristics
ited above and others may help us to get acqu;
Inted

The definition ¢
with the nature and characteristics of impairments and disability re|ac
dty

cerebral palsy in the way as below.
o The term cercbral palsy as an umbrella term does not refer
03

particular type of disorder but a variety of disorders or chrgp;.
conditions that results in the impairment of one’s moter functioni
i . ability 10 control body movements and postures. |
ne's motor functioning is caused through
lies of the brain, i.e. something going \~r0;1

aa

This impairment in 0
abnormalities and anoma
with the functioning of one’s brain.

The anomalies or dysfunction of the brain occur during the period

of carly development (starting from prenatal stage in the womb of
the mother then covering the time of delivery of the child and
extended to the childhood stage upto 2 years of age.)

The individuals with cerebral palsy are not affected by some disease
of a muscles or nerves causing difficulty in their movement and
coordination and it happens so on account of their ability to exercise
control over the motor functioning resulted thmqu'\ the faulty
development or damage to the motor arcas of the brai}\.

e Thee i - .
dis; zlnomallcs or dysfunction of the brain can cause many ty
r ‘r -

Scmlrc:s lolhc.r than cerebral palsy like mental retardation. @
cc,-;-[,ra]. ultdrmg and visual impairments ADHD: ctc. [{owever
a - . R e
S im[;niiy stand quite segregated from them on account of I
arrment syndrome, i o : I
_ ) . i.c. loss of abilit ercise contre

over motor functioning. yloe

pcsof
utism,

e Ccrebral p:
dIS T
ngrcssivr:- iny”:CI)FLSLnlS a condition that is stable and now
abnormality that i SENSE that the underlying brain anomaly o
y that initially caused the motor impairment does
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change. As a result, if cared and trained well, the children with
cerebral palsy may learn to live well with their problems without

letting their motor impairments and its functional consequences
worsen with time.

Types of Cerebral palsy

Cercbral palsy — the neurological disorders causing impairment of
motor functioning is usually classified into four categories or types mentioncd
below.

1. Spastic cerebral palsy : Muscles of the children aftected with this
form of cercbral palsy are quite stiff and permanently contracted. Usually

such children have one or more tight muscle groups that causes limitations
to their movements.

2. Dyskinetic cerebral palsy : It is chiefly characterized by the
presence of involuntary movements and tonal abnormalitics of the child’s
whole body. Children affected by this type of cerebral palsy are found to
show purposcless involuntary movements especially in the arms, face and
trunks seriously affecting the speech. feeding. reaching. grasping and other
skills requiring coordinated movements of the child. They may also exhibit
abnormalitics in muscle tone causing difficulties in movements und
maintaining postures or positions without support.

3. Ataxic cerebral palsy : Itis-mainly characterized by abnormalitics
of voluntary movements involving balance position of the trunk and limbs
and depth perception. The aflected children often have poor coordination,
walk unsteadily with a wide-based gait, placing their feet unusually far
apart and experience difficulty when attempting quick or precise movements,
such as writing or buttoning a shirt. Difficultics in controlling the hand and
arm during reaching and problems with the timing ol motor movements are
also seen in these children.

4. Mixed cerebral palsy : The children affected with this type of

cercbral palsy exhibit symptoms or motor pattern of more than one of the
three types of cerebral palsy mentioned above.

Learning Disabilities — Meaning, Characteristics and Types
Mcanihg and Decfinition
Children suffering from serious lcarning difficulties or disabilitics arc
labelled as learning disabled children. Now question may arise what arce
these learning difficultics or disabilities. In fact lcarning difficultics or
disability is nothing but a sort of handicap or helplessness that can be.fclht



CREATING AN INCLUSIVE schg,

00— , :

by the sufferer in terms of his or his academic pcrfc.)rmancc ”eaming
)d rstanding something) in the same .way as cxpcner}ced by a .

unde al functioning or by a physically ha"dicap

; i 1
isabled In terms of his menidt ioning. | ing i
d|s;izlablcd in terms of his physical funcnomng.. Interpreting in thjs wa
;)eraming disabled child sufTers with the inconveniences and problems

learning areas in the same way as experienced by a.memally hand; cap
in mental or cognitive areas, Of bya physically h‘andlcapped in the Physicy
and motor areas of cven by a socially or emotionally handicapped i, the

social and emotional areas. -
In the matter of defining the term learning disability the famous auth,,

S.A. Kirk (1971), has remarked as below.
~The term learning difficulties or disability is not meant to be used fo

children with minor or temporary difficulties if‘ Ieamin;:; but with a severe
discrepancy between ability and achievement in edu?atlon.al P.er_f?nnance
and such several discrepancy described as lf:arnmg disabilities with
significant learning problems that cannot be explained by mentalo retardation,
sensory, impairment, emotional disturbance or lack of opportunity to leam.”
~ As observed thus lcarning disability refers to a state or condition ofa
child in which he experiences a lot of obstacles and difficulties in the path
of his lcarning. Gradually the learning problem becomes so acule as to
cause severely impaired learning incfficiency in one or the other cognitive
areas. It leads to a distinctive gap between one’s potential and actual
educational achievement which require special care, attention and remedial
measures and when it happens the learner is labelled as learning disabled.

Nature and Characteristics of Learning disabled
Researches in the fields of education and psychology have brought
into notice a number of significant behavioural and personality characteristics
as well as general outcomes of the nature and characteristics of the learning
disabled children. Let us mention a few important ones.
I. Learning disabled children essentially suffer from serious Jearning
problems or disorders for a number of reasons.

2 'I:heir pﬁob!ems and disorders are usually manifested by significan!
dlﬁ'u':ultles |.n.the acquisition and use of language (listening, speakin
reading, writing etc.), reasoning or mathematical ability or of social

skills.

3. og »
They may exhibit symptoms of hyperactivjty and impulsivity-

Disz
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4. Most of them may suffer from emotional problems and dem

10.

I1.

12.

onstrate

signs of anxiety, moodiness or ups and downs in their behaviour.
Their leaming disability is not apparent in the physical appearance
or not demonstrable through then 1.Q. Scores. They may have robust
body, good vision, sound ears, and normal intelligence.

They essentially suffer from severely impaired learning inefficiency,
or a handicap, which is just as real as crippled leg.

All of them essentially exhibit a significant educational discrepancy
i.e. a wide gap between then leaming potential and actual educational

achievement.
Some of them may demonstrate equivocal neurological signs and

EEG irregularities.

They may exhibit disorders of memory, thinking, attention general
coordination, perception and motor functioning etc.

The main problem for all these children lies in their observable
deficiency in learning and mastering academic tasks. They are
handicapped in learning and acquisition in the same way as physical’ly
and mentally handicapped are, in physical and mental performance.
They usually exhibit the following learning characteristics
responsible for their learning impairment (7) lack of motivation, (ii)
inattention, (iii) inability to generalize, and (iv) lack of adequate
ability in probiem solving, information processing a.nd thinking skills,

etc.
Their learning impairment is so severe that they essentially require

special attention, care and remedial programmes for the rectification

of their learning problems and disabilities.

Types of Learning Disabilities
Learning disabilities in view of their nature and characteristics may

be referred to such disabilities and incapacities of the lecarners that may
make them handicapped or face a lot of difficulties in learning one or the
other things related to some specific areas of their learning. It is also be
noted clearly here that the difficulties, inabilities and incapacities associated
with the term learning disabilities are specifically and predominaﬁtly
cognitive in nature rather than conative or affective as experienced in the
case of physically disabled or emotionally disturbed children. Such learning
difficulties may make the task of learning a quite difficult and challenging

-for a suffering child.
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Most of the cl
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from thesc disabililics needs 10 be

adjustinent and education in the ongoing
Ieﬂmina disabilitics and how the children suffering from such disabilities

may be helped in terms of the needed adjustment and quality education, shoul(
(hus be properly known by the reachers entrusted with the task of educating
them. In the pages 1© follow, thus W€ would be focussing our attention on the

different issucs and aspects of these two types of learning disabilities.

DYSLEXIA

Meaning and Definition of the term Dyslexia

Etymologically, the word dyslexia is composed to dys and lexia. ‘Dys’
stands for a type of disorder or disturbance and the greek word lexia
originated from Lexis stands for ‘pertaining to word"’. In this sense the word
‘dyslexia’ in its word meaning stands for a type of disorder or disturbance
d or language written of spoken (Webster’s secventh New
Colligiate Dictionary, 1969 : 259).

In this way, Dyslexia may represent a parti
difficulty or disability that may crcate a big problen
:n making use of the words or language in his study or
communication and adjustment.

In its broader aspect, Dyslexia causcs difficulty in the acquisition of
necessary language skills pertaining 10 reading, writing, listening and
speaking of a language on the part of a developing child. Taking noté of
such outcomes of the disorder Dyslexia, World Federation of Neurologists
has termed dyslexia as “a disorder in children who, despite conventiond
classroom experience, fail to attain the language skills of reading, writing

and spelling commensurate with their intcllectual abilities.”

cular type of lcarning

| for a developing child
day to day

Classification and Types of Dyslexia
. Visu: 7o :
(w:il:'dl qusl!cxla : It is characterized by number and letter reversals
ing I i
g g 9 for 7, p for g or vice versa) and the inability to Wit
symbols in the correct sequence
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e Auditory Dyslexia : llere one experiences difficulty in
comprehending the sounds of letters or sentences on account of
perceiving them jumbled or not heard correctly.

o Dysgraphic or Kinesthetic Dyslexia : It is concerned with the
difficulty faced by the child in holding and controlling a penor pencil
and thus causing his disability in terms of writing something on the
paper and board. :

Dyscalculia |
Meaning and Definition

The word ““dyscalculia™, having its origin in Greek and Latin stands
for “‘counting or calculating badly " as its prefix *“dys” meaning ‘‘badly”
has been derived from Greek and “calculia™ derived from the latin means
«10 count, calculate or compute”. In this way etymologically, the term
dyscalculia stands for a state or condition that adversely affects one’s ability
to perform calculation or computation in mathematics. Dyscalculia is,
therefore, fundamentally different from dyslexia. Whereas in dyslexia, a
learner is found to experience difficulty and disability in dealing with words,
in dyscalculia he faces similar difficulty and disability relating to numbers.
Elaborating this concept, The Department For Education and Skills, United
Kingdom (1999) defines dyscalculia as :

“ 4 condition that affects the ability to acquire arithmetical skills.
Dyscalculic learners may have difficulty understanding simple number
conceplts, lack an intuitive grasp of numbers and have problems learning
number facts and procedures. Even if they produce a correct answer or
use a correct method, they may do so mechanically and without
confidence.” ' ' '

However, the further researches in the field of dyscalculia have
suggested that there may be several subsets of mathematical difficulties
other than the number based difficulties that may be experienced by the
dyscalculic learners. These may include procedural and sequencing
- difficulties, problem solving, understanding basic concepts in the areas other
than arithmetic like algebra, geometry, trigonometry and statistics. In this
way, dyscalculia may prove a great handicap and obstacle to the dyscalculic
learners not only in terms of numeracy and calculations in arithmetic but

also in learning essentials pertaining to all aspects and areas belonging to
the subject mathematics. It is responsible for creating disinterest, fear and
phobia towards mathematics, instilling in them a feeling of utter helplessness,
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symptoms like below.
e inability to write numerals and mathematical syinby) ¢
Orrecy)
)v

difficulty in recalling the mcaning of the symbols
difTiculty in counting and performing mathematical Calculay;
10!“3
nq

computation work.
difficulty in placing basic facts into long term memo;
Y ang

remembering and accessing information.
difliculty in carrying out basic arithmetical opcrations ¢ g yq dit

. . g . o o e ol ]
subtraction, multiplication and division. : o,

difficulty in following the proper steps and reasoning for the Solution
of mathematical problems, particularly the word problems,

difficulty in acquiring proper understanding of the by
mathematical concepts like place value, directed numbers, direcion
and dimensions, decimals, fractions and percentages, measuring unjg

and time sense clc.
Multiple Disabilities - Meaning, Characteristics and Tyﬁes

Mecaning and Definition |
In its simple meaning, the term multiple disabilities stands for the

disabilities many or multiple in nature i.e. existence of more than one
disabilily at a time (i.c. mental retardation alongwith visual or hearing
impairment ; locomotor disability alongwith cercbral palsy, cte.)

As a matter of definition, the term multiple disabilities has been defined
in the Individuals with Disabilities Education Act (IDEA), USA in the

manner like below.
“Multiple disabilities are those with concomitant impairments (c.8
puim\ents)

mental retardation - blindness ; mental retardation — orthopedic im
the combination of which causes such severe educational needs that the}
cannot be accommodated in the special education programs solely forom
of the impairments™ |CRF Chapter 1. Scction 300-7 (¢) (7)]

Analysis of this definition may reveal the following things about e

naturc and characteristics of multiple disabilitics.
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The term multiple disabilities, by definition and also through its
nomenclature stands for any combination ol two or more Jisabilities.
This very fact is more than cnough to make the term multiple
disabilities as quite a broad generic and umbrclla term. There may
be a number of permutations und combinations of the two or more
disabilities possible in the human beings that may be cxtended to
the various areas and aspects of their growih and development.

It is true that the term multiple disabilities refer to the concurrence
of two or more disabiiitics in the same individual. However. it does
not mean that his resultant condition is simply the sum of his two or
more disabilitics. Multiple disability represents a close nctwork of
conditions or a complicated structure resultcd through the presence
of two or more disabilities. That is why we cannot adopt the samc
measures for the learning and adjustment of the multiple disabled
children as uscd otherwise scparatcly or in combination for the
children suffering from the individual disabilitics. For example
in the case of deaf-blind children we can neithcr make use of.
visual mode nor the auditory mode but have to rely on other
sensory stimulation (e.g. touch and smell) for their education and
adjustment. :

The complications resulted through the multiple disabilities arc olten
so severe and unmanageablc that the persons aflccted need extensive
ongoing support or assistance in more than onc major life activity
related to their arcas of impairments and disabilitics likc motor,
sensory, cognitive, emotional, communication, ctc.

The educational necds of the children with multiple disabilitics are
not only somewhat different to their non-disabled peers but also to
most of those who suter from a single disability. The focus of their

“education, therefore does not liec mainly on the academic progress

but on the learning of the skills nceded to improve and manage their
major deficits and deficicncies resulted through their multiple
disabilities c.g. mobility, communication, sclf-care, and learning etc.
For meeting their cducational and adjustment necds, the children
with multiple disabilitics require a special education programmes
not-only some-what different to that meant for their non-disabled
peers but also even that meant for the children suflering from a single
impairment or disability. It is also required for their rchabilitation
as independent and productive citizens.
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Inthe light of what has been said above, we can E SCHQO
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Children with multiple disabilities are those ¢); Undey.
more than one disability at a time in one
their growth and development re
adjustment measures (heyond that, usually needed fo
of disability), essential for their independent livim,‘

Types or Forms of Multiple Disabilities

Children with multiple disabilities as alrea(
constitute a highly diversified group of disabled populat
a combination of two or more obvious and not s0 obvious disabilitieg
so diversified multiple disabilities may however, be grouped as pg,
the basis of their generic or causative evolution (Waldtraut, Rath,

y emphaSiZed

. ma
on- each often .
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1. Coinciding disabilities which are inevitably casually “nke)(.i

- The children may be affected with such coinciding disabilities in Which ope
disability (the primary disability) may be a natural cause for the €volutiop
or eruption of another disability (the secondary or consequent disabiliy),
e.g. deafness results in speech disorders.

2. Coinciding disabilitics which are not linked by a cagy
relationship: The children may be afTected with such coinciding disabilities

in which none of these disabilities is a result of the other, e.g. blindness ang
deafness. '

3. Coinciding disabilities which are not inevitably linked: The
children may be affected with such coinciding disabilities in which one
disability may or may not be the result of another. Actually here very often,
itis not easy to conclude about any existing casual relationship between he
coinciding disaBilities, e.g. learning disabilities and emotional disturbance
or other behavioural disorders. '

Characteristics of Children with Multiple Disabilities

By definition, any child suffering from more than one disability at?
time in any drea or aspect of growth and development like physical, mef{“‘"
sensory, emotional, social or learning may be termed as a child with multiple
disabilities. As a result, there may be a number.of permutationS an
combinations available for the germination and perpetuation of on¢ or {h¢
other type of multiple disabilities among the disabled population ©
children. Keeping this thing in mind, it is obvious to concltidé that the ch!
with multiple disabilities constitute a widely accepted heterogeneous grovP

four
{dren

e
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of all disabled children. The members of this group like deaf-blind: blind-
mentally retarded; deaf-mentally retarded; blind or deaf-cercbral palsy, etc.
may be found to differ widely in terms of their disability. characteristics,
capability. educational and adjustment needs. In factas Guess and Mulligan
(1982) assert the differences among the children with severe or multiple
disabilitics are greater than their similarities. Morcover, their non-disability
characteristics (e.g. interests, preferences, personalitics. socio-economic
levels, cultural heritage) arc as diverse as the general population (Snell and
Brown, 2000, p. 2).

Each of them represents a unique combination of physical. mental,
social and emotional characteristics. It is therefore quite difTicult to prescribe
a specific set of behaviours common to all children with multiple disabilities.

However. most of these children may be frequently observed to demonstrate
at lcast two of the following types of deficits and deficiencies in their
behaviour.

e Deficits in self-help skills like dressing, eating, exercising. bowel

and bladder control, and maintaining personal hygienc. |
Deficits and difficulties in terms of learning behaviour like slow
acquisition rate for learning new information and skills, difficulty
in remembering previously learned skills and information, difficulty
in paying attention to stimuli at the time of learning, missing steps
in task performance. difficulty in having generalization of the
acquired information or skills.

e Decficits in terms of communication behaviour like speech

problems, inability to express oneself and to understand others, not
~even to follow the simplest instruction or request.

e Deficits in terms of physical and motor behaviour like difficulty
in moving from one place to another. difficulty in maintaining
postures and balance, difficulty in exercising control over gross or
fine motor behaviour, impairments and deformities in various
physical organs causing difficulty in day-to-day physical and motor
behaviour. _

e Deficits and deficicncies in terms of social skills like difficulty
in having needed social interaction participation in group activities,
difliculty in exhibiting normal human emotions, etc.

® Presence of inappropriate behaviour and emotional
disturbance like aggression, withdrawal and shyness, suicidal
tendency, self-stimulating behaviour (e.g. grinding the teeth, patting
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behaviour (€.£- rocking back and fon,, Wates
ace). self-injurious behaviour (c.g. e p:l'\fl
King. hitting or scralching oneself), e lmg
listed may help us o have a general Op'i .
d challenges faced by the children with mu“f;u
ant to have such knowledge in order 1o pla, :::
types of cducational and managc.:ri-al sc.rvice.s tha.t n.ec.d to be Provige
although the specific needs and diflicultics of the individuals can onjy b
indivkﬂmlly determined. One thing is also be remembered at this stage tha
there lics a silver lining behind every cloud no matter how dark it may
appear. Besides suflering from so many deficits an.d .Iimitalions. the childre,
with multiple disabilities may be found to exhibit warmth. persistence
determination. a sensc of humor, sociability. and often various desirable
characteristics. It is why many teachers find great satisfaction in working
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the body). ritualistic
fingers in frontofthel

head banging. €Y¢ poc
jeteristics

Thus the chari

about the necds an
disabilities. IUis import

liple disabilitics and observing

with the students who have severe or mu
their progress in school, home and community scttings (William Reward
2000. p. 490). '

[STUDY QUESTIONS

A. Essay Type Questions
1. Throw light on the meaning and concept of the term ‘disabilities’ in

detail by distinguishing it from the terms impairment and handicap.
2. Name the va.rious‘ types of disabilities usually encountered or faced

on the partol the children in an inclusive set up and discuss any on¢

of them in detail regarding its meaning, characteristics and types.
3. r?.;]cu;s ,nln detail the meaning, characteristics and types of any on¢

of the following types of disabilities visi Y

an inclusive set up. .l . 5l.udcnt5 ’

((:;))C\::Ltglrla 7;,Sa|l:““y ;b) :)J?aring dis’ability (c) Locomotor disability

alsy or disabilit iated wi ical di
(¢) Mental retardation () Lca:’n?rslsog'm“" .Wllh s disor®
gdisability (g) Multiple disabilities

B. Short Answer Type Questions
2'- What is impuirmcnl/disabilily/handicap ?
- Name si types of disabiliti '
b abilities that mav be vic: -
of the students belonging 1o an in'clu:':\t: visible among populatio”
i set-up.
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3. Define the termrvisual disability/hearing disability/locomotor ability/
ccrcbral palsy/mental retardation/learning disability/multiple
disabilities. ‘

4. Pointout four characteristics of the children suttering from any one
of the following types of disabilities.

(a) Visual disability (b) hearing disability (c) severe or mild mental
retardation («) locomotor disability (¢) cerebral palsy (f) dyslexia

(g) dyscalculia (h) multiple disabilities. °

o
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e Is Inclusion a viable alternative ?
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T
Historical perspective — From Seclusion to Inclusion
There was a time when children with any exceptionality (deviajg
from normals) lying in them were thought as a matter ol great concern, fey
and anxicty for the rest of normal population. Thercfore for the time
immemorial, the exceptionals (whether geneous or creative, mentally,
physically or sensory disabled) were forced to suffer from isolation o
segregation from the main stream of the society. As history reveals these
exceptionals were subjected to intimidation, harrassment and isolationina
varicty of ways. A number of scientists, reformers, creative and artists had
to face the victimization, isolation and even death penalty at the hands of
the public and authorities who considered them quite separate and awa)
from the normals. The mentally retarded were kept in isolated wards inth
hospital or residential institutions and physically disabled were seef
untouchable and sin on carth. As the time changed, voices were raiscd and
attempts were made for the rchabilitation, adjustment and education oflf’f
disabled in the integrated or inclusive set up. The journcy of secking thel
welfare have witnessed three types of milestones in the namt‘ ﬁs
(a) segregation (b) integration or mainstreaming and (¢) inclusion. L;Lep
sec what these are and how these were adopted and employed for the up
and welfare of the children with special needs including disabled.

30
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Segregation and its functionability

This approach is governed by an age old notion that exceptional children
are no where the normal children. They need to be segregated and isolated
from the mainstream of the society. There lies a potential danger of keeping
them with the normal children. If they will be placed with the normals, they
will spoil or influence the behaviour, adjustment and education of the normals
in a negative way. Such attitude and feelings about exceptionals especially
for the physically and mentally handicapped gave birth to have separate
provision for the caring, living and cducation of the exceptionals in the
form of separate schools and institutions. We can witness the presence of
such segregation in the form of separate residential or day schools established
in the country. There are schools and institutions for gifted and bright; visually
handicapped (Blinds) deaf and dumb, mentally retarded, socially deviant or
delinquents. The question arises how far this idea of segregation is able to
provide a proper provision or option for the caring, adjustment and education
of the exceptional children. Let us think over this alternative/option.

1. The children may be exceptional on one or the other ground. The
categories of exceptionality thus may be quite large in number and
we need to have separate provision for their adjustment and education
by establishing separate institutions/schools for each category of
the exceptional children. More over the proportion or percentage
available in each category of the exceptional children may vary ina
typical manner. We may nced a large number of schools for one and
a very few for the other. For taking estimate in planning and running
of the institutions by taking into account the presence of exceptional
children in a huge country like ours is not a joke. It is almost an
impossible task for catering to the necds of all types of exceptional
children by adopting the philosophy of segregation. When we are
unable to provide schooling for the children belonging to each and
every corner of the country ina normalized way, then how can it be
thought to establish special schools for each category of the
exceptional children. It makes us a point to think over their adjustment
and education in the normal set up of schooling in one or the other
ways.

2. In case we try to have good efforts and establish a sizable number
of special schools/institutions for some challenging catcgories of
exceptional children, then how can we guarantee (0 provide them
the needed opportunities (equal and justified) for their adjustment
and future living in the society to which they belong. Segregated set
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E—m; provided to the giﬂ.cd or creative, physically or Mentay
.d. cmotionally or socially deviant may not provide ey

rclnnl‘c‘d-.'f; or lcarning (0 them as needed for adjustment ang livi
?'\pcm,'“t':( or community (0 which they belong. We may Witne,
in the sg:lor)'such naladjustment in the future life of the Childre:,
Lll‘:)::?\d educated in the scgre-gated.sctup. ‘ N

¢ the idca and provisions in terms of abiding witp the
i and segregation, whet.her .lhl‘ough SPCCiaI Schools
actually try to breed discrimmauo!] and dlffcrcmialiom
among the exceptional and non cxceptional_(-e.g.. gifted and normal gpg
disabfcd or non-disabled) children of the samcsocwtg' countlry or hum anity
at large. It is against the law of nature which is L.II;_ en.oug ;.to p"OP.agate
cqual opportunities for all to grow z_md develop without any differentiatigp,
and discrimination. The democratic sys.te'ms all over the wo'rl-d, are alsq
equally wedded to the principle of providing tzqm}l o-ppc_munllles to leam
and grow to all its members without any sort of c!nscnmn,natlon. Conscquenlly
our country, wedded to democracy and equality can’t a.ﬂ'ord to adopt the
philosophy of separation and segregation for the education and welfare of

the youngsters.

Integration and its Functionability

Integration is.the second option or provision that has been cmployed
for the placement and education of the exceptional children. Actually
historically as well as philosophically, integration may be understood as a
concept or-philosophy that has emerged as a reaction or antithesis of the
philosophy of separation and segregation. It has called halt to the system of
providing education to the children in segregating settings of special schools
by advocating to make provision for their cducation in the regular schools.
In this way, historically, when disabled children were primarily educated in
separate special schools, integration was accepted as an approach for
carrying out their successful placement into regular schools.

In t.his way, instead of subjecting the exceptional students to a sort of
segregation by putting them in separate special schools for their education.
"7."'.' {ntegration (ass.ociation) with the non-disabled population of their peers
l‘l“:‘; arts;:;clci to achicve through this new philosophy of integration. It can
into the mZiy cleda proper step in putting the disabled/exceptional children

nstream. . the place and opportunities of getting education

and training with the :
0 A ‘
regular schools. Population of the normal and non-disabled peers in the

. Morcove

philosophy of scparatio

or special classes
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While ll\mWinQ: light on the meaning and nature of the term ‘integration’
as placement and educational provision for the exceptional or disabled
children Ran¢ (1985) wriles :

At the level of education the integration of a disabled children into a
regular classroom situation means a concurrent cducation with a class of
non-disabled (normal) children. In such a set up therc are ;::rcatcr
opportunities for the handicapped child to mix with his non'-dnsablcd
counterparts in games, sports and other activities. The aim of integratcd
.Jucation is to assimilate a disabled child into a group of the non-disabled
and providing opportunitics to make him/her as independent as possible.
(Rehman Hifzr, 2005. pp | 19-120).

In this way, what we call as “integration’ may be clearly understood as
anapproach or philosophy for the placement and education of the exceptional/
disabled children along with their non-disabled/normal peers in the same
school sctting and general education classes allowing the exceptional to
drift along with the normal/non-disabled children in the same stream of
educational'setup. adjustment and learring opportunities.

But, what goes wrong with integration ?

Looking superficially, the philosophy and provision of integration seems
(o be a quite useful and workable concept for the placement and education
of the exceptional or disabled children. However in true sense it does not
prove so. It is good that disabled children find entry into the system of a
regular schooling and thus the formalities of including them into the
mainstream may also be observed ? But what is the output ? The school
authoritics may admit them into mainstream on account of one or the other
factors such as compulsion to follow the right to Education Act ( implying
that no child. including the disabled one can't be denied admission in case
they belong to the residential arcas/location marked for the school). In such
a way. although integration makes a disabled child to get integrated i.c.
allowed to sit in the class and reccive cducation along with the non-disabled
pecrs yet it does not guarantee for the needed attention. adjustment and
opportunities as needed by him in view of his exceptionality/disability. Here
more often an exceptional or disabled child may get admission in a school.
'!s allowed to receive cducation along with the fellow students but all what
is needed for him for his adjustment and education is altogether left as his
own responsibility. School and school authoritics are not prepared or cven
not willing to take any responsibility or make any special/extra arrangement

for ll}e care, adjustment and education of the exceptional children. In this
j
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o sense 1o include the child in the mainstrea will

making worthwhile :|rr:mg_:cnwn‘l for his proper education g ”w:t’».{.x
L I'his approach therelore may prove more dangeroyg then (;fl

de on the basis of separation and scgregation, =

way B0 nathes littl

adjustment.

arrangement ma
[nclusion differs from Segregation and Integratiop, »

How
Inclusion describes much more than the acceptance of childrep, With
disab,‘[“ics/c,\ccpli()ﬂﬂ“liCS in the mainslr.cam. 'lnclusivc cducalion
ot focus on the accommodation of these children into 4
general cducation setting, butare focused on the rcstru'cturing of schools 1o
;cccpt and provide for the nceds of all studenl’s. In lncl.usive education
mainstreaming and intcgration arc viewed as intermcdiary steps 1o the
aching all students together. In inclusive program

ultimate goal of te tog
specialized instruction and support are_provided to any student who js j;
need of support without labelling him as disabled or exceptional. In other

words. no discrimination is made among the exceptional or non-exceptiona
children. All the children in all shades of their exceptionality/disability are
welcome by making necessary arrangements and accommodations for thejr
education in the same school and classes along with their non disabled pecrs,

The acceptance on the part of schools of the exceptional or disabled

programines don

children may be comparably depicted as below.

Sorry. we have no
provision for you.
Join the special
school meant for

You are wclcomc.f
Although we are not
prepared for meeting
your needs yet some
how  we will

School welcome you
with open arms. Youare
like other children
coming to. school. We
will try to care for your

VOLI.
accomodate you, at|[needs along with others.
your risk. J )

School advocating School accepting School providing

Segregation

Integration

Inclusion

Inclusive Education — Need and Concept

Ina democratic setup its citizens must necessarilv educated. Keeping

this thing. into conside

ration a campaign in the name of education for all

has been started i . :
il d.? l.l'l.Ld-ln ourcountry for providing opportunities to all its citizens
Iscrimination at all. In arranging education for all a biy difticulty

has been fuced that how can a worth v

vhile school education be providt’d 10

the learners wi ’ci
‘ ners with special needs (Including the children suffering with onc Of
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the other type of disabilities), For providing education for these children
with special needs one alternative can be in the form of establishing special
schools for them such as blind schools, deaf and dumb schools, mentally
Retarded schools ete. However this alternative of providing separate
provision/schools can not be a properly viable solution for the vast population
of the India having so many disability figures of the prospective learners.
Moreover children may differ extensively in relation to their incapacities
and disabilities. In such situation how can we establish separate schools for
every type of disabilities. In case we some how establish special schools at
some selective places then would it be possible for the disabled belonging
to the distant and remote places to come and attend the school by their own?

Decidedly these children should get opportunity to receive education
at the nearest places possible and it should also be a quality education for
them with no discrimination of any kind on account of their disabilities.
Such opportunities and provisions of providing quality education to all types
of children including children with special needs (non-disabled and disabled)

near or to their places of residence can only be possible through the adoption
of the philosophy of inclusion in place of segregation.

‘In an inclusive setup of the school needed specialized instruction and
support are provided to any students who is in need of educational and
developmental education without labelling him disabled or children with
special needs or abilities. All the children in all shades of their abilities or
disabilities are welcome here by making necessary arrangements and
accommodation for their education in the same school and classes along
with their non-disabled or normal peers.

For understanding the need, nature, meaning and concept of inclusive

education in a more comprehensive way let us try to gather opinion from a
few well known definitions of the term inclusive education.

1. Michael F. Giangreco (1997). Inclusive education is a set of values,
principles and practices that seek more effective and meaningful education

for all students regardless of whether they have exceptionality labels or
not.

2. Advani and Chadha (2003). Inclusive education aims to provide
a favourable setting for achieving equal opportunity and full participation
forall, thus bringing children with special needs well within the purview of
mainstream education. It recognizes the diverse needs of the students and
ensures equality education to all through appropriate curricula, teaching
strategies, support services and partnership with the community and parents.
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e sl AL n system and is provided in regular schogl

0 :
and youns P¢ e ovenall educatio
ation for all.

nponent ofth )
(c:g'mgoiucd {oan aPP’op"a‘? Eobe ). Inclusive school or sct-up may
5, Stainback and Stambnc. & belongs, s accepted, supports ang
be defincd as ~a place where evuc"y " embers of the <chool commu
: 4 by his or her peers and Ot " d
is supporte )’” ving his or her educational needs met. (p-3)
in the cours'::1 0 i]:anni » (2001). Inclusive education is the implementation
of th:.:;iicya:nd process that allows a.ll childrenI du;e panici;:::e .in all
programmes. Policy means that disabled children shou acceﬁl »Yulhout
any restrictions in all the educqtional prqgramn-les.meant for other chnlfircn.
The process of inclusion denotes the ways in the sys.tem, makes itself
welcoming to all. Inclusive cducation is nothing but making the programme
for disabled children as an integral part of the general educational system
rather than a system within gencral education.
A close look at the cited definitions may provide the following facts
about the concept and nature of inclusive education.

1. Itworkson the principle of inclusion, i.e. includingall. Soall students
are included in this system of education in their local schools and
general classes without any discrimination and consideration of .their
tcii\s;?i,lli:(i)e':mws or non-exceptionalities/disabilities or non-

2. Here, for the general education the neighb h
student would attend if he did not h lg. OU.I’hOOfi SCITool .(? at 'a
regarded as the first placement opti ave exceptionality/disability) 1
child. option for any exceptional or disabled

3. Hercexceptional/d; _
lse.l cducat?on wi:fﬁ::?nc:;:ldren Mmay get unique opportunilics 10
Wwithout Cxceptionality, € same age groups available to thos¢

Here in the
$ ) nclusjye :
ex S Selt ; '
cepuonahly/dlsabilities/n(mn':ﬁ:iezhlldren with sl shaces :
ies get opportunities to participal®
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10.

12.

ursuing individually

ry teaching-leamning
nclusion

in shared educational experiences while p
appropriate learning objectives with necessa
strategics, supports and accommodations needed for making i
as a success for all. |

It aims to integrate and include the education of the disabled children
with the general system of education so that the education of the
disabled and non-disabled may proceed side by side by fulfilling
the needs and objectives of both the groups without any differentiation
or discrimination.

It helps in putting the disabled children (redefined as children with
special nceds) into the mainstream of the educational system in place
of separating or segregating them as happens in the case of educating
them in special schools or separate classes.

As a policy matter inclusive education provides aright to the disabled
children for being educated with the non-disabled children without

- any differentiation or discrimination.

It seeks for all-round development of the disabled children by
providing opportunities and integration in terms of academic,
physical, social, emotional and vocational education programmes
of the schools.

It aims to make the disabled children learn the art of living and get
adjusted to the real life situations as independently as possible by
erasing their feeling of insufficiency or limitedness, or of being
different and disabled. \ A .
Inclusive ediication provides placing of éxceptional/disabled children
as equal partners and integrating them in the mainstream schooling
it helps the children to be self-reliantand self-supporting individuals
contributing in their own way to the advancement of community

and prosperity of the state.
Special schools, if established in any country, are always few in .
numbers for providing accommodation to all and each variety of the
exceptional children. Moreover, they are proved failures in
integrating these children to the social mainstream. It is, therefore,
unanimously agreed that the principle of inclusive education is the
only way to realize the noble goal ‘education for all’ as anticipated
by UNESCO from all the states of the world community.

It tries to bring desired educational opportunities at the doorstep of
the exceptional/disabled children rather than expecting from them
to move and try for themselves to avail these opportunities.
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members and friends as the children grow older. (Fuchs and Fuchs

1998, pp. 204-219).

14. By all means, an inclusion educat
exceptional/disabled children in ways that are not possible in spegi,|

ion provides a foundation for p,

-education schools and classes.
In view of such nature and characteristics of inclusive education j

may.stand for a type of education committed to educate every child to the
malel.Jm extent possible in the school and classroom, he or she woulg
otherwise attend. It thus requires support to move towards the child (rath
th.an moving the child to the services) and believes that the disabled ch'rdr
W|ll'bcnef‘|ts from such integration and main streaming in compariso |
placing him in some segregating setting for his overall adjust‘:nent Zr:g

progress.

Principles of Inclusive Education

Inclusi : L
irrespectivel;?tﬁd-uc:-uon’. t?mbraCIng all the school attending lcarners
At .an iversities'and special needs in the system of a school

guided through a number of principles discussed below

I.: Principl .
education is bgcgn:{naCRl;OWIEdglng the right to education : Right 0
g a fundamental principle for the education of the

Y towards the implememation

education is thus to acknow]

2. Principle of acknow

education r ledging ¢
€Sts on the very g thatall chijldren can learn ¢ Inclusion

assumptio
nthatall children irrespective of theif
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shortcomings, impairments and disabilities not only have the right to
cducation but are endowed with the capacity to learn in their own way and
Progress according to their potential and capabilities. Our duty is to

help them and not to deny the opportunities for their learning and
development. '

3. Principle of celebrating diversity : Diversity is inherent in the
Nature in its various forms and dimensions. Therefore, it is no surprise to
find the lcarners endowed with diverse abilities, capacities and diverse nceds
for their education and development. A progressive society or country always
welcomes the diversities of its citizens and tries to provide opportunities for
their better adjustment, development and progress. Inclusive set up of the
school also follows the same foot print by welcoming the learners of diverse
backgrounds, cultures, abilities, capacities or disabilities and providing them
the needed opportunities for meeting out their needs related to education
and development. In this system diversities are not considered as something
to avoid but are taken as challenge and a natural phenomenon existing in
Nature. Everybody has something unique and meritorious and we can learn
from others in so many ways irrespective of their limitations and deficiencies.
The diversities should thus be regarded the matter of celebration and welcome
rather than avoidance or danger in the system of inclusive education.

4. Principle of addressing all aspects of child development : Child
welfare lies in his allround growth and development in all the dimensions —
physical, intellectual, social, moral, emotional, creative, aesthetic etc. In
inclusive education set up we have all shades of learners including deficient,
deprived and disabled. We have not to only accommodate them in our system
of schooling but to care for their utmost well balanced overall development.
They should be given all what is needed for addressing the requirements in
relation to their wholesome development and well being.

5. Principle of acknowledging individual differences and spécial
needs : In inclusive set up these are a lot of diversities and differences
existing among the learners. Although such diversities and differences also
exist in a normal classroom set up yet these are more visible in an inclusive
set up with the presence of the disabled. The disabilities possessed on their
part may also have a wide variety such as visual, hearing, locomotor and
neurological disorders differing in capacities or disabilities, learning
disabilities, emotional and social behaviour related problems etc. These
special types of individual differences among the learners generate diversified
special needs and it is a challenge for the teachers and school authorities to
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meet out them ) Iy meeting this challenge.

and preparation we . preparation on the part of schog] . The
6. Principle of:';’:ﬂhe clear cut mission and purpose Of (i) wey,,
an inclusncicl.'ll :l;[;) ‘proxidi"g 0pponunil.ies to mcc.l the necds orca“‘:'
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sacrificing the i tion of these missions on its part needs a mcan_uy.
sct up. The rcaI'IZfll B has to concentrate over . Ings,
lhrou:gh !)reliiarra‘nolr:c-c ded men-material resources for implementafim;f
organization 0 the anBROEE: The school environment shoulg beoz-t
friendly and barrier free for the disabled.. ’l;jhcrc S|‘]O'L|”d prevail posili:
feelings, attitudes and likings for the deprived, unprivi eged"dcr'Ciemar,j
disabled instead of hatredness, apathy, a.ntagonlsm'or seclusion. The stah
should be properly oriented for dealing with the special needs and ingvig,,
difTerences of diversified leamers. Thusinan inclusive sct upa school shyy
be in a proper position in terms of all the needed ;.)reparatt'on on its pan,
welcome and provide necded education to all with no discrimination,
consideration for their wholesome development well in tune with th;
potential.

7. Principle of seeking cooperation from all : The inclusion of4
and seclusion of none is the fundamental principle of an inclusive educatin
set up. It also aims to provide opportunities for the satisfaction of diversifiet
special needs of all aiming towards their wholesome development. Thi
huge responsibility needs the cooperation of all whose stakes are involvel
in taking care of the interests of diverse learners of the inclusive setup
These are parents, teachers, students, school authorities, community peopk
and government agencies. The success of the inclusive education progrn:
needs a cooperative joint efforts on the part of all the stakeholders by playir
their due roles in an cooperative way. Teachers should teach and care o
the specific needs of these learners ; school authorities shculd make provis®
et e o e
and school author 8¢ and progr ess of their children and work wu.h teache

authorities for the adjustment and progress of their ward
community should come forward to ch i p o deprivet
deficient and disableq Bopuhit fC ange its attitude tov»:ardsthc lem
schools for building rcsourczgo t:e lcamers ar?d pr.owde fjuc hfj pcatiO'
program ; and students sh > and implementing mcluswc. edu J
other by doin 's should jointly share the teaching-learning of ¢

Saway with the feeling of scparation and unhealthy competi®®

|, in tunc wil

Wory,
in
or embracing
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In this way, the working and implementation of the program of inclusive
education need to be guided through an important principle of inviting
cooperation from all the corners where it is needed to avail.

8. Principle of promoting a supportive culture of learning ©
[ndividual attention is the key for success in individualizing teaching-lcaming
attempts most needed in the inclusive set up of diverse learncrs. However,
it is quite uphil task for the teachers to meet such individual attention need
for the diverse population of the inclusive set up. The wayout is possible in
promoting a supportive culture of learning in the school in which each learner
is found to cooperate and share learning experiences with others. The
disabled children may get a lot of advantages in their adjustment, education
and progress from their non-disabled peers ; gifted and genious can play the
role of peer tutors for their classmates and in turn may get opportunity to
refine their own skills and develop their potential.

9. Principle of making use of practices, policics and resources
available for inclusive education : There are many policies, provisions
and resources available on national and international level for the welfare
and progress of the children with special needs including disabled. Inclusive
education asks for getting due benefits from the available assistance,
guidelines and feedback from these legal provisions, acts, policies ;
documents and resources available for the welfare of inclusive population.
Hence the implementation of inclusive education program should try to take
advantages of the assistance and guidance available from the state, national
and international level resources and agencies. They may be benefitted in
equipping their schools interms of needed men-material resources,
development of infrastructure, suitable methodology of teaching, seeking
involvement and participation of students, community and parents,
developing a cooperative leamning culture, evaluating the learning outcomes
of the diverse learners and providing educational opportunities for meeting
their specific needs through the use of good practices and resources available

from various corners.

10. Principle of constant evolution of the system : Inclusive
education is a dynamic process as new challenges of meeting special needs
of the diverse learners are quite dynamic in nature. There arises a continuous
need of adapting the system in tune with the needs and requirements of the
diverse learners. We may need some inodification in the infrastructure, use
of material resources, employment of methods and devices, use of the new
modern assistive devices and ICT techniques, and meeting out the physical,
academic, social emotional and creative needs of the wide variety of learners.
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Model of Full Inclusion | .

Concept of inclusive of integrated mainstreaming education demands
the education of the exceptional/disabled children in the regular classes and
schools in the same way and to the same degree as received by the non-
disabled children. It is known by the term full inclusion. In practice, this
full inclusion model calls for the inclusion of all students, regardless of
their exceptionality/disability or normality conditions in a regular classroom/
programmes ‘of the school (curricular and co-curricular) on full time as
practised by a school in its regular time table. All types of services for
helping the children according to their exceptionality and normality arc being
taken to the individual child in such type of setting.

d partially inc
mainstream.

Models of Partial Inclusion
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expert an.d itinerant teacher within the classroom set-up without
causing disturbance to the education of the non-disabled. However,
they also gel opportunity to attend and avail the services of the
resource room/special classes for some time or periods of the school
time table/day of the week besides attending the regular classes on
all the working day along with their non-disabled peers.

2. Disablt?d students receive their education in special classes meant
for their special education but, however, particinate in all the

programmes and activities including sports, literature, etc. for
personality development.

3. Disabled students attend special schools meant for their specific
special education but gets opportunities for the academic, social and
societal interaction with the non-disabled in normal schools set-up.

4. Inareverse model of inclusion/integration, a large number of normal
children are occasionally placed with the disabled children to seeks
academic and non-academic interaction among them for helping each
other to understand and adjust to each other’s specific needs of life.

Thus, the help of various models of inclusive education are taken for
the education of the exceptional/disabled children keeping in view of the
severity of their impairments. they are provided free or restrictive
environment for their learning and the situation or circumstances available
for the inclusive/integrated education in a particular context.

Is Inclusion a Viable Alternative ?

It should be well realized that integration calls for the accommodation
of exceptional children in the existing normal functioning of the school and
classroom. It seems to be an attempt there of from outside for forcing or
requesting the school set-up to kéep the disabled in their school system.
Placing the exceptional/disabled in a normal class with the non-disabled
peers without having necessary preparation may seriously disturb the
interests and purpose of all — teachers, students, school authorities and
parents. In this context, inclusion should be preferred and adopted for the
educational placement of the exceptional in the normal school set-up rather
than seeking a mere integration of them in the school or classroom with
their age peers. Inclusive education set-up demands from the schools to
equip themselves in the man-material resources, programmes and activities,
curriculum flexibilities and other needed support services for receiving all
types of children (whether exceptional or normal) for providing necessary
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nstrument for serving the interests of all types .of students, whethe,
exceptional or non-exceptional providing Iea§t restricted environment pq
maximum cost effcctive education within their reach and at theirdoor step,
The following suggestions in this regard may prove fruitful.
I Inclusion in the form of full inclusion model should be accepted
2 broad based policy for the education of all the children withoyt
discrimination of any kind, both in the government schools and aideq

non-government schools.
Special schools which take care of a few well-known types of

disabled children may be continued for the time being. However,

the government, the NGOs and charitable minds working in such

ventures, should focus on providing incentives to the schools, who
needs support for making inclusion as a success.

3. Top priority should be given for the pre-service and in service
education of the classroom and subject teachers, and other school
personnel associated with the students for equipping them with the
necessary knowledge, skills, attitude for working in an inclusive
set-up.

4. i : . i
Ei:,zml support services like services of the special education

aches, experts, resource room faciliti i i
_ ’ it ¢
environmental modificati ies, aids and equipment, th
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of it some common instructional goals, ns often targeted in o normal

non-inclusive set-up should be established,

e appropriate techniques and strategies sultable in the inclusive

set-up like, collaborative team approach, activity based learning,

cooperative leaming and experiences, data based instruction, creative

problem solving, peer to peer supports should be well learned and

practised by the teachers while working in the inclusive set-up. These

techniques and strategies are very much needed for being applied
with the non-exceptional children simply on the ground that basic
principles of teaching and learning are the same for all the children
of a particular age group irrespective of their normality or
cxccplionalily..

We must not emphasize or expect the same level of leaming outcomes
from the children belonging to a classroom of inclusive set-up. In
such a set-up *from a holistic, constructive prospective, all children
simply engage in a process of leerning as much as they can in a
particular subject area ; how much and exactly what they learn will
depend upon their background ; interests and abilities (Stainback
and Stainback 1992, p. 72).

In case, the need arises, special education services in the form of
resource room facilities, individualized guidance and help from the
special teacher and professionals may be arranged for the
exceptional/disabled children for helping them to remain on track in
their travelling along within an inclusive set-up.

The most pronounced goal of any system of education for the
youngsters is to help them in leading their adult and community life
as properly as possible. For this purpose, they must learn to cope
with the demands of their social and community life. They should |
be able to get along with the non-exceptional/non-disabled by having
necessary communication with them, seeking their friendship and
participating with them in some or the other social, vocational, and
leisure activities. All such things and virtues can only be available
10 them in the inclusive set-up. Itis therefore essential that much of
our cnergy should be utilized in the casc of disabled/exceptional
children to make them learn the way of adjusting to their physical
and social environment and seck cooperation of the peers for their
academic and overall personality development.
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| tions :
. Essay Type Ques N
A y ent provisions for the placement and educag,

_ What may be thed iffer ‘ | . .
1 of the exceptional or disabled children ? Discuss their funcuoﬂabi“t}
or applicability in brief.

Discuss in detail the transition from segregation to inclusion,

; Why the placement option of segregation is discardeq
- condemned ? )

4. What is integration ? Discuss its applicability or functionability in
brief. | -

5. What is inclusion ? Discuss its concept along with its viability for
the proper placement and education of the exceptional children.

6. Define the term inclusion and discuss various types or models of
inclusive education.

7. *“Inclusion is the only alternative to meet the needs of exceptional

children for our country in the present scenerio.”” Throw light on

this statement.

8. Discuss in detail the concept, meaning and need of inclusive
education. )

9. What is inclusive education ? Discuss the various principles of

inclusive education.

B. Short Answer Type Questions

1. Nnme-the different approaches or provisions for the placement and
education of the exceptional children.

2. Whatis segregation/integration/inclusjon ?

l\ly]‘Vhyl segregation is not considered an in appropriate provisiOn for
4 We, p a.ccment and cducation of the exceptional children?
s la;y Integration is not considered a good alternative for the
Placement and education of the exceptional children.
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S.
6.

Name the various types or models of inclusion.

Name three things supporting the policy of inclusion for the education
of the exceptional children,

Provide a suitable definition of the term inclusive education.
What is full inclusion/partial inclusion ?

Name any five important principles of inclusive education.

oo
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Introduction

With the proclamation of Human rights and impact of the philosophy
of humanism, there has been a world wide call for providing humane
treatments to the disabled and stop their isolation and give up the policies
and provisions of seculusion for their education and development. For this
purpose a number of organized attempts have been made by the world society
and nations from time to time under the banner of UNO in the form of a
number of Joint International conventions and conferences. It has resulted
into useful declaration of statements, framework for actions or provisions
and policies for shaping the education of the disabled. In this chapter, here
we would be focusing our discussion in getting acquainted with two of these
ventures in the name of (/) Salamanca Statement and Frame work of Action.

1994 and (ii) UN Conventions on the Rights of Persons with Disabilities
(UNCRPD), 2006.

Salamanca Statement and Framework of Action, 1994

Sal An International document and declaration in the name of “The
’lagz;m:f?ca Statement and Framework for Action on Disability Education
V994)™ has come into existence as a result of deliberations held in June

48
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1994 in a World Conference on Special Needs Education. More than 300
participants representing governments of the 92 countries of the world
including India and 25 International organizations met in Salamanca, Spain
in this conference jointly held by the Ministry of Education and Science
Spain and UN ESCO.

The conference through its four days deliberations (7-10 June), came
up with a report and resolutions in the form of Statement and Framework
for action in implementing the policy of inclusive education for the education
and welfare of the children with special needs particularly the disabled. We
are hereby reproducing views in this regard available ith-_z{a.’cﬁﬁ issued
as the deliberations of this conference. P o~

>N

~

R2ARY \
The ‘Salamanca Statement (on Princip]es, oli\é\f' ) §
and practice in Special Needs Educatign)\ /. 113, .

The statement in original runs as under "> \u _ /

1. We, the delegates of the World Confem\n&ﬁm@b’é& i
Education representing ninety-two governments and twenty-five
international organizations, assembled here in Salamanca, Spain,
from 7-10 June 1994, hereby reaffirm our commitment to Education
for All, recognizing the necessity and urgency of providing education
for children, youth and adults with special educational needs within
the regular education system, and further hereby endorse the
Framework for Action on Special Needs Education, that governments
and organizations may be guided by the spirit of its provisions and
recommendations.

2. We believe and proclaim that : ‘

e every child has a fundamental right to education, and must be given
the opportunity to achieve and maintain an acceptable level of
learning, ' .

"o every child has unique characteristics, interests, abilities and learmning
needs, '

e “education systems should be designed and educational programmes
implemented to take into account the wide diversity of these

characteristics and needs,

~» those with special educational needs must have access to regular
schools which should accommodate them within a child-centred

pedagogy capable of meeting these needs,
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forall; moreover, they provide an cffective cducatjop, o) uuur_:
of children and improve the ¢ Iciency ang “'”mate,yel:"aj"”i"
effectiveness of the entire education system. - '® Cog
We call upon all governments and urge themto.

give the highest policy and budgetary Priority o iMproy
education systems 1o cnable them to inclu;ie all Childrep, e € the;,
ofindividual differences o difficulties, Bardley,

adoptas a matter of Jaw of policy the principje of inc;lusive €ducyy;
enrolling all childrep in regular schools, unlessthere are ¢ £y

. : Ompe|:- |
reasons for doing otherwise, P ""8

develop demonstration projects and €ncourage exchanges With
countries having ¢Xperience with inclusjve schools,

establish decentralized and participatory mechanisms fy, plannip
monitoring and evaluating educationa] Provision for childrep and
adults with special education needs,

¢ncourage and facilitate the participation of parents, Communitjeg
and organization of persons with disabiljtjes in the planning apq
decision-making processes concerning Provision for Special
educationa| needs,

‘€nsure that, in the context of a systemic change, teacher education
Programmes, poy), pre-service and In-service, address the provision
of special needs education in inclusive schools,
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the United Nations and its specialized agencies, in particular the
International Labour Oftice (1LO), the World Health Organization
(WHO), UNESCO and UNICEF :

to strengthen their inputs for technical cooperation, as well as to
reinforce their cooperation and networking for more efficient support
to the expanded and integrated provision of special needs education ;

non-governmental organizations involved in coun’ry programming
and service delivery :

to strengthen their collaboration with the official national bodies
and to intensify their growing involvement in planning.
implementation and evaluation of inclusive provision for special
educational needs ; ~

UNESCO, as the United Nations agency for education :

to ensure that special needs education forms part of every discussion
dealing with education for all in various forums, -

to mobilize the support of organizations of the teaching profession
in matters related to enhancing teacher education as regards provision
for special educational needs,

to stimulate the academic community to strengthen research and
networking and to establish regional centres of information and
documentation ; also, to serve as a clearinghouse for such activities
and for disseminating the specific results and progress achieved at
country level in pursuance of this Statement,

to mobilize funds through the creation within its next Medium-Term
Plan (1996-2002) of an expanded programme for inclusive schools
and community support programmes, which would enable the
launching of pilot projects that showcase new approaches for
dissemination, and to develop indicators concerning the need for
and provision of special needs education.

Finally, we express our warm appreciation to the Government of
Spain and to UNESCO for the organization of the Conference, and
we urge them to make every effort to bring this Statement and the
accompanying Framework for Action to the attention of the world
community, especially at such important forums as the World Summit
for Social Development (Copenhagen, 1995) and the World
Conference on Women (Beijing, 1995).
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organized

organizztions 2nd other bodies in imp!emer'ning the Salamy,,,
Statement on Principles, Policy and Practice in Special Neyy,
Education. The Framework draws extensively upon the nztipey
experience of the participzting countries as well 2s upon resoligips,
recommendations 2nd publications of the United Nations syga-
and other i ntergovernmental organizations, especially the Standars

f Opportunities for Persons wig

Rules on the Equalization 0
Disabilities. It zls0 takes account of the proposals, guidelinzs z¢
recommendations arising from the five regional seminars neld

prepare the World Conference.
The right of every child to an education is proclaimed in the

y -
Universal Declaration of Human Rights and was forcefully
reaffirmed by the World Declaration on Education for AlL Evzn
person with a disability has a right to express their wishes wis
regard fo their education as far as this can be ascertained. Paress
have an inherent right to be consulted on the form of education bes
suited to the needs, circumstances and aspirations of their childrez
3. The guiding principle that informs this Framework is that schools
should accommodate all children regardless of their physich
intellectual, social, emotional, lingﬁistic or other conditions. This
should include disabled and gifted children, street and Worki’s
c.hildfen, children from remote or nomadic populations, children fro®
hpgunslic, ethnic or cultural minorities and children from othef
diszdvantaged or marginalized areas or groups. These conditio
crealc a range of different challenges to school systems. Inthe conteX
of this Framework, the term “special educational needs’ refers 0 al
those children and youth whose needs arise from disabilities @
learning difficulties. Many children experience leaming difficulti
)
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and lhl.JS have special educational needs at some time during their
scl‘\oolmg. Schools have to find ways of successfully cduca:ing all
cl.uldfe-n., including those who have serious disaévanmacs and
d|§ab|||t|§. There is an emerging consensus that children and youth
with special educational needs should be included in the educational
arrangements made for the majority of children. This has led to the
concept of the inclusive school. The challenge confronting the
inclusive school is that of developing a child-centred pedﬂugog}'
capable of successfully educating all children, including those who
have serious disadvantages and disabilities. The merit of such schools
is not only that they are capable of providing quality education to
all children ; their establishment is a crucial step in helping to change
discriminatory attitudes, in creating welcoming communities and in
developing an inclusive society. A change in social perspective is
imperative. For far too long, the problems of people with disabilities

have been compounded by a disabling society that has focused upon
their impairments rather than their potential.

Special needs education incorporates the proven principles of sound
pedagogy from which all children may benefit. It assumes that human
differences are normal and that learning must accordingly be adapted
to the needs of the child rather than the child titted to preordained
assumptions regarding the pace and nature of the learning process.
A child-centred pedagogy is beneficial to all students and, as a
consequence, to society as a whole. Experience has demonstrated
that it can substantially reduce the drop-out and repetition that are
so much a part of many education systems while ensuring higher
average levels of achievement. A child—centred pedagogy can help
to avoid the waste of resources and the shattering of hopes thatis all
too frequently a consequence of poor quality instruction and a “one
size fits all’ mentality towards education. Child-centred schools are,
moreover, the training ground for a people-oriented socizty that
respects both the differences and the dignity of all human beings.

5. This Framework for Action comprises the foilowing sections :

1. New thinking in special needs education
I1. Guidelines for action at the national level
A. Policy and organization
B. School factors
C. Recruitment and training of educational perscanel
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(iv)

(v)

Within lnCIEsze schools, children with special educational needs
sho.uld recglve whatever extra support they may require to ensure
their effectlvc? efiucation. Inclusive schooling is the(-lmost effective
e for building solidarity between children with special needs
and their peers. Assignment of children to special schools - or special
classes or s.ectlons within a school on a permanent basis - should be
the exse'ptlon, to be recommended only in those infrequent cases
?vl.lere it is clearly demonstrated that education in regular classrooms
is _mcapat?le of meeting & child’s educational or social needs or when
it is required for the welfare of the child or that of other children.

The situation regarding special needs education varies enormously
from one country to another. There are, for example, countries that
have we.ll cst.abllshed systems of special schools for those with
specific impairaents. Such special schools can represent a valuable
resource for the development of inclusive schools. The staff of these
special institutions possess the expertise needed for early screening -
and identification of children with disabilities. Special schools can
also serve as training and resource centres for staff in regular schools.
Finally, special schools or units within inclusive schools - may
continue to provide the most suitable education for the relatively
small number of children with disabilities who cannot be adequately
served in regular classrooms or schools. Investment in existiﬁg
special schools should be geared to their new and expanded role of
providing professional supportto regular schools in meeting special _
educational needs. An important contribution to ordinary schools,
which the staff of special schools can make, is to the matching of
curricular content and method to the individual needs of pupils.

Countries that have few or no special schools would, in general, be
well advised to concentrate their efforts on the development of
inclusive schools and the specialized services needed to enable them
to serve the vast majority of children and youth - especially provision
of teacher training in special needs education and the establishment
of suitably staffed and equipped resource centres to which schools
could turn for support. Experience, especially in developing
countries, indicates that the high cost of special schools means, in
practice, that only a small minority of students, usually an urban
elite, benefit from them. The vast majority of students with special
needs, especially in rural areas, areasa consequence provided with
no services whatsoever. Indeed, in many developing countries, it is

h )
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Guidelines for Action a
A. Policy and Organiza

area are as below.
« To create legislative measures for recognizing the principje or
the disabled in the field of educatiop

equality of opportunity to
ementary legislative measuresiny,

o Todevelop parallel and compl
fields of health, social welfare, vocational training and employmg,

i order to support and give full effect to educational legislatiop,
« To make educational policies at all levels, from the national to
local to stipulate that a child with a disability should attend t
 that is, the school that would be attended of

neighbourhood schoo
disability. Exception to this rule should b

the child did not have a
considered on a case-by-case basis where only education in a speci

sct]ool or establishment can be shown to meet the needs of the
individual child.

» The gractice of ‘mainstreaming’ children with disabilities should
be an-mtegral part of national plans for achieving education forall
Even in these exceptional cases where children are placed in speci
schools, their education need not be entirely segregated.

B. School Factors
Sch
inclus,‘veozls sh.ould be a'dequately prepared for meeting the needs of
education. For this purpose they should work for
o : .
: da;?;lng curricular to children’s needs, not vice-versa
rov 1 .. : . ’ :
ofthel r(‘:”g lZlddmorml instructional support to CWSN in the contex!
- gular curriculum, not a different curriculum
* Helping the CWSN in - '
artic 1 .
meant for wholesome de[\)/emp:!l:::tng fyllyiin e soheo! progr®
* Incorporating - '
process for g::cltirgmﬁ“vc evaluation into the regular educatio™
* Arranginga co ‘g the needed feedback on a continual basis.
t |
help in regular :l:;;mm of support to CWSN, ranging from minim?
, rooms to additional learning support program-‘
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schools offering direct support to those children with specig|

educational needs. Both training institutions and special schools cap
nd materials as well as training

provide access to specific devices a
in instructional strategies that are not provided in regular classrooms

ort by resource personnel from various agencies
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itutions, such as advisory teachers, educationd

psychologists, speech and occupational therapists, etc., should be
co-ordinated at the local level. School clusters have proved a useful
.strategy in mobilizing educational resources as well as community -
:nvolvement. Clusters of schools could be assigned collective
resPonsibility for meeting the special educational needs of pupilsin
their area and given scope for allocating resources as required. Such
?hrcrjaniements. should involve non-educational services as well
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These programmes have SCCI.al development and school readines*
the family and the socie amajor economic value for the individu?
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(i)

(i)

C‘“_‘d‘“of‘s- Programmes at this level should recognize the principle
of inclusion an.d bc developed in a comprehensive way by combining
pre-school activities and carly childhood health care.

Girl'’s education : Girls with disabilities are doubly disadvantaged.
A special effort is required to provide training and education for
girls with special educational needs. In addition to gaining access to
school, girls with disabilities should have access to information and
guidance as well as to models which could help them to make realistic
choices and preparation for their future role as adult women.

Preparation for Adult life : Young people with special educational
needs sl_lould be helped to make an effective transition from school
to adult working life. Schools should assist them to become
economically active and provide them with the skills needed in
everyday life, offering training in skills which respond to the social
and communication demands and expectations of adult life.

F. Community Perspectives
The things like below may be attended in this concern

0

(1)

Parents partnership : The education of children with special
educational needs is a shared task of parents and professionals. A
positive attitude on the part of parents favours school and social
integration. Parents need support in order to assume the role of a
parent of a child with special needs. The role of families and parents
could be enhanced by the provision of necessary information in
simple and clear language ; addressing the needs for information
and training in parenting skills is a particularly important task in
cultural environments where there is little tradition of schooling..
Both parents and teachers may need support and encouragement in
learning to work together as equal partners.

Community Involvement : Efforts should be made to encourage
community participation by giving support to representative
associations and inviting them to take part in decision-making. To
this end, mobilizing and monitoring mechanisms composed of local
civil administration, educational, health and development authorities,
community leaders and voluntary organizations should be established

"in geographical areas small enough to ensure meaningful community

participation.

(ii)) Public Awareness : Policy-makers at all levels, including the school

level, should regularly reaffirm their commitment to inclusion and
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PREAMBLE

The States Parties to the present Conv

(0 )

(b)

(c)

(d)

(e)

69

recaliing il ention,

ecalling the princi .

Nrinoe \fhich l;rlm:lplcs prt_\clmmcd in the Charter of the United
cognize the inherent dignity and worth and the equal

?:Sn?:tl.lenabflc rights o.f all members of the human family as the
ion of freedom, justice and peace in the world.

::Cl:{ofl::::\ng-thst the Uflited Nations, in the Universal Declaration
Richts. h 1ghts 'and In the International Covenants on Human
ghts, has proclaimed and agreed that everyone is entitled to all

:\I:::\ :ghts and freedoms set forth therein without distinction of any

.Reajfirming the universality, indivisibility, interdependence and
interrelatedness of all human rights and fundamental freedoms and
the need for persons with disabilities to be guaranteed their full
enjoyment without discrimination.

Recalling the International Covenant on Economic, Social and
Cultural Rights, the International Covenant on Civil and Political
Rights, the International Convention on the Elimination of All Forms
of Racial Discrimination, the Convention on the Elimination of All
Forms of Discrimination against Women, the Convention against
Torture and other Cruel, Inhuman or Degrading Treatment or
Punishment, the Convention on the Rights of the Child, and the
International Convention on the Protection of the Rights of All
Migrant Workers and Members of Their Families.

Recognizing that disability is an evolving concept and that disability
results from the interaction between persons with impairments and
attitudinal and environment barriers that hinders their full and
effective participation in society on an equal basis with others.

Recognizing the importance of the principles and policy guidelines
contained in the World Programme of Action concerning Disabled
Persons and in the Standard Rules on the Equalization of
Opportunities for Persons with Disabilities in influencing the
promotion, formulation and evaluation of the polfcies, p-lans,
programmes and actions at the national, regional and mtf:ma.tl'o-nal
levels to further equalize opportunities for persons with disabilities.
Emphasizing the importance of mainstreamiflg disability issues as
an integral part of relevant strategies of sustainable development.
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human rights inallp

) Recognizing the im_porta'nc
iving conditions 0

improving theli . .
country, panicularly in developing countries.
izing the valued existing and potential contributions made

m) Recogniz ' .
(m) by persons with disabilities to the overall well-being and diversity
he promotion of the full enjoyment

of their communities, and that t . |
by persons with disabilities of their human rights and fundamental

freedoms and of full participation by persons with disabilities will
resultin their enhanced sense of belonging and in significant advances
in the human, social and economic development of society and the

~ eradication of poverty.

(n) Recognizing the importance for persons
individual autonomy and independence,
make their own choices.

(o) Considering that persons with disabilities should have the
opportunity to be actively involved in decision-making processes
about policies and programmes, including those directly conceming
them.

) C.’onc‘e'n.zed about the difficult conditions faced by persons with
g;:::::]litrl;s;i who are subj:ect to multiple or aggravated forms 0
political or i) the basis of race, colour, sex, language. eligio™

e Other opinion, national, ethnic, indigenous or social origi™
(9) ’l)?ec,:)e )f’ Plr(h, age or other status. ‘
niz
B women s s wit sl e o
abuse, neglect or negligentetoms'de the home, of violence, i “
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(r)

(s)
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(u)

(w)

(x)

)

RL_'cogm:mg that children with disabilities should have full
enjoyment ofall hllmfm rights and fundamental freedoms on an equal
basis with other children, and recalling obligations to that end

z;qlcdnaken by States Parties to the Convention on the Rights of the
ild.

Emphasizing the need to incorporate a gender perspective in all
efforts to promote the full enjoyment of human rights and fundamental
freedoms by persons with disabilities.

Highlighting the fact that the majority of persons with disabilities

. . .o, Ao .
live in conditions of poverty, and in this regard recognizing the critical
need to address the negative impact of poverty on persons with

_ disabilities.

Bearing in mind that conditions of peace and security based on full
respect of the purposes and principles contained in the Charter of
the United Nations and observance of applicable human rights
instruments are indispensable for the full protection of persons with
disabilities, in particular during armed conflicts and foreign
occupation. _

Recogm'zing the importance of accessibility to the physical, social,

a eco:nqmic and cultural environment, to health and education and to

information and communication, in enabling persons with disabilities
to fully enjoy all human rights and fundamental freedoms. .

Realizing that the individual, having duties to other individuals and
to the community to which he or she belongs, is under a responsibility
to strive for the promotion and observance of the rights recognized

"in the International Bill of Human Rights.

Convinced that the family is the natural and fundamental group
unit of society and is entitled to protection by society and the State,
and that persons with disabilities and their family members should
receive the necessary protection and assistance to enable families to
contribute towards the full and equal enjoyment of the rights of
persons with disabilities.

Convinced that a comprehensive and integral international
convention to promote and protect the rights and dignity of persons
with disabilities will make a significant contribution to redressing
the profound social disadvantage of persons with disabilities and.
promote their participation in the civil, political, economic, social
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Article 1
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persons with disabilities include those who have long-term hye
mental, intellectual or sensory impairments which in interaction wijth V{i Sr;:al,
s

barriers may hinder their full and effective participation in society
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equal basis with others.
Article 24

Education

1. States Parties recognize the right of persons with disabilit;
education. With a view to realizing this right without discriminles' ’
fincll on thcdbusns of equal opportunity. States Parties shall ensuzr]:on
inclusive education system at all level i ing i
in s and lifelong learning directe

(a) T l,:rc full development of human potential and sense of dignit
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(b)

(c)

Reasonable accommodation of the individual's requirements is
pmvidcd:

Persons with disabilities reccive the support required, within the
peneral education system, to facilitate their effective education ;

Effective individualized support measures are provided in
environments that maximize academic and social development,
consistent with the goal of full inclusion.

States Parties shall enable persons with disabilities to learn life and
social development skills to facilitate their full and equal participation
in education and as members of the community. To this end, States
Parties shall take appropriate measures, including :

Facilitating the learning of Braille, alternative script, augmentative
and alternative modes, means and formats of communication and
orientation and mobility skills, and facilitating peer support and
mentoring ; | :
Facilitating the learning of sign language and the promotion of the
linguistic identity of the deaf community ;

Ensuring that the education of persons, and in particular children,
who are blind, deaf or deaf blind, is delivered in the most appropriate
languages and modes and means of communication for the individual,
and in environments which maximize academic and social
development.

In order to help ensure the realization of this right, States Parties
shall take appropriate measures to employ teachers, including
teachers with disabilities, who are qualified in sign language and/or
Braille, and to train professionals and staff who work at all levels of
education. Such training shall incorporate disability awareness and
the use of appropriate augmentative and alternative modes, means
and formats of communication, educational techniques and materials
to support persons with disabilities.

States Parties shall ensure that persons with disabilities are able to
access general tertiary education, vocational training, adult education
and lifelong leaming without discrimination and on an equal basis
with others. To this end, States Parties shall ensure that reasonable
accommodation is provided to persons with disabilities.
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and Framework of Action (199:)" in t.crms of the principlcS’ p:;:)'

and practice in Special Needs ..Jduc.au?‘n.

Describe the things emphasized in “Salamanca S‘alffme

Framework of Action (I994)"’ as Framework for Action

education of the CWSN including disabled.

3. Provide an account of what has been efnphasized ir? the ‘P’eﬂmb]y
of the proceedings of the UN Convention on the Rights of p
with Disabilities (UNCRPD), 2006. | |

4. What type of educational provisions has been emphasized f,, the

disabled in the proceeding of the UN Convention on the Rights of
Persons with Disabilities (UNCRPD), 2006 ?

for the

er Song

B. Short Answer Type Questions
1. What is Salamanca Statement and Framework of Action, 19949
2. What is the document related to UN Convention on the Rights of
Persons with Disabilities (UNCRPD) 2006 ?
3. What has been urged in “Salamanca Framework of Action” for
CWSN ? Point out two important measures in this concern.

4. What has been urged to do on the part of UNESCO in the field of
special needs education ? Point out any two important measures.

5. Point out any two things emphasized in the Framework of Actlon
brought out in the proceeding of Salamanca Statement and

Framework of Action, 1994 in any one of the following areas as2
guide lines for action at the National leve] :

(@) Policy and organization (5) School Factors (c) Recruiting and
Training of Educationa] personnel. |

6. What has been emphasized as the purpose of the convention in the

article | of the proceeding of the UNCRPD 2006 ?
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Chapter Outline
e Introduction |
e Education of the Children with Disabilities in
— NPE, 1968, 1986, POA (1992)
— PWD Act, 1995
— RCI Act, 1992
— RTE Act, 2009

— National Policy for Persons with Disabilities, 2006
¢ Study Questions.

Introduction

The world society and nations through their various meets, conventions
and international agreements has recognized the right to education for all
with no discrimination of any-kind. The Salamanca Statement and UN
convention on the Rights of Persons with Disabilities-2006 discussed in
chapter third of this text provide a valid testimony for such understanding
about the adjustment and mainstreaming of the disabled in the regular school.

For ensuring education for all and protecting the rights of the children
with disabilities to attend the schools nearest to their locations alongwith
their non-disabled peers, the state parties were urged (as well as commonly
agreed) to frame the needed educational policies and make constitutional
provisions for the same. Accordingly, the nations signatories to these
international agreements and understanding tried to frame educational
policies and made constitutional provision for safeguarding the interest of
the disabled at their own level in their respective countries. India has also
taken adequate measures on this account. It has made adequate provision,
for the education and care of the disabled children and brought out a number
of constitutional provisions in the name of acts and national policies. In this

67
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EDUCATION OF TH
Indian parliament during the budget session in 1986 discussed anf
adopted the National Policy on Education, 1986.
It has provided the things like below for the education of the disabled
capped’ in Part [V of its description “Education for
is connection is reproduced below:
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Handicappéd
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EDUCATION FOR DISABLED IN POA (1992)

Education of the disabled in Program of Action, 1992 according to a
written document belonging to Ministry of Hurnan Resource Development,
Department of Education, Gowt. of India (discussed under chapter 4 under
the title “Education of the Handicapped”) is reproduced below.

4. Education of the Handicapped
1. Present Situation

4.1.1 Itis estimated that about 12.59 million children with disabilities
are td be provided education in the school system.

Out of these, about half a million require vocational training.

4.1.2 The educability of another 2 million disabled children is to be
improved through early intervention and services by ECCE.

4.1.3 At the end of 1991-92 about 30,000 children with disability were
availing special benefits under the scheme of Integrated Education. for
Disabled Children (DBDC). In addition, about 60,000 children with mild
disabilities received resource support without special benefits. A large
number of children with disability are also receiving education in special
schools which number about 1035.

4.1.4 The Project Integrated Education for Disabled (PIED) is being
implemented, as a field demonstration, in one block each in ten States and
Union Territories. :

4.1.5 The innovative multi-category training of resource teachers has
been found to be effective and has been institutionalised in the Regional
Colleges of Education, the universities offering special education courses
and the training programmes organised by Non-Governmental Organisations.

4.1.6 Each DIET has been provided a resource centre for orienting
elementary teachers and establishing field demonstrations in lab areas.
Faculty from 102 DIETs have so far received induction training at the
NCERT.

4.1.7 The Ministry of Welfare had taken steps to ensure supply of
trained manpower to special schools and improve standards in these schools
through the National Institutes for the Handicapped (NIHs) and increased
support to NGOs.

4.1.8 The Ministry of Labour manages 17 Vocational Rehabilitation
Centres (VRCs) for the handicapped and helps in their placement also. About
66,000 persons with disability have been rehabilitated under this scheme
by September, 1991. Three percent of seats for admission to ITls and under
the Apprenticeship Training Scheme are available for handicapped persons.
These seats are being fully utilised.
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revealed some grey areas, General education System g
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or State level. Inputs from different schemes like CBER, DRC Eh
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The standard of education in special schools needs imprOVemem
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of these children Lave yet to be started. The goal of UE Ocan(?n
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2. NPE Review Perspective

4.2.1 As part ofits concern for equalisation of educationa] o Mtun
the NPE, 1986 focuses on the needs of children with disabilitjes The Np

acjl;,

pre-servee training of general teachers to meet special needs ofthese Children,
Provision of vocational train; ng, establishment of special schools for severely
disabled children and encouragement of voluntary OTgenisations in (hege

(i) Children who can be educated in gencral- primary schools
(a) Universal enrolment by the end of 9th Five Year Plan.

; . ; h
(b) Ensuring achievement of minimum level of learning throuig
adjustment and adaptation of curriculum and teaching to spec
needs.
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(i1) Chlldren who require to he educated in special schools or special
classes in general schools

(a) Universal enrolment by the end of the 9th Five Year Plan.

(b) Ensuring achievement of level of learning commensurate with
their potential.

(iii) Reduction of drop out rates on par with other children.

(iv) Providing access to disabled children 10 secondary and senior
secondary schools with resource support and making special
provision for vocational training of these children, particularly those
with intellectual disabilities.

" (v) Reorienting pre-service and in-service teacher education
programmes including pre-school teachers training programmes to
meet special needs in the classroom. '

(vi) Reorienting adult and non-formal education programmes to meet
educational and vocational training needs of persons with disability.

4. Implementation Strategies

4.4.1 The strategy of area-specific and population-specific micro-
" planning for UEE is equally relevant for this disadvantaged group. Planning
for UEE and adult literacy at all levels - Centre, State, District, Block and
Project -should provide for the educational needs of this category of children.

4.4.2 Education of children with disability will be a component in the
training of educational planners and administrators as well as preservice
and inservice teachers. DIETs, CTEs and IASEs which have been provided
facilities for this component will have to pay particular attention to this
aspect of teacher training. While drawing up schemes for strengthening
SCERTs, cells for education of the handicapped may be considered as
envisaged, in IEDC. ' |

4.4.3 The material supplied under Operation Blackboard will have to
take into consideration special needs of these children. School buildings
will have to take note of architectural adjustments needed to ensure access
to children with disability, at the construction stage itself so as to avoid
expenditure on modifications later on. Special schools need to be opened in
the districts which have no special school facilities. The education of the
handicapped should form an essential component in all externally assisted
basic education projects being implemented or proposed to be implemented.

5. Integrated Education for Disabled Children (IEDC)

4.5.1 The POA, 1986 target of increasing enrolment of chilc!ren by 25
percent per year was achieved as enrolment of disabled children in general
schools increased from 15,000 to 30,000. Subject to availability of resources,



CREATING AN INCLUSIVE ey
0

cach 50,000 by the end W
1 with mild disabilities w-';l‘n.
Il

ort from teachers and learning aids and equin.
eded for achieving the (argsgtn
laig

-
i &

the cum
However, an ad
provided resource supp

4.5.2 The following actions are ne

down: |

(i) Adequate allocations of resources. - )
ersons with disability shou

ld be madc

(ii) Provision for education of p
mally assisted basic educati :
y ucation Projecy,

an integral component in exte
r education of disabled childreri should be made ini
¢

hemes of Operation Blackbg,
Formal Education. 1,

ditiona

(ii1) Provision fo
Centrally Sponsored Sc
Vocationalisation of Education and Non-

(iv) Co-ordinated implementation of schemes like Community

Rehabilitation, ECCE, VRCs and IEDC so as to reduce costased
achieve higher coverage. This would require coordination amand
the Ministries/Departments of Health, Welfare, Education, Wor?\r;ﬁ

& Child Development and Labour.

(v) TheNGOshave to be encouraged to implement IEDC, particula|
in rural areas. The NGOs involved in other educational activitiry
will be encouraged to work in this area also and assisted in deveIOpi:;

their expertise.

6. Spécial Schools
4.6.1 The POA envisaged provision of an additional 400 special schools

sz:’id;{"ilc‘ headquarters. However, because of resource constraints no
= f!l)ed ?408(011_‘10?1 has.been established. The Ministry of Welfare has
be made to Provliiit:?s W.,t:lout any special schooling facility. Efforts woul
eci i T )
Year Plan. pecial schools in these districts by the end of 9th Five
7. Vocational Training

4.7.1 The Minist .
zandicapped thruusg;,y &feLz(l:t;?;:S,;p TOYlEding vocational training to the
pprenticeship Traini an Training Sche
gemres(vRCS- Thlrre"ensefg:;:n ef f}?d “eparate VfcationaTlie(lfz:lZisli)t;t‘igﬁ
raftsman Trainin of the seats fo .

S radmission to ITIs under the
reserved for Candidga te:h\sre and Appremiceship Trainin Slz::mz are
otherwise fit to unde 0 are handicapped but h g-

: | rgo the required training T:e Sz::f :/ﬁ[;uc:]e an(:) ar:
' . es/UTs have bee
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needs of handicapped persons. This co

: ’ tni . mponent will be added in IT
mslruct.or s traiming programme. Adjustment and adaptation of e s ITI
to provide full access to disabled persons will be cnsuprcd n of equipment

4.7.2 The National Institutes fi : o
of Welfare will continue their effor?sr :Eepi‘:/?gécszsgg . thc. MIRistEy
handicapped. onal training to the

4.7.3 The Department of Education will also encourage volunta
organisations working in the area of vocational education and training f(r)};
the handicapped. The CIVE will provide support to vocational training
programmes for the handicapped through teacher training material and other

resources.
8. Orientation and Training of Teachers
4.8.1 All the DIETSs to be established by the end of the 8th Plan will
have a resource room and trained faculty to teach the essential component
of education of children with disability. They will also run orientation
rogrammes for teachers at least from lab areas and practising schools to
establish field demonstration of IEDC programme. The SCERTs will support
field demonstrations under the scheme of IEDC. Similar action is suggested
for the 250 CTEs and 50 IASEs. The budget provision is available in the
scheme itself. Tl_'le pre-service training curriculum will induct essential
components in these areas, wherever it has not been done so far.
4.8.2 All in-service teachers should receive awareness input on

education of children with disability in orientation programmes. In each
ution where IEDC is implemented all teuchers will receive

orientation as envisaged in the scheme of IEDC. The heads of institutions
and educational administrators will also receive training. Considering the
large numbers to be covered, the Indira Gandhi National Open University
and NCERT should plan credit courses on special education to equip general
teachers to meet special needs. The NCERT will provide training to the
IEDC cell staff. Multicategory training of resource teachers will be

encouraged in UGC supported programmes.
" 9. Training of Educational Administrators
4.9.1 The NEEPA in collaboration with NCERT should develop
programmes for training educational administrators and making them aware
of the needs of this group. The IGNOU should design and offer courses for
this target group also.
10. Special Teachers

4.10.1 The NIHs and its regional
to train single disabilify special teachers for specia

area/instit

training centres have built up capacity
1 schools. Besides meeting
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Jemands
rrained and back
special feac
week course €
4.10.2 B
university dcparlmcnls 0
multicategory disabilitics-
1. liducnlionnl and Vocutionul
4.11.1 The existing ional and vocational guidance counsellors
rovided trainin . dealing with disabled children and their
addedto their preservice training

{ should also be
nd NIHS should design and offer in-service

omolc spccial education units i,

made to Pr
for (raining teachers to handle

Guidance personncl

progral
coursc
12. Content

4.12.1 Curriculum
children. Special needs

for in-service counscllors.

and Proccss

flexibility is of special significance for these
of these children will be met, if child centred
education is practised. The curriculum adjustment and adaptation of teaching
methods and material will be waked out, field tried and provided to the

users. The following actions will be taken:
(i) Guidelines for child centred education, including special needs in

(he classroom, being developed atthe NCERT will be made available

by mid 1993.

(ii) Guidelines for adjus'lmcnt of curriculum and instructional material

and methods for visually and hearing handicapped at primary level
have been dc_vcloped. These will be made available to teachers. Work
for upper primary and secondary school level will be started and

completed by the end of 1994.

m levels of learning by children with

(iii) The achievement of minimu
ort and

nluld di§abililics.should be ensured through resource supp
i alternative learning material, wherever needed
iv) Tl - inati |
) ! lLe\ zl?ozfrds of Examination should make adjustment and ada
e xamination for the handicapped children
v) Sl . M
}ldy of more than one language should notb
ey _ not be compulso
(vi) Teachin ‘
aching of Science an ics is el
handicapped chidren orc:lMalhcmaucs is either not available ©©
iharis Sholbeade :lcy opt for an easicr substitute. SpCCia
y the NIHs and die NCERT to develoP o/

action progra
: mme to im
important areas, prove access of disabled children 10 thes¢

ptations

ry for deal,
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/"-—7 N . . .
(vii) Chlld-to-chlld hcl!) in education of children with disability is an
effective resource in view of large classes and multigrade teaching.

NCERT should develop a package and make i .
JC ake it p; I :
by the end of 1993, e it available to teachers

(viii) T‘he spc.cial. learning ai.ds and equipment like braille books, braille
kit, audio visual material will be developed and made available to
schools by NIHs and NCERT.

13. Use of Mass Media

.4.13.1 Radio and television are being used in a limited way both for
advocacy as well as educational purposes. The CIET, SIETs, NIHs and
other organisations will develop a varicty of programmes so that they can
pe regularly telecast/broadcast The MHRD will approach die Ministry of
information and Broadcasting for providing adequate time for this purpose.

4.13.2 The CIET, SIETs and NIHs will also develop software in non-
telecast mode and make it available to DIETs, other training centres and
NGOs working with disabled persons.

4.13.3 Field publicity units should be utilised by States for advocacy
programmes. Newspapers and magazines have started popular advocacy
and educational writing in this area. The NCERT and the NIHs will develop
packages and hand over to journalists in workshops-.

14. Availability of Special Learning Material and Aids

4.14.1 Learning material in braille is still not available to all children.
Same is the case with aids like braille slate, Taylor frame, etc. Similarly
language training material for speech and hearing handicapped is not
available in regional languages. Steps will be taken by the NIVH, AYJNIHH,
NIMH and the NCERT to ensure the availability of such material.

15. Monitoring and Evaluation

4.15.1 The availability of a reliable data base is essential for proper
monitoring and evaluation of educational programmes for persons with
disability. Towards this end the District Education Office, must, with the
help of other agencies, collect data about the number of disabled persons in ’
the District - disability wise, sex wise and age group wise; beneficiaries
under IEDC, special schools, ITls. VRCs, etc., number of special and

resource teachers, their qualifications and pay scale, and budget utilisation.
Similar information should also be included in the statistics collected by

MHRD as also the Educational Surveys conducted by NCERT.

4.15.2 The MHRD and the Ministry of Welfare should make grants
under IEDC and special schools contingent on the periodic returns giving
the information. An interdepartmental Committee should be set up at the
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State and Central levels for moniloring. In addilion, egular ;.. 00"
officers of the MR, NCERT, Regional Colleges Of Educgy ™ OY 1y
offices, should leaq (0 status reports. N ang

4.15.3 Evaluation Studies by ¢Xternal g
courses on education and rehabilitat;

areas will be Commissioned by M

gencies, Universitiag C

In its documenlary fi
Extraordinary Gazette of |

AfTairs, Gowvt. of India New Delhi) the PWD Act, |
into 14 chapters named as below,

Chapter |, Preliminary

Chapter I1. The Central Coordination Comniittee

Chapter v, Education
Chapter v|. Employment
Chapter v]]. Affirmative Action

Chapter vii1. Non-Discrimination
Chapter 1X. Research A

“
Chapter X1 Social Security
Chapter X1V, Miscellaneous ’ :
As far as the cducation ang welfare of the children with disabilities is
Concerned, j has been we|j described in chapter IV and V of this document
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A
accordingly we here are reproducing what has

been provided in these two

chapters for the well being and education of the children with disabilities.
-~ ' y R
Chapter IV, Prevention and Early Detection of Disabilitics

Within the limits of their economic capacity and development, the

appropriate L.m‘cnu.ncm‘s‘n.nd the local authorities, with a view to preventing
the occurrence of disabilities, shall :

a )

(b)

(C) |

(d)

Q)
®
(h)

Undertake or cause to be undertaken surveys, investigations and
research concemning the cause of occurrence of disabilities;

Promote various methods of preventing disabilities ;

.Scncc‘n f\ll the children at least once in a year for the purpose of
identifying “at-risk™ cases ;

Provide facilities for training to the staff at the primary health
centers ;

S.ponscfr or cause to he sponsored awareness campaigns and is.
disseminated or cause to be disseminated information for gencral
hygiene. Health and sanitation ; '

Take measures for pre-natal, parental and post-natal care of mother
and child ;

Educate the public through the pre-schools, schools, primary health
Centers, village level workers and anganwadi workers ;

Create awareness amongst the masses through television, radio and
other mass media on the causes of disabilities and the preventive
measures to be adopted.

Chapter V. Education

1.

p &

\

The appropriate Governments and the local authorities shall-

(a) Ensure that every child with a disability has access to free
education in an appropriate environment till he attains the age
of eighteen years;

(b) Endeavor to promote the integration of students with disabilities
in the normal schools;

(c) Promote setting up of special schools in Government and private
sector for those in need of special education, in such a manner
that children with disabilities living in any part of the country
have access to such schools; _

(d) Endeavor to equip the special schools for children with
disabilities with vocational training facilities.

The appropriate Governments and the local authorities shall by

notification make schemes for-
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Conducting part-time classes in respect of childre with .

disabilitics who having completed education up to clagg fify,
and could not continue their studies on a whole-time basis.
Ty

Conducting special part-time classes for providing functiong,
literacy for children in the age group of sixteen and above;
Imparting non-formal education by utilizing the availab|e
manpower in rural areas after giving them appropriate
orientation;

(d) Imparting education through open schools or open universitics;

Conducting class and discussions through interactive electronic

or other media:

(f) Providing cvery child with disability free of cost special books

and equipments needed for his education. - |

The appropriate Governments shall initiate or cause to be initiated

rescarch by ofTicial and non-governmental agencies for the purpose

of designing and developing new assistive devices, teaching aids,
special teaching materials or such other items as are necessary to

give a child with disability equal opportunities in education. .

4. The appropriate Governments shall set up adequate number of
teachers’ training institutions and assist the national institutes and-
other voluntary organizations to develop teachers’ training
programmes specializing in disabilities so that requisite trained
manpower is available for special schools and integrated schools
for children with disabilities.

5. Without prejudice to the foreguing provisions, (be appropriate
Governments shall by notification prepare a comprehensive
education scheme which shall make Provision for-

(a) Transport facilities to the children with disabilities or in the
alternative financial incentives to parents or guardians to enable
their children with disabilities to attend schools.

(b) The removal of architectural barriers from schools, colleges
or .oilicr institution, imparting vocational and profeSsional
training.

(¢) The supply of books, uniforms and other materials to children
with disabilities attending school.

(d) The.grant of scholarship to students with disabilities.

(€) Setting up of appropriate fora for the redressal of grievances

O.f parent, regarding the placement of their children with
disabilities.

(a)

(b)

(¢)

(c)

v
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(N Suitable modification in the examination system to eliminate

purcly mathematical questions for the benefit of blind students
and students with low vision.

(2) Rcslruc{uring of curriculum for the benefit of children with
disabilities.
(h) Restructuring the curriculum for benefit of students with

hearing impairment to facilitate them to take only one language
as part of their curriculum.

6. All educational institutions shall provide or cause to be provided
amanuensis to blind students and students with or low vision.

£DUCATION AND WELFARE OF THE
CHILDREN WITH DISABILITIES IN RCI ACT, 1992

The Rehabilitation Council of India Act, 1992 is an act or legislative
measure enacted by the Parliament of India. It was aimed to make provision
for the constitution of the Rehabilitation council of India for regulating the
training of rehabilitation professionals‘and the maintenance of a Central
Rehabilitation Register and for matters connected therewith or incidental -
thereto. .

As a document, it has been published in the Gazette of lndla
Extraordinary Part I1-Section | by the Legislative department of the Ministry
of Law, Justice and Company Affairs, Govt. of India, New Delhi. It is
comprised of three chapters named as ‘Preliminary, The Rehabilitation
Council of India and Functions of the Council. The latest version also contains
" Amendment carried out in the act in the year 2000. For the angle of the
education and rehabilitation of children with disabilities, the chapter I
(Preliminary) and chapter III' (Functions of the council) are hereby
reproduced leaving the chapter II which almost describes the constitution
and organization of the RCI.

CHAPTER I. PREL[MINARY

Section 1. (1) This Act may be called the Rehabilitation Council of
India Act, 1992.

(2) It shall come into force on such date as the Central Government
may, by notification in the Official Gazette, appoint.
Section 2. (1) In this Act, unless the context otherwise requires —
(a) “Chairperson” means the Chairperson of the Council appointed under
sub-section (3) of section 3 ;

(b) “Council” means the Rehabilitation Counc1| of India constituted
under section 3 ;
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(c) “handicapped™ means a person . N
(i) visually handicapped;
(ii) hearing handicapped,
(iii) suffering from locomotor disability; or
(iv) suffering from mental retardation;
(d) *‘hearing handicap” means deafness Wwith hearing im
decibels and above, in the better ear \
’ T tot
ears,; . al loss of
(e) "l.ocfom‘otor di.sqb‘ility” Mmeans a person’s inabil;
distinctive activities associated with moQing b:n‘lt\yht'o eXecyte
objc.:ct's, from. place to place, anq such inab{lit 1 Mimself apg
affliction of either bones, joints, muscles gr newéﬁ.resu]tlng from
() “member” means a member appoin ’
) : Ppointed y -seot
section 3 and includes the Chairperson: HesE b section (3) of
(g) "Membe-r-Secretary” means the Member-
sub-section (1) of section 8;

(h) ‘*‘mental retardation”

Pairment of 7
hearing in bo\h

Secretary appointed under

(i) “notification” means a notification published in the

() “prescribed” means prescribed by regulations;

(k) *“recognised rehabilitation qualifications”
qualifications included in the Schedule;

(/) “Register” means the Central Rehabilitation Register mainta‘ihed
under sub-section (1) of section 23

(m) “regulations” means regulations made under this Act;
(n) “rehabilitation professionals™ means-
(i) audiologists and speech therapists;
(i) clinical psychologists;
(i) hearing aid and ear mould technicians;
(iv) rehabilitation engineers and technicians; |
(v) special teachers for educating and training the handicapped;

(vi) vocational counsellors, employment officers and placement
officers dealing with handicapped;

(vii) multi-purpose rehabilitation therapists, technicians; or

\ ment
(viii) such other category of professionals as the'Centra\ c';m;e::ﬁme;
may, in consultation with the Council, notify from tim

Official Gazette;

means any of the
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(0) "V'S"“'.I)’ l‘ﬂ“d‘_c‘fPPCd "means a person who suffers from any of the
following conditions, namely :

(i) total absence of sight;

(ii) visual ncqui!y not exceeding 6/60 or 20/200 (snellen) in the
better eye with the correcting lenses; or

(iii) limitation of the field of vision subtending and angle of degree
or worse.

(2) Any reference in this Act to any enactment or any provision thereof
shall, in relation to an area in which such enactment or such provision is not
in force, be construed as a reference to the corresponding law or the relevant
provision of the corresponding law, if any, in force in that area.

The Chapter 1. Rehabilitation Council of India, contains Section 3 to
Section 10 of the RCl Act. Here we are not presenting it as it pertains to
organization and staff of the RCI. .

CHAPTER 111 FUNCTIONS OF THE COUNCIL

(1) The qualifications granted by any University or other institution in
India which are included in the Schedule shall be recognized qualifications
for rehabilitation professionals.

(2) Any University or other institution which grants qualification for
the rehabilitation professionals not included in the Schedule may apply to
the Central Government to have any such qualification recognized, and the
Central Government, after consulting the Council may, by notification,
amend the Schedule so as to include such qualification therein and any such
notification may also direct that an entry shall be made in the last column of
the Schedule against such qualification only when granted after a specified

date.

- 12. The Council may enter into negotiations with the authority in any
country outside India for settling of a scheme of reciprocity for the recognition
of qualifications, and in pursuance of any such scheme, the Central
Government may, by notification, amend the Schedule so as to include therein
any qualification which the Council has decided should be recognized, and
by such notification may also direct that an entry shall be made in the last
column of the Schedule declaring that it shall be the recognized qualification
only when granted after a specified date.

13. (1) Subject to the other provisions contained in this Act, any
qualification included in the Schedule shall be sufficient qualification for
enrolment on the Register. i

(2) No person, other than the rehabilitation professional who possesses
a recognized rehabilitation qualification and is enrolled on the Register,-
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————'-‘——-—-— e L) 13 H : v . ‘u
(a) shall hold office as rchabilitation professional of any such (fi
na i I catle i ) > . SHET Of e
(by whatever designation called) in Governmeny or in any T Ice
maintained by a local or other authority; Stitutigy,

(b) shall practice as rehabilitation professiong| anywhere p India;
ale any certificaye requireq ,
chabilitation professiong|- :
(d) shall be entitled to give any evidence nany cour £ "‘
under section 45 ot the Indian Evidence Act, 1872 on an malt" aT’ g
the handicapped: y =)

(¢) shall be entitled to sign or authentic
any law to be signed or authenticated by a r

Provided that if a person possesses the recognized rehabili
professional qualifications on the date of comme ilit
shall be deemed to be an enrolleq rehabilitation professional for a periog

six months from such commencement, and if he has made an applifai:)o fof
enrolment on the Register within said period of six months, tj|| .
application is disposed of’. . : » U such

illion
ncement of this Act, he

or with both.

14. Lvery Universit
qualification shall furnis
to time, require as 1o th

y or institution in India which grants a recognized
h such information as the Council may, from time'

¢ courses of study and examinations to Be under
gone in order to obtain such qualification, as to the ages at which such

courses of study and examinations are required to be undergone and such

qualification is conferred and generally as to the requisites for obtaining
such qualification.

15. (1) The Council shall appoint such number of Inspectors as it may
dcemn requisite to inspect any University or institution where education for
practicing as rchabilitation professionals is given or to attend any
cxamination held by any University or institution for t!le purpose of
recommending to the Central Government recognitio.n of quahﬁc_atl(_)ns
granted by that University or institution as recognized rehabilitation
qualifications. | | .

’(2) ‘T'he Inspectors appointed under Sl:lb-SCCtlon (1) shall not |n‘u.r -
with the conduct of any training or examinat:gn b}n shal! report to the 'CO::m
on the adequacy of the standards of edu?qt!on _mclud'lng stafT, e.q:lll]P’l such.
accommodation, training and other faC|hl|e§ prf:scrlbc.dlfolz gl;/“cz,nd
education pr of the sufficiency of every examination which they i

| spector
(3) The council shall forward a copy of.the. report of tl::c:i lann;shall
under sub-section (2) to the University or institution concern

)
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Jiso forward 3 copy. with the remarks of the University or the institution
aercon, t0 the Central Government.

16. (1) The Council may appoint such number of Visitors as it may

— requisite to inspect any University or institution wherein education
for rehabilitation prOfessio-nals is given or attend any examination for the
;_{z;\.,g of granting recognized rehabilitation qualifications.

(2) Any person, whether he is a member of the Council or not, may be

sppointed as 2 Visitor under sub-section (1) but a person who is appointed
55 an Inspector under sub-section (1) of section 15 for any inspection of
exzmination shall not be appointed as a Visitor for the same inspection of
exzminaion.

(3) The Visitor shall not interfere with the conduct of any training of
sxzmination but shall report to the Chairperson on the adequacy of the
sandards of education including staff, equipment, accommodation. training
and other facilities prescribed for giving education to the rehabilitation
;.mfessiomls or on sufficiency of every examination which they attend.

(4) The report ofa Visitor shall be treated as confidential unless in any
particular case the Chairperson otherwise, directs:

Provided that if the Central Government requires a copy of the report
of a Visitor, the Council shall furnish the same.

17. (1) When upon report by the Inspector or the Visitor it appears to
the Council- _ '

(2) that the courses of study and examination to be undergone inor the
proficiency required from candidates at any examination held by any
University or institution, or

(b) that the staff, equipment, accommodation, training and other
£acilities for instruction and training provided in such University or

do not conform to the standard prescribed by the Council, the Council
shall make a representation to that effect to the Central Government.

. (2) Afier considering such representation, the Central Government may
send it to the University or institution with an intimation of the period within

which the University or institution may submit its explanation to that
Govermnment. .

(3) On the receipt of the explanation or where no explanation is
submitted within the period fixed then, on the expiry of that period, the
Central Government after making such further inquiry, if any, as it may
think fit, may, by notification, direct that an entry shall be made in the
Schedule against the said recognized rehabilitation qualification declaring
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0oL,
i1 shall be the recognized rclmb.ilitalion q-ualiﬁcatio.n only when Brante
lh.l.( ! .+ specified date or that the said recognized rehabilitation qualificay;
l‘,tmrr:nlfi to students of a specified University or institution shal| (l)):
:—cc%gnizcd rchabilitation qualification only “{hen Branted before 5 Specifieq
date, or as the case may be, that tl)e. said recognizeq rehabilitatig,,
qualification shall be ref:ogfuz?d rehabnhtahor! Qualification i, relation 1,
specified University or institution only when granted afier aspecified date
*18. The Council may prescribe the mini '

| . .- inimum standards of educatiop,
required for granting recognized rehabilitatiop qualification by Universities
or institutions in India.

Prescribed manner enter his name

Secretary is satisfied that such person
N qualification,

ns and restrict
a of rehabilita
d rehabilitation
g borne on the

the Register provided that the Member-
possesses the recognized rehabilitatig

20. Subject to the conditig
regarding engagement in the are
persons possessing the recognize
whose name is for the time bein

ions laid down in thjs Act
tion of the handicapped by
qualifications, every person
Register shall be entitleq to
part of India and to recover

21.(1) The Council may prescribe standards of professional conduct.
and etiquette and a code of ethics fgr rehabilitation professionals.

(2) Regulations made by the Council under sub-section (1) may specify
which violations thereof shall constitute infamous conduct in any professional

respect, that is to say, professional misconduct, and such provision shall

have effect notwithstanding anything contained in any other law for the
time being in force. :

(3) The Council may order that the name of any person shall be removed
from the Register where it is satisfied, after giving that person a reasonable

opportunity of being heard, and after such further inquiry, if any,

as it may
deem fit to make,-

(i) that his name has been entered in the Register by error or on account
of misrepresentation or suppression of a material fact; . |
(i1) that he has been convicted of any offence or h:as been guilty of arc\i;
infamous conduct in any professional respect, or has vnplated the. standa; o
of professional conduct and etiquette or the code of ethu;s pr;slcl:::z;i_l tutr:) o
sub-section (1) which, in the opinion of the Council, renders
kept in the Register. '

[
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(4) An order under sub-section (3) may dircct that any person whose
name IS ordered to _be remf)vcd from the Register shall be ineligible for
istration under this Act either permanently or for such period of years as

reg :
may be specified.
22. (1) Where the name of any person has been removed from the

Register on any ground'other than that he is not possessed of the requisite
rehabilitation qualifications, he may appeal, in the prescribed manner and

subject to such conditions, including conditions as to the payment of a fee,
2 may be prescribed to the Central Government whose decision thereon
shall be final. '

(2) No appeal under sub-section (1) shall be admitted if it is preferred
after the expiry of a period of thirty days from the date of the order under
sub-section (3) of section 21:

Provided that an appeal may be admitted after the expiry of the said

riod of thirty days if the appellant satisfies the Central Government that
he had sufficient cause for not preferring the appeal within the said period.

23. (1) It shall be the duty of the Member-Secretary to keep and
maintain the Register in accordance with the provisions of this Act and any
order made by the Council and from time to time to revise the Register and
publish it in the Official Gazette.

(2) The Register shall be deemed to be a public document within the
meaning of the Indian Evidence Act, 1872 and may be proved by a copy

thereof. _ .
24. (1) The Council shall furnish such reports, copies of its minutes,

abstracts of its accounts, and other information to the Central Government

as that Government may require.

(2) The Central Government may publish in such manner as it may
think fit, any report, copy, abstract or other information furnished to it by
the Council under this section or under section 16.

25. Notwithstanding anything contained in the Code of Criminal
Procedure, 1973, no court shall take cognizance of an offence punishable
under this Act except upon a complaint, in writing, made by any person
authorized in this behalf by the Council.

. I . . .
26. No suit, prosecution or other legal proceeding shall lie against the
Centra) Government, Council, Chairperson, members, Member-Secretary

;}r'any officer or other employee of the Council for anything which is in god
aith done or intended to be done under this Act. ,

. 27. The Chairperson, members, Member-Secretary, officers and other
pioyees of the Council shall, while acting or purporting to act in pursuance

|
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by notification, make rules i, carry

(@) them
anagement of the Property of the Council;

Ce€ and audit of the accounts of the Council;

nof members of the Council;

nd duties of the Chairperson;
(e) therulesof procedure

(3) of section 4:
()

the Maintenan
() the resignatio
(d) the powers

inthe transaction of business under sub-sectiop

the fl.mction of the Executive Committee and other com
constituted under section 7;

(8) the powers and duties of the Membér—Secfetary under sub-section
(1) of section 8; '

(h) the qualifications, appointment, powers and duties of, and procedure
to be followed by, Inspectors and Visitors;

(i) the coursesand period of study or of training, to be undertaken, the
subjects of examination and standards of proficiency therein to be
obtained in any University or any institution for grant of recognized
rehabilitation qualification; <

(j) the standards of staff, equipment, accommodation, training and other
facilities for study or training of the rehabilitation professionals;

(k) the conduct of examinations, qualifications of examiners, and the
condition of the admission to such examinations;

(/) the standards of professional conduct and etiquette and code of ethics
to be observed by rehabilitation professionals under subjection (1)
of section 21;

Mittees,

(m) the particulars to be stated, and proof of qualifications to be given,
' in application for registration under this Act;

(n) the manner in which and the conditions subject to which an appeal
may be preferred under sub-section (1) of section 22;

(o) the fees to be paid on applications and appeals under this Act;
(p) any other matter which is to be, or may be, prescribed.
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— CATION OF THE CHILDREN

U
&Pﬂ"ﬂ DISABILITY IN RTE ACT, 2009

Right to Educafion Act 2009 is a legislative measure and act enacted
by Parliament of India aimed to provide for free and compulsory education
0 all children of the age of six to fourteen years. It received the assent of
the Presidenton 26th August, 2009 and published in the Gazette of India on
27th August, 2009. Its enforcement and functioning rests with the Legislative
department of the Ministry of Laws and Justice, Govt. of India.

As a written document, RTE Act 2009 is divided into seven chapters

named as below.
Chapter . Preliminary (providing legal meanings to the terms used in

the act) :
Chapter I1. Right to Free and Compulsory Education
Chapter I11. Duties of Appropriate Government, Local Authorities and
Parents
Chapter V. Responsibilities of Schools and Teachers
Chapter V. Curriculum and Completion of Elementary Education

Chapter V1. Protection of Rights of Children

Chapter VII. Miscellaneous

In the end a schedule has also been provided enlisting norms and
standards for a school supposed to implement the RTI.

For a detailed description of the provisions of the act, readers may go
through all the 13 pages of this written document available on internet at
the Website of the Ministry of Law and Justice, Govt. of India or may get a
printed copy from the publication department of Govt. ot India. However,
the main provisions lying in this act, particularly in reference to the education
of the children with Disability may be outlined as below.

1. Right of child to free and compulsory education :

Every child of the age six to fourteen years shall have a right to free
and compulsory education in a neighbourhood school till completion of

.elementary education.
Here it should also be clear that
(i) nochild shall be liable to pay any kind of fee or charges or expenses
which may prevent him osher from pursuing and completing the

elementary education.

(i) achild suffering from disability, as defined in clause (/) of section 2
of the Persons with Disabilities (Equal Opportunities, Protection
and Full Participation) Act, 1996, shall have the right to pursue free

~
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3. Right of Transfer to other school : -

(i) Where.m a school, there is no provision for completion of element
education, a child shall have a right to seek transfer to any ot;?
school, excluding the school belonging to a specified category am;
an unaided school not receiving any kind of grants to meet its
expenses from the appropriate Government and local authority.

(ii) Where a child is required to move from one school to another either
within a state or outside for any reason whatsoever, such child shall
have the right to seek transfer to any other school excluding the
school belonging to specific category or an unaided school.

4. Duty of Appropriate ‘Government or Local Authority to
establish a School : For carrying out the provisions of this act the appropriatt
Government and local authorities shall establish, within such area or limits
of neighbourhood as may be prescribed a school where it is not so established'i
within a period of three years from the commencement of this act. |

5. Sharing of Financial and other responsibilities : The Centr|
Govemment and the State Government shall have concurrent responsibilify
for providing funds for carrying out the provision of this act. A

6. Duty of Parents and guardians : It shall be the duty of ever)
dmit or cause to be admitted his or her child or W&

as the case may be, toan elementary educationin the neighbourhiood sc?.\0°;,
7. Appropriate Government to provide for Pre-school educatio?’

With a view to preparé children above the age of three years for e:;:rcr;‘ei:l;z:z |
educationand to provide early childhood care and education fora |

parent or guardiantoa

!

P!
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—_— :
antil they complete the age of six years, the appropriate Government may
make necessary arrangement for providing free pre-school education for
such children.

8. Extent of school’s responsibility for free and compulsory
education : For the purpose of this act, a school

(a) established, owned and controlled by the appropriate govt. or local

authority shall provide free and compulsory elementary education
to all children admitted therein.

(b) receiving aid or grants to meet whole or parts of its expenses from
the government or local authority shall provide free and compulsory
elementary education to such proportion of children admitted therein
as its annual recurring aid or grants so received bears to its annual
recurring expenses, spbject to minimum of twenty-five percent.

(c) belonging to specific category (such as Kendriya Vid-yalaya, Sanik

_ School, Navodaya, or owned by minorities) or unaided shall admit
in class I to the extent of atleast twenty-five percent of the strength
of that class ; children belonging to weaker section and disadvantaged
group (including disabled) in the neighbourhood and provide free
and compulsory elementary education till completion. |

Provided further that where any school govt., non-govt., aided or
unaided imparts pre-school education, the provision of clauses (a) to (c)
mentioned above shall apply to admission to such pre-school education.

9. No capitation fee and screening procedure for admission :

(i) No school or person shall, while admitting a child, collect any
capitation fee and subject the child or his or her parents or guardian
to any screening procedure.

(ii) Any school or person, if in contravention of the provisions of sub-
section (1) — '

(a) receives capitation fee, shall be punishablé with fine which may
extend to ten times the capitation fee charged..

(b) subjects a child to screening procedure, ‘'shall be punishable with
fine which may extend to twenty-five thousand rupees for the first
contravention and fifty thousand rupees for each subsequent
contraventions.

10. Proof of age for Admission :

(i) Forthe purposes of admission to elementary education the age of a
child shall be determined on the basis of the birth certificate issued
in accordance with the provisions of the Births, Deaths and Marriages
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such other document, y,

Registration Act, 1886 or on the basis of

may be prescribed.
(i) No child shall be denied admission in a schoo! for lack of age proof,
I1. No denial of admission : A child shall be admitted ina sch90| "
the commencement of the academic year or withinsuch extended period g

may be prescribed.
Provided that no child shall be denied admissio® if such admissionig

sought subsequent to the extended period. .
he extended period shal|

Provided further thatany child admitted after the .
complete his studies in such manner as may be prescribed bY the appropriate

Govermnment. e |
12. Prohibition of holding back and € sion : NO ch|‘l1d aldn.'nmed
in a school shall be held back in any class or from school till the

completion of elementary education.

13. Prohibition of physical punishment and meqtal harassment to
child : No child shall be subjected t0 physical punls!Imc*:nt'or mental
harassment. Person breaking this rule shall be liable to displinary action.
tablished without-obtaining certificate of
than a school established owned or controlled
| authority shall after the

blished or function without obtaininga
h authority by making an application in
cribed. Provided that no such

t fulfils norms and standard

xpul
expelled

recognition : NO'S

by the appropriate Gover
commencement of this act be esta

certificate of recognition from suc

such form and manner, as may be pres

recognition shall be granted toa school unless i

specified for this purpose. :
{5. School Management Committee: A school (leaving the schools

specified or unaided) shall constitute 2 School Management Committee
consisting of the clected representatives of the local authority, parents of
guardians of children admitted in the school and teachers.

16. School Dcvelopment Plan : Every school committee shall prepare
a school development plan, in such manner as may be prescribed. The plan
so prepared will work as the basis for grants sanctioned by the appropriate

Government or local bodies.
17. Qualifications for appointment and terms and conditions of

service of teachers :
(i) Any person pgssessing such minimum qualification, as laid down
by an facadc’:mlc authority ; authorized by the central government,
by notification, shall be eligible for appointment as a teacher.
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i) The salary and allowance payable to, and terms and conditions of
service of, teachers shall be such as may be prescribed.

18. Duties of teachers and redressal of their grievances :

(i) Ateacher in the school shall perform the following duties, namely
(@ maintain regularity and punctuality in attending school.

() conduct and' complete the curriculum'in accordance with the
provisions laid down in this act.

(c) complete entire curriculum within the specified time.

(d) assess the learning ability of each child and accordingly supplement
additional instructions, if any, as required. :

(e) hold regular mee?ing's with parents and guardians and appraise them
about the regularity in attendance, ability to learn, progress made in
learning and any other relevant information about the child, and

() perform such other duties as may be prescribed.

(i) A teacher committing default in performance of duties shall be liable
to disciplinary action under the service rules applicable to him or
her. , '

(iif) The grievance, if any, of the teacher shall be redressed in such manner
as may be prescribed.

19. Pupil-Teacher Ratio : Within six months from the date of
commencement of this act, the appropriate government and the local authority
shall ensure that the pupil-teacher ratio as specified in the schedule (of this
act) is maintained in each school.

20. Prohibition of deployment of teachers for non-educational
purposes : No teacher shall not be deployed for any non-educational purpose
other than the decinnial population census, disaster relief duties or duties
relating to elections to the local authority or the state legislatures or
parliament, as the case may be.

21. Prohibition of private tuition by teacher : No teacher shall
engage himself or herself in private tuition or private teaching activity.

22. Curriculum and Evaluation procedure : The curriculum and
evaluation procedure for elementary education shall be laid down by an
academic authority to be specified by the appropriate Government, by
notification. . :

~23. Monitoring of child’s right to education : In this regard, the
National Commission for Protection of Child Rights or the State Commission

for Prptcctlon of Child Rights as the case may be, shall perform the following
functions, namely — )
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(a) examine and review the safeguards for rights provig
this Act and recommend measures for theijr effective

(b) ‘inquire into complaints relating to child’s rj
compulsory education ; and : .

(c) take necessary ste
said Commissions

Cd by or Und’
mplementati(m\r‘
ght to :

free and

PS as provided under Sections |5 and 2
for Protection of Child Rights Act 4 Of th,
HE CHILD

S Was released g,
A of Social Justice and Em'powennenL
Government of India, New Delhi.
The Document is mainly divided into four major sections.
A. Introduction _

B. National Policy Statement
C. Principal Areas of Intervention

D. Responsibility for Implementation
In introduction, the

Prevention of Disabilities
Rehabilitation Measyr
rehabilitation and econ
Women with Disabiliti

€s — Physical rehabj
omic rehabilitation
es

litation, educatjonal

Children with Disabilities
V. Barrier-free environment
VL. lIssue of Disability Certificates
VII. Social Security
VIII.

Promotion of Non-Government Organizations (NGOs)
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Cunslil
1X. Collection of Regular Information on Persons with Disabilities
X Research
XI. Sports, Recreation and Cultural life
a1, Amendments {0 existing Acts dealing with the Persons with
Disabilities

The third section entitled as *Principal Areas of Intervention’ provides
(he action plan to be carried out for the care, education and well-being of
persons with disabilities (including children) under the following heads.

. Prevention, Early Detection and Intervention
II. Programmes of Rehabilitation

[l Human Resource Development

(V. Education of Persons with Disabilities
v. Employment

v]. Barrier-Free environment

VII. Social Protection
VIIL. Research
1X. Sports, Recreation and Cultural activities

The fourth section entitled as ‘Responsibility for Implementation’
discusses the measures taken for looking after the progress and getting
feedback about matters relating to the implementation of the policy.

As far as the present text is concerned we will be focusing our attention
for looking into what has bee laid down in the National Policy for persons
with disabilities, 2006 about the education of the disabled. Let us thus
reproduce what has been prescribed in the policy document about the
education of the disabled. ~

the

Education of Persons with Disabilities

It will be ensured that every child with disability has access to
appropriate pre-school, primary and secondary level education by 2020.
Special care will be taken to -

(i) Make schools (building, approaches, toilets, playgrounds,
laboratories, libraries etc.) barrier free and accessible for all
disability. '

(ii) Medium and method of teaching will be suitably adapted to the
requirements of most disability conditions.

(iii) Technical/supplementary/specialized system of teaching/learning
will be made available within the school or at a common center
easily accessible to a cluster of schools.
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(v) Nationa| Ope
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POpularized and extended to oth

(Vi) Sigﬂ lan
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(AAC) and Oth ernatlve a

CommunicatiOn

nce learning programmes Will be

er parts in the country.

nd Augmentative Communicatigp,

€r modes as a viable medium in inter personga|

(Vi) Sch ‘ Will be recognized, standardized and pPopularizeq,
Chools wil| be located within easy traveling distancc.,Altemative|y,

Viable trzfvel arrangements will be made with the assistance of the
Community, State and NGO:s.

Parem-Teacher counselin
Set up in the schools.

There will be Separate mechanism to review annually the intake

and retention of the girl child with disability at primary, secondary

and higher levels of education. '

(x) Many children with disabilities, who cannot join inclusive education

system, would continue to get educational services from special

schools. Special schools shall be appropriately re-modeled and re.

oriented based on technological development. These schools will’

-also help prepare children with disabilities to join mainstream
inclusive education.

(viii) g and grievance redressal system wi|l be

(ix)

(xi) In some cases due to the nature of disability (its type and degree),

: 2 Sl
personal circumstances and preferences, home-based education wil|
be provided.

(xii) Course curriculum and evaluation system for children with various
disabilities shall be developed keeping in view their capabilities.
Examination system will be modified to make it disabled friendly
by exemptions such as learing mathematics, learning only one
language, etc. Further, facilities like extra time. use of calculators,

use of Clarke’s 1ables, scribes etc would be provided based on the
requirement. '

(xiii) Model Schools of Inclusive Education will be set up in each State/
U.T to promote education of persons with disabilities.

(xiv) Intheeraof knowledge society, computers play very important role.

Efforts will be made so that every child with disability gets suitably
exposed to the use of computers.
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3. What is PWD Act, 1995 ? What has been pm
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about (/) Prevention and early detection ofdisahilitics (if) Eg S agy
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of the disabled ? on
4. What is RCI Act, 1992 7 Give an account of the funct; |

Rehabilitation Council of India in the interest ang NCtion of the

disabled. Welfare of the

5. What is RTE Act, 2009 ? Mention wh
various clauses of this act'for the ed
children including disabled,

at hz.ls been provide In the
Ucation and welfare Of the

Mention what has been laid down ip'th;
~the disabled. A

B. Short Answer Type Questions

1. Mention what has becn recommended in NPE, |
. , 1968 for the educat;
of the disabled. € €ducation

2. Mention three main things emphasized in. NPE, 1986 about the
education of the disabled/handicapped. ~ :

3. Mention any three important things emphasized in POA, 1992 about
the education of the disabled/handicapped. |

4. What is the responsibility of appropriate government/local authority
towards the education of the disabled laid down in PWD Act, 1995 ?

5. Whatare the two main functions of Rehabilitation Council of India?
6. What was the objective of bringing out RCI Act, 1992 ?

7. What does RTE Act, 2009 say about Right of child to free and
compulsory education/Right of transfer to other school/Duty of

parents and guardians. | |
8. Mention three important things laid down for the education 'of pt.?r.Sf)ns
with Disabilities in the National Policy for Persons with Disabilitics,

2006.
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Role of Organizations
for Education of Children
with Disabilities

/
/_

Chapter Outline

o Introduction
Rehabilitation Council of India (RCI)

National Institutes of Different Disabilities

e« Composite Regional Centers (CRCs)
o District Disability Rehabilitation Centers (DDRCs)

o Voluntary Non-Government Organizations (NGOs)
o Study Questions |

Introduction
As a policy, matter a5 well as concern for all its citizens each country

has to take care of the necessary welfare measures to all of them. In this
respect, the persons with Disabilities are also recognized as valuable human
resources for the country and the necessary attempts for their adjustment,
education and well being are made in various modes, ways and means. We
have discussed such ways and means in the previous chapter through the
views expressed in National policies of education ; necessary legislative
measures (like PWD Act 1995, RCI Act 1992 and RTE Act, 2009) ; and the
National policy on Disability (2006) over adjustment, education and well-
being of the disabled. '

In addition to these constitutional provisions (in the form of Policies
and Acts) there has been 2 continuous striving on the part of Government
and non-Government organisations to me<t the special needs of the disabled
of various nature and kinds. Here in this chapter, W€ would concentrate our
discussion on the role of such various orgdnisations for the care, education

and welfare of the disabled.
87
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SIv
Rehabilitation Council of India (RCI) E SCHOQL

(A Statutory Body for the E“‘POWcrmcn(

Disabilitics) °F Perggp, "

“ g . - . !

~ Rehab!litation Council of India (RCI) was initia

society in 1986 in pursuance of the Nationg| p l-la !

However, it was soon realized that g socj e

standardization and acceptance of the st et Prope.

working in the field of educati Sb . oper
1on i Yy other or :

and rehabllltati Banizatj,,

th

YSetup as g Fegisters
Yon Education (1984
Could ot ensure )

Statutory body on 22n( June, 1993

The RCI Act Was amendeq by

functionable ang comprehensiue the Parliament in 2000 to make it more

The Act has provided arms to RC] ()t

Organizational Structure of the RCI
(Including the Amendment, 2000)
Chairman and Members of the Council
As for mandate given by RCl Act, the council should have the following

members, namely :— _

(a) a Chairperson from amongst the persons having experience in
administration with professional qualification in the field of
rchabilitation, disabilities and special education, to be appointed by
the Central Government ;

(6) such number of members not exceeding seven, as may be nominated
by the Central Government, to represent the Ministries of the Central
Government dealing with matters relating to persons with
disabilities ;

(c) one member to be appointed by the Central Government to represent

the University Grants Commission ; :
one member to be appointed by the Central Government to represent
the Directorate General of Indian Council of Medical Research ;

()



(e)
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(h)

0]

1)

g el yrganizations for Education o Chiiders, wh, st sitios L

rwo members 10 be appornted by the Comral Goversmnent &6 ropresens
the Ministry of dcpzﬂmmc of the Sates or G erine terstores
dealing with Social Welfare by rotation in alghatmsical order |
such number of members not excesding sixz as may be sppriesed by
the Central Government from amongst the renabilitation
profwiomlls working in voluntary organizations ;

such number of members not exceeding four 23 may be spprnted
bymeCmtralGovmmnfrmm@&zmw pracisioners
enrolled under the Indian Medical Council Act, 1956 and engaget
in rehabilitation of the handicapped ;

three Members of Parliament of whom two skall be elected oy e
House of the People and one by the Council of Seates ;

such number of thembers not exceeding frze 23 mzy be rommanes
by(heCangGovmmﬁ'omWﬂzm} workers w50
are actively engaged in assisting the dizabled ;

the Member-Secretary, ex officio (Appointzd by Centrz!
Governmenit).

ﬂhcmn)cﬂsinllnwetailaszowcinachywatmdﬁﬁz:z:d
pbcesnnybcﬁxedbyﬂ'iecamdlmdslnﬂmmmofpmmﬁx:
mmeuansactionofbmﬁlﬁsatameetmgasnzybepresafbed;.

as the Council deems necessary to carry out the purposz of s AL
be member ex officio and not less than seven znd not more han 1=
members who shall be nominated by the Council from zmongst &=
members.

The Chairperson shall be the Chairperson of the Executive
Committee.
lnmddiﬁontothcpowcrsanddmiaconfawdandizzzpo&dupoct
by this Act, the Executive Committee or any other commizes shall
exmisemddischargcsmhpowc'rsanddmisutbe(bc:rﬂmy

conferorimposeupohitbyanyregulzﬁonswﬁchmaybcmdei:
this behalf.
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My . ctions Served by RCI
e first important objective served by RCI is concerned wiy, the

Regulati aini
diq!:til'"mon of training programs and courses targeted at disap),
>advantaged and special education requirement. '

For the realization of thjs objective, RCI

(jevclops .syllbai, and courses for the institutions running Programs
tor. the raining of personnels/teachers associated with the educatijg,
adjustment and welfare of the disabled. I

tries to maintain quality and standard in these institutions througy,
Prescribing scheme of evaluation and follow up and arranging f,,
the inspection of their functioning.

The second important objective served by RCI is to maintain t,
Central Rehabilitation Register which mainly documents details of
all qualified professionals who operate and deliver training ang
educational programs for the disabled or work as a rehabilitationa|
professionals.

For this realization of this objective, RCI

Invites applications from the individuals who are interested in getting
RCI’s accreditation for being enrolled as trainer, teacher or
rehabilitation professional. The persons who can apply for RC] |
accreditation in this concern are specified as below.

Prosthetists and Orthotists

Audiologists and Speech Therapists

Clinical Psychologists

Rehabilitation Counsellors, Administrators

Rehabilitation Workshop Managers '

Rehabilitation Psychologists |

Rehabilitation Social Workers )
Rehabilitation Practitioners in Mental Retardation

Speech Pathologists

Special Teachers for Educating and Training the Handicapped

Vocational Counsellors, Employment Officers and Placement
Officers

Multi-purpose Rehabilitation Therapists, Technicians
Orientation and Mobility Specialists
Hearing and Ear Mould Technicians
Rehabilitation Engineers and Technicians

—~
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(i A d(:w: Kﬂ‘”m'j ik _m"mm""‘ and documents subminted by ¢
candidsics 13 then carried out at the hands of RC] -Jn, S
ivedqulifcations 3o e requiermees s sandarict'
it for the purpose. The professionals that f’. ;‘;023"” rd 724 by
then enrolled in the national register qu;zali‘ﬁ.;j rc;::ffzrﬁ z°s
training profcssional for being allowed o give :}c;?y‘; ‘:,i;: ?:.’d
education, training and rehabilitation of the dfsa’bzéed- vices for the
The third objective served by RCl is to make efforts for promoting
research in rehabilitation and special education by at“'g?;a::‘:
agency for providing grants, advice and assistance 10 b"’ffl’( a:’:"
institutions engaged in this venture. R

NAﬂONAL INSTITUTES OF DIFFERENT DISABILITIES

There are Seven National Institutes under Ministry of Social Jt stice
and Empowerment, Govt. of India functioning in our country to cater the
yarious types of educational, physical and economic needs of persons
suffering from one or the other types of disabilities. In the pages 10 follow
here WE will try to provide 2 brief introduction of their nature, purposss and

functions.

A. Ali Yavar Jung National Institute for the |
| Hearing Handicapped (AYJNIHH), Mumbai |
The Ali Yavar Jung National Institute for the Hearing Handicapped
was established on 9th August, 1983 under the Societies Registration AcL,

(1860). The Institute has been established for manpower development,
research, clinical and therapeutic services, outreach and extension services

for the persons with hearing disabilities.

Functions and Objectives served by the Institute
o Development of manpower by undertaking or sponsoring the training
of trainees and teachers, employment officers, psychologists,
vocational counselors and such other personnel as may be deemed
necessary by the Institute for promoting the education, training Or
rehabilitation of the hearing handicapped-
g and subsidizing research work Into all

e Sponsoring, coordinatin ‘
and rehabilitation of the hearing

aspects of the education
handicapped.

e Developing model
handicapped.

services for rehabilitation of the hearing
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o LAIN Munal wnﬁ_a_.
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o Outreach and Extension Services
o Socw0 Economic Rehabilitation

|nformation and Oof.cansszo:

o Disability Information Line
evelopment and Distribution

isually Handicapped (NIVH)

o+ Material D

| Institute of V D
nr—ﬁng

| B. Nations
entre for the Blind was upgraded as Nationg)
aln

The National C
for Visually Handicapped in July, 1979. It was registered as an ay g
[nstitution under the Socicties Registration Act (1860) in Oonochoaosos
—.. _oww

Objectives of the Institute
To conduct sponsor and coordinate all aspects of educay .
persons with visual disabilities. -

.
rhabilitation of
To coordinate all types of research work in these areas

To sct the direction and working as model for the education, rese
and rehabilitation of visually handicapped. . Lo B

Activities of the Institute
. Dw%:nam. e._a; and activities related to education, vocational
training, training of teachers and other personnel.
» Working towards research and development of service modules.
¢ Producing Braille books, ai . i
: s, aids and a i
handicapped. : ppliances for the visually
* Providi i i ¢
o vha_“m §._§=.8 :._ .:.szsm a composite regional center (CRC)
o w__s_:_ disabilities at Sundemnagar in Himachal Pradesh.
1ain 1
£ help, assistance, and guidance for the institutes/schoo

engaged in the educati s
handicagped, educalion, training and armz_zmaoso;osma_;

:

{ o L 1L ol i

C. National Institute for

orthopaedically Handicapped (NIOH), Kolkata
for the Orthopacdically Handicapped is an apex
omotor disability which came into the service
under the ministry of Social Justice and
is located in the city Kolkata and

.qal Institute
he arca of loc
tonomous body
mment of India. It

we .
EmPO its services whole countrywide.

the Institution
Human Resource (manpower) for providing services to
dically Handicapped population, namely training of
Onncvm:o:m_ Therapists, Orthotists and
d Placement OfTicers and Vocational

Objectives served bY

0] To develop
the Orthopac
E_v.ao:_nsnmm_m.
prosthetists, Employment an

noczmn__o_. etc.
and sponsor resear

ch in all aspects related to the

sz To no:&:ﬁ
rehabilitation of the Orthopaedically handicapped.

i) T provide services in the area of rehabilitation, restorative SUrgery,
aids and appliances and vocational training to the persons with
disability-

@) To standardize aids and appliances and to promote their

" manufacturing and distribution.
(v) To provide consultancy to the State Government and voluntary
agencies. .

(vi) To mnl_o.mm an apex documentation and information centre in the

area of disability and rehabilitation.
ii ices i .
(vii) To develop model services in the areas of restorative surgery, aids

and appliances, vocational trainin i
Bppli 8 g etc. for the orthopa d
handicapped population. ey

Daily Services available in the Institute
.ﬁ . . :
o 3(”_” Wm_womw mmZ_N.om are available in the institute as a matter of its
/ ning for the orthopaedically handi | pulation,
Baﬂ_s clinical, and Rehabilitation Services FlatEpApeEies
a) Clini : .
oéo_.uogs_“_”“_”.“..inou : The comprehensive clinical services to the
o i, A et icapped are available in Out Patient Department (OPD)
.sammamm:._, om __m& assessment of individual is done OPD by a tea
. ysiatrist/Orthopaedic Surgeon, Physiotherapist, 08%&8“
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h

¢ patients/cases referred

Tl

"ion and ASSESSMETT L eam of A
/ r!hoPaCd'c Surgeon, Physimher ey
Jetist cum Orthotist, Social %rkap,nl

in evaluation and ’ehab';r%
i

rostl
. 10, Clhel’ 1

eciall
‘ ments subsequently.
ervices ¢ physiotherapy services are pro,,
ndto gisabled attending outreach senyicy, .

a X
oor patients e also carried out |
- g and researcht Wer along i

wor . . :
. chab;luanon services are Provig a"w §
ed My

services : The patients are treated by, .
therapy: where occupational activities were °Spccied
restore pre-disability functional s, I

cS: - :
 of follow-up and rehabilitagiq, s: I".“W ‘

bjectives to : '

| The teaching/training and research in occupations| g,

ut along with services at institute and in camps. ’

Orthotic Services : The rehabilitation st ‘

aids/appliances aré planned, defigned,. fal')rif:ated’ and mf)diﬁed and rmed[;l
disabled taking into consideration of xnfinvxdu?l .s requirement, at ingiy,,
and outreach camps. Research, teaching/training and outreach seryj,
programs are also the part of aid serv.ices. |
|

I

5. Socio-Economic Services 3
e and economic empowerment, to the disabw
f

facilitation, counseling and guidancé services are provided. Th|
objective is to promote social acceptance/integration |’
mainstreaming of persons with disability. Services include individu,
family and group couniseling besides technical consistency to NG0s !
(if) Voc.ational training, self-employment guidance and facilitaton |
s{erwces are provided. Institute, being a nodal agency for Nationd
} . . . i . .
. ann:apped Finance Development Corporation, assists disabled
in development of entrepreneurship.

(iii) Through * ! ' |
rcgistm%ionsP‘l:mement Cell’ under department, employmenl
e ere also done to coordinate between individual an
cmployer/employment agencies. .

the individu
are carried 0
4. Prosthetic and

(i) For self-relianc

i —"
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O{ Organllbti()
or Medical rchabilitation Services : For providing indoor

6. Indﬂ )
.<al services, there are beds in the wards. Out of them, some beds are
ective and reconstructive surgical intervention, while

ked for corT
conservative management and ADL training.

ostic Services : The facilities of pathological, radiological
gnostic investigations provided to patients both at indoor

Role

ear
(hers o
7. Diagn
and elect™ 4
nd outdoor.

8. Facilitation Services : The information on facilities available for

. abled, Schemes and programs of Govit/NGO, Physical Medicine and
Iehabilitation. Orthopaedic surgery, Physiotherapy, Occupational therapy.
prosth“—‘ic and Orthotics, Soclo-Ec‘onomic Rehabilitation related literature
are made available. The services of library are used by the students,
ete: by outside professionals working in the field of

facultys staff as well as
disability rehabilitation. The information and guidance are also provided

through postal servi.ces.

Services
ach the un-reached persons with disability,
s are organized. Besides providing aids and appliances,
ps are also used for community awareness on disability
vention and sensitization on schemes/programs for persons
ut reach camps are also used for the training to students

Ouueach
To re composite

,-ehabilitation camp:
these cam
identiﬁcation, pre
with disability. O
and to develop local manpower.
D. National Institute of Mentally

Handicapped (NIMH), Secundrabad

The Institute was registered in the year 1984 under the Societies
ct, (1860) as an autonomous body under the administrative
Ministry of Social Justice and Empowerment. The Institute
o prepare human resources equipped

dels of rehabilitation, based on life

Registration A

control of the
has been established with the objective t

to deliver services through quality mo

cycle needs.

es Served by the Institure

Functions and Objectiv
ly handicapped being

e To develop models of care for the mental
employed in the country.

e Toconduct research in the area of
coordinate and guide the research work done

mental handicap as well as sponsor,
by other institutions in

this area.
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educational, training, gy

ided in the !
isations of workshops 5, e .lr<|

uc(ivilics’

r,,:habiliunion. orge T P
of the above said objectives. In additioy, formlml

g o
also conducted 00 day to day basis for the benefit of iy, mer;l; {
ation. . ‘
ucation services
cal services

rescarch. ’

activities Jl

disabled popul

1. Special ed

2 Psychologi
Medical services

Therapeutic services —
Speech therapy

5. Early Intervention s€

bl

Physiotherapy occupational therap,
’ o

e

rvices for children below 3 years

6. Vocational training and Rehabilitation for adults above |5 e

7. Follow up services in the form of behaviour modification, ed“ﬁtiw‘
guidance and counselling. speech therapy/audiology, ocCupay
physiotherapy, medical assistance. |

8. Refersal services in the fom_1 of (i) referring to collaboryp,|
institutions for further examinations and (i) educational placengp

9. Biochemistry services in the form of identifying metabolic irdi‘
biochemical disorder. f

10. Electroencephalogram (EEG) for the diagnosis of epilipsics a|
related brain disorders. ‘
11. Nutritional counselling in the form of nutritional advice fql‘
undemnourished. ‘
12. Hydrotherapy for the treatment of various physical problems. |

13. Vocationa_l training for individuals with mental retardation (abmt{
18 years) in the form of ’

(a) Generic skill training 5
(b) Specific skill training |
(c) Job placement |

5.
16.

17.
18.

19.
20.

21.

‘ Persons with Multiple Disabilities (NIEPMD), Chennai

Institute for empowerment of persons with Multiple Disabilities

sations for Education of Children with Dissbilities 107

Educnﬁonﬂl training programs for global development (classes
ranging from Earl).r Childhood Special Education (ECSE) to pre-
Vocalional depending upon the ability levels of children from 3 yrs.
10 18 yrs: in the form of training in

) personal (b) Social (c) Academic

(d) Occupational and (e) Recreational skills

Home based service in the form of the rehabilitation of individuals
with severe and profound mental retardation.

Accommodation for the family from outstation for providing training
1o the parents (0 handle their children.

Temporary relief to the parents in case of exigencies (Round the
clock service) in the form of supervision of chjldren by special teacher
and caretakers.

Resource Room for helping individuals with sensory impairments
in the form of sensory integration using adapted materials and
methods.

Resource Room for helping individuals with profound mental
retardation for the purpose of their re!xabilimion_

Resource Room for helping individuals with Mild retardation and
slow learners in the form of coaching for NIOS examinations.
Resource Room for helping individuals with Autism in the form of
individualized educational programming.

E. National Institute for Empowerment of

(NIEPMD) is functioning from July, 2005 in Chennai (Tamil Nadu).
Under Department of Disability Affairs, Ministry of Social Justice and
Empowerment, Government of India. It serves as a national resource
center for empowerment of persons with Multiple Disabilities such as

" those with two or more disabilities in a person. The disabilities found in

various combinations among the persons getting benefitted from the
services of this institution may include the disorders and impairments
like below.

Low vision, Blindness, locomotor disability, hearing impairment,

mental retardation, mental illness, leprosy cured persons, autism, cerebral
palsy, learning disabilities etc.



cREAﬂNG AN 'NCLUSIUE
S

py the lnslltuthn thr

clopmcnl of human resources gy, \
k;mmn. ediiciC s L"“Ploymcnmilm

abilit ' with Multiple Disabilitics Lang

b .
;ondus“ rescarch in all areas relaun X,
Bl

- pipary models arid .
rsgsils:,gl:r:hc' needs of dive:;eragg'ts fo
g cabilities: _
Jance and services tothe CF_(C, Kthikqd
ut reach programs for the per:'
on

T
Ups Ofp:«

i

K°“a
pilities- ' »
Jity of life for persons with Multipje D

1

participation of clients, families, professios:alﬂ"t
S

(hrough e r
commum’ry agencies: ‘
[nstitution

the .
ersons With Multip

le Disabilities have equal righyg
be enabled wi?h. committed profesgi, |
ual opport.unmes, positive atlitugna“**
Je, acceptable and available technological imerve:s[-l."

o

. t
- of life. This may 0 ley,

Mission of the Institution

To provide need based compreh_ensive rehabilitation through
approach facilitating inclusion, ensuring empowerment of perso, ta
Multiple Disabilities and their families and by substantiating fielq bﬁ

research and development of human resources.

Services Provided in the Institution
o Rehabilitation Medicine '
o Physical therapy
s Occupational therapy
¢ Sensory Integration
* Early Intervention Services
¢ Prosthetics and Orthotics

F_ .
for :heP::d,". Deen Dayal Upadhyaya Institute
ysically Handicapped (IPH), New Delhi

Pt Deendaya)
yal Upadhy. ;
padhyaya Institute for thi: Physically Handicappet?

anautonon
S organiza;
¢ tion under the administrative and financial cont

rename
tives of the Institution

Al

ctivities underta

ipistrY

quteé
qtit Ll Nehru

———— T
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| Justice and Empowerment, Government of India. The
ically Handicapped came into being when the erstwhile
Institute of Physical Medicine and Rehabilitation and
(lied {nstitution run by the council for the Aid of crippled and

od were taken over by the Government of India on 22nd May
rted into an autonomous body in the year 1976. It was
Deendayal Upadhyaya in the year 2002.

fSocia
for the Phys

d after Pt.
Jop trained manpower for rehabilitation of persons with

dically disabilities.
onduct research in all areas relating to orthopaedical

To deve
orthopa¢
To pmmote andc
jmpairments.

To provide outreach services to
disability-

To provi
rehabilitation servic

the persons with orthopaedical

de education, training, work adjustment and other
es to the orthopaedically disabled.

ken by the Institution

f personnel associated with the education training,
f the orthopaedically impaired including
ducationists and occupational therapists.
providing education, training, work-adjustment and such other
rehabilitative services as needed on the part of orthopaedically
impaired persons of the society.
Providing facilities for the manu
and appliances as are needed fore
of the orthopaedically handicapped.

To help and guide the District Disability
(DDRCs) including the use of its sophisticate
and Rehabilitation aids and appliances on their parts.

prehensive rehabilitation camps in
DDRCs, and reputed Non-

Training ©
rehabilitation o
physiotherapists, e

facture and distribution of such aids
ducation training and rehabilitation

Rehabilitation Centers
d, Prosthetic, Orthotic

To organise out reach com
collaboration with National Institutes,
Government Organisations.

Special e@ucation )
Psychological Assessments and Interventions

Speech, Hearing and Communication
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o {
| raininé anseling ole 2 .
nd Cot ing models of i .
DCV‘:'OP g service delivery programs for the

‘ 3 iJancc @
Ll G e rchﬂbmmxion of disabled.
TH 'ion . 1 .t
" d Rchﬂb"'m . ndcﬂﬂk'"g vocalllonll training, placememn and rchabilitation of
’ (-.amnllllg;::]ics (l’sychialric. Neurology and Oplnhmmo'% the physlcally handicapped.
gervices ) oMPOS'TE REGIONAL CENTERS (CRCS)
Family cgttn-e!‘ the peed for every day commutation by Pers The establishment of ‘:°_"‘P°5“c Regional Centers falls in the line of
o ob "dl'subilili“ ' My well (hought scheme for taking initiatives with regard to the redressal of
i ] . H o o
multip! .cmultipb’dis“b'ed persons fromallover the pisabi“‘y in lndl? o the part of the Ministry of Social Justice and
. To.cncousr:fv s oun,ryh gmpo‘”"""em' It is primary a-lme.d.as a part of an overall strategy (/) 10
n :heh licnis and educate the parents ina home like g reach out to the persons with disabilities in the country and (ii) to facilitate
o Tomin™* ovided 10 families of clients from d; mosp | the creation of the required mfmmdme and capacity building at center,
Family cONages are pr distany e, district and local Jevels aimed at generation of awareness, training of
for not more than one week- . :chabilitalion professionals, service delivery etc. to all types of persons
. al Institute for Rehabilitation .+ disabilities-
G Nation2 y - with di
Training 80 Research (MRTAR): Cuttack At present Elg‘:l_! Cf)m:osite Regional Centers for the Persons with
: _ ] ) T ng in the country under the Minist of Sacial Justice
. ) d -as an adJUncl U D|Sab||mcs are WOrK1 ; ry ial Justi
NIRTAR, was originallys SBTEC 0 nct Unit of AL ~rment, Gowt. of India at different Regi ,
(Antificial Limbs Manufacturing Corporation of India), Kanpur, Laze'M and Empa¥ erent Regions and places specificd
was registered in 1984 under the Societies Registration. Act, “860r it pelow- o P .
developed. into National Institute for the Rehabilitation, T"ﬁinin) 1. Srinagarin .la‘mmfj and Kashmir
Research meant for the empowerment of the persons with disabilit; 2. Sundemagarin Himachal Pradesh
disabilijes >
Objectives of the Instit tion . ' "3, LucknowiIn Uttar Pradesh
es of the Institu )
jectives 0 Cp 4. Bhopalin Madhya Pradesh
« Development of human resources for the rehabilitation trainjp, 5. Guwahti in Assam
research area, particularly related to orthopaedically impain dgind s it in
o Implementation of service delivery programs meant for th i ) 6. Patna in Bihar
disabled. or the physicaly 7. Ahmedabad in Gujarat
« Promoting and conduct research in the areas related to ed 8. Koshikode inKeria
training and rehabilitati p . ucatio ]
g ilitation of orthopaedically handicapped. : Objectives laid down by MSJE

for the functioning of CRCs in their Region

Activities undertaken b :
y the Institute
o To serve as Resource Center for rehabilitation and special education

* Undertaking, sponsori
n n . .
for rehabilitation Personrgrcz:nd coordinating education and training | of persons with disabilities.
¢ Conducting rese ) : I '
: arch on bio-medi : e - To undertake human resource development b trainin

med . medical en . . p .oy g

ical subjects for orthopaedically handgi:::eer;;g and surgical o " rehabilitation professionals, village level workers, multi-

pped. rehabilitation workers and other functionaries in Government and

d Producing and d. . .
of di istributing aids and appli -
sabled. appliances needed for the ust non-Government sector, re

with disabilities.

quired for providing service to persons

l
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i wards th Ay,
nity t0 ¢ needs problcarer..
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fabrication and fitmeng .
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appliances '™ . o5 of education and skill developm,
., n
hancement ortunities for employment, rehy, 4
to enha , recreation, and integration i Sol “ﬂi(,\
: . Cig
development with specifi 1y,
¢ researc and ient W SPEHIC re
« To undertak® oups of eople with disability, keepinfer
bility in the region.

or delivery of rehabilitation Servic:
Ice

; ith existin medical' iy

. Toe .kage with | g me ) educatmnal
es, following the prmcnples °f°°"‘muni:y ang

- on and other extension Services in the rural areg b

he staff essential for running a CRC '

I
1 lr,

sir

']

'\

€n
gi°‘h
n vi
Ty

Name of_ Sta
. Appointed again the Pogt
—_

S. No. Name of Post

"

. One

. Director
5. Assistant Professor One
(Physical Medicine
and Rehabilitation Expert)
3.  Assistant Professor One
(Speech Pathology)
4.  Assistant Professor - One
(Clinical Psychology)
5.  Assistant Professor . One
(Special Education)
6.  Lecturer (Physiotherapy) One
7. Lecture (Occupational Therapy) Oné
8.  Administrative officer -One
9. Rehabilitation officer One

(Social work and Placement)

f Organiwll(lﬂ'w for Education of Children witt {
2n with Disabilitie

Role 2
10. Prosthctist and Orthotist One HhLd
(. /\ccnunlanl One
(2. gpecial Educators/orientation Tw;,
Mobility Instructor
13. Vocalional Instructors One
14. Assistant (office) One
15. Clinical Assistants Two
16. workshop Supervisor-Cum One
Store Keeper
17. Clerk One
Total Posts - Nineteen
Regarding the overall control, policy decisions and financial matters
all these Eight CRCs are directed through the concemned authorities of
Ministry of Social Justice and Empowerment, Government of India.
However for monitoring their functioning and providing them needed
assistances guidance and leadership in achieving their objectives and missions
the task has been assigned by MSIJE to either a “National Institute for the
e‘-npowermen\ of Disabilities (operating in the region)-or the Secretary of
the Ministry of Social Welfare of the respective state (in which the CRC is
functioning)- '
District Disability Rehabilitation Centers (DDRCs)

Initially the Ministry of Social Justice and Empowerment, Government
of India established District Rehabilitation Centers (DDRCs) during the
period 1985-1990 as an outreach activity takenon its behalf for () providing
comprehensive services to the persons with Disabilities at the grass root
level and (ii) facilitating creation of the infrastructure and capacity building
at the district level for awareness generalion, rehabilitation and training of

rehabilitation professionals.

Later on after having 2 legis
with Disabilities (Educational opportunitie's. protect
Participation) Act, 1995. Ministry of Social Justice and Empowermer
expanded and strengthened its SO called outreach activity in the form of
well planned scheme for the proper implementation ofthe Act. Consequent!

- MSJE with the active support of the State Governments started sanctionir
of the establishment of District Disability Rehabilitation Centers inall t

lative measure in the name of Person:
ion of Rights and Ful
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unserved districts of the country aimed to provide comprehensive s
to the persons with disability in all its needed ways.

Establishment of a D.DRC in a State
A. Funding by the Center

According to the Scheme Implementation of the PWD (Persons With
Disability) Act-2005", the establishment of a DDRC is a Joint Venture of
the Central and State Government. The Central assistance is provided tq
- the State (as king for the establishment of a DDRC in the State. On the
pattem as specified in the PWD Act. :

DDRCs are presently funded under the *“Scheme for the implementatiop,
of Persons with Disabilities (Equal Opportunities, Protection of Rights ang
Full participation) Act 1995 (SIPDA) for the first 3 years for all Stateg
excepts in case of North Eastern States, J &K and the UTs of A&N Islands,
lakshadweep, Puducherry, Dadra and Nagar Haveli and daman and Djy
where it is funded for 5 years. Thereafter, DDRCs receive funds under
another Scheme namely “Deendayal Disabled Rehabilitation Scheme
(DDRS).

B. Role of State Covernmen_t

State Governments are expccted to play a more pro-active role in the
establishment and effective functioning of the DDRCs in their statcs by
getting involved in the activities like below.

1. Formation of the District Management Team (DMT): The DMT
under the Chairmanship of District Collector may be formied which should
comprise of officials from Social Welfare/Disabled Welfare, Health,
Panchayati Raj, Women and Child Welfare Departments and any other
experts which District Collector feels to associate. Each DDRC isto be run
under a District Management Team headed by the District Collector and
also to include nodal officer from implementing agency and representative
from reputed NGOs/public representatives for better coordination and
monitoring. This team will also be the custodian of the assets of the center.
Anodal officer in the capacity of the District Disability Rehabilitation officer

be identified among the district officials included in the DMT to monitor
and coordinate the activities of DDRC. |

2. ldentification of suitable Implementing Agency by DMT for
running I?DRC-: The implementing agency should preferably be a Red
Cross Society or any such autonomous/semi-autonomous bodies of State

Gowt, Orareputed NGO with 3 good track record who should be capable of
Managing the DDRC right from its inception.



Suts Health Depariment should be given prj c3/registered agencies of
D).(Tlhfwgh loizl [{ublicity could call for pr , .
“gisxcfed organizations and then identify wwmsamm lhc s terestod
m Wfopﬂlu m

3 Accommodation for DD . o

e o et s

building shou : ;
E,O::d;;u m:dgdmliml’ barrier-free and easily zpproachable
2 HE lectricity and water facility. Minimum
space required is 150 sgm approx.

4. ldentification of StafT for DDRC : Each DDRC may have 2
maximum of 10 staﬁ' members, having specified qualificatjons, who are
paid fixed honorarium as per described norms. The rehabilitation
crofessionals should preferably be registered with Rehabilitation Council
of India (RCT). The Scheme does not envisage creation of permanent posts,
and staff has to be appointed on honorarium/contractual basis by the
lmp;ememingAgancnyMTas far as possible through the local resources.
mpg-sormel like following need to be identified for the submission of the

for establishing DDRC in the district on behalf of the District
Collector (the chairman of DMT) to the Ministry of Social Justice and
Empowerment, Govt. of India. '
(i) Clinical Psychologisy/Psychologist
(ii) Sr. PhySiotl’lerapistIOocupaﬁonal therapist
(iiq) Orthopaedically Handicapped St. Prosthetist/Orthotist
(iv) Prosthetist Orthotist Technician
(v) Sr.Speech therapist/Audiologist
(vi) Hearing Assistant/Junior Speech therapist
(vii) Mobility Instructor
(viif) Multipurpose Rehabilitation Worker
(ix) Accountant-cum clerk-cum Storekeeper

(x) Attendant-cum Peon-cum Messengsr
S. Sending Proposal to the MSJE for the Sa:.lcﬁOn of DI?RC : The
District Collector as a chairperson of DMT are required to submit pro[)o.sal
for establishing DDRC in their districts in a preseribed format (by submitting
the needed information) to the concerned autherity of MSJE for seeking
approval for the same from MSJE.
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6. Workdone after getting approval for establis
(1) Procurement of equipments re
DMT with the lead of nodal o
identified stafT, then can go for

(as listed in the directions giv

- the assistance available from

(if) Taking help of the State Gov
for persons with disabilities.

(#1ii) Appointing staff (from the persons identified) for the functioning of
the DDRC. -

o~
hing DDRC -
quired for the functioning of DCRce
fTicer and implememing agency anq
the purchase of essential €quipments
en by MSJE) to run the DDRC from
the cénter.

ermment for aids and assistjve devices

(iv) Training ic Manpower of DDRC in coordination with State Govt.
through National | nstitutes for disabled.

C. Objectives to be Served by a DDRC

A District Disability Rehabil;
provide rehabilitation support to pe

* Survey and identifi
approach ;
Awareness Generation for encou
of disabilities, early detection an
* Early Intervention :

tation Center (DDRC) is supposed tq
rsons with disabilities through

cation of persons with disabiliti&s‘through camp

raging and enhancing prevention
d intervention etc.

Assessment of need of assistive devices, provision/fitment of
assistive devices, follow up/repair of assistive devices :

* Therapeutic Services e
Speech Therapy etc. :

¢ Facilitation of disability certificate, bus passes and other concession/
facilities Tor persons with disabilities :

Referral and arrangement of su
Charitable institutes :

g Physiotherapy, Occupational Therapy,

rgical correction through Gowt. and

Armangement of loans for se

If employment, through banks and other
financial institutions z : '

Counselling of persons with disabilities, their parents and family
members ;

Promotion of barrier free environment £

Supportive and complimentary services 1o promote education,
vocational trainin

g and employment for persons with disabilities
through




WW?:MmdmmD o P

"
| chwﬁmmwmmammﬁ:ﬁa
. poiing tm”wvrzw&ﬁw.ﬁm for early motvES00
o ety sumsdation (o educrtion, vocations] treising zod
, ety suitzhe vocztions for prrsoas with desabiites, keepg
o view W revmEoes 2nd designing 2nd providang vocational
wzining a0t identifying suitzble jobs, s0 25 0 make them
,,ﬂ;:iaﬂzvm
, proiting seferrzl services for existing edmcational trzining.
. Activities waderiakes by DDRC
llwqqmrmmm:m&xmdsmm&
collection of 201 zvailzble mformation or dztz regarding OF
w&m{@aﬂedmdézmzdﬁe&wb&i&hﬁs&ﬁ:w
' mw '.m;ﬁﬂmmﬁmmﬁ
rrs, eic. 2y prove quite helpfid.
2 pssessment/Fitment/Follow-up asd repair of zssistive devices -
0 wrmdmm-mmmmafrmmjw
sctivities of Distsict Centre. A blend of camp approach 20d
mmmmmu%wamofmm
The expenditure on materi resistive devices should be met out of
ADIP Scheme. The implement ing 2gency would be responsible for
mzking cmaznzngcmcmszndfo{mingwmm
mnkwpbaz.aspaﬁzADlPSdme_.
(i) The implementing 2gepcy must sasure Gough figorous /27 2

(iif) PWDsmzyzlsobeprovideduzinﬁgforeﬁecﬁvemdmeame

givmhmwﬁominbmltzngmg:inﬁtfamofapmxphlahavhg
Wpimmfmmczndupkxpofd)edcﬁw(s).
3. Promoting the Prevention ofDisabiIity:Pm'enﬁonhasbcen
wwmwmmm‘ﬁg}nm
Malnutrition among mothers and children ; proper environmental and
sanitary conditions, deficiency of lodine, prevention of Blindness, Lepsory
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fdiscascs or mortality, but also on disability. The district centers, tht:ref‘()re

‘ 2 v ) . . . ° : ,

:lccd to modify the information dissemination on prevention to c.:mph;w,,zc

the linkage between health programs and schemes and prevention of
disability.

markets, bus stands, parks, public toilets

frec, as per the standard bye-laws circulated by Ministry of Urban
AfTairs and Employment,

(iv) District Centres must be ab rovi i
implementingagcncics.

furnish Progress report
o ment to the MS)E. MSIJE
ket functionine ictr
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1Ce
hy {

JOLUNTARY NON-GOVERNMENT oRGANIsATIONS
(NGOS)

Voluntary Non-Go_vcrnmcm Organisation can
aying? quil? sub.stan.tl.al rczle inthe care, education
(he persons with disability. These organisations ang i

sabilities 119

play and are alrcady
and rehabilitation of

- with the obtecti nstitutions work on a
oluntary basis with the objective to serve the cause of society and humanity

gt large. These are nfm.-govemmem in the sense that their functioning and
managemcm do not lu? n.1 the P'lands of the Govemment-local, state or central,
(heir workers and ft.mcuonarles do not get salary or remuneration from the
govemment treasuries 'fmd they do not depend much on the government for
he expenses incurred in providing services to the disabled, although they

may be found to avail some financial assistance or grant from the government
agencies for one or the other purposes. ‘

It is true that no campaign or movement for providing one or type of
the services for masses in terms of sensitizing them on a issue, building
their opinion and positive attitude towards something, seeking their
cooperation for eradication, central and treatment of some prevailing evils,
problem or difficulties cannot attain the desired success unless we involve
in this campaign or movement the general masses, the grass root workers
and the people and institutions who are interested to provide their services
for the noble cause on a voluntary basis. It is here the need for involving
and encouraging the participation of the voluntary non-government
organizations in the care, education and rehabilitation of the disabled children
is very much felt on the part of any one whose stakes are highly involved in
seeking adjustment and welfare of the disabled.

There is no dearth of people and institutions to devote their time, energy,
money and comfort for the service of the needy people, society and humanity
at large. There are thousands of NGOs working in the States and Union
terrorises of India for serving mankind in many ways and many of them are
er.ltirely working for providing care, education and rehabilitation to the
isabled population including children. The service offered or role played
PY them on this account is generally of two varying nature. Either they are
"‘dependently serving the cause of the disabled or are supplementing the
#florts made by government through its policies schemes and institutions

ke Nationa] Policy on Disability, 2006, Schemes carried and for the~
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implementation of WD Act 1995, RTE Act, 2009, efforts m
providing education to the disabled children in an inclusive set up, PFOVidinr
services to the disabled through CRCs, DDRCs and National and chiOnal
Institutes of diffcrent disabilities.

As far as the role of voluntary non-government organizations (NGOS)
in providing their services for the education and rehabilitation of childre,
with disabilities is concerned, we may found them engaged in the activitieg
like below.

e Running Special Schools (Residential or non-residential) for the
different types of disabled children, in the name of deaf and dumj,
school, blind school, mentally retarded school etc.

e Providing support and assistance to the schools and Institution
engaged in the education and rehabilitation of the disabled childrep,
(Government and Non-Government) in the form of (i) arranging
human resources (ii) collecting donations from the public for helping
these institutions in building their infrastructure and purchasing
assistive devices and teaching aids.

¢ Building data bank about the number of disabled, the nature of their
disabilities, the special needs of the children suffering from different
types of disabilities, the education and rehabilitation facilities

available in a particular-region to the disabled, the government or |

non-government-help available and reaching to the disabled for the
purchase and maintenance of assistive devices and aids awareness
of the parents and general public about the special needs, problems
and provisions made for the disabled, the attitudes and feelings of
the public towards disabled children ; etc. |

e Providing data available to them about the disabled and disabilities
to the government agencies, and institutions engaging in the
implementation of the policies, schemes related to the education and
rehabilitation of the disabled or helping these institutions or agencies
for the data collection task in the manner and nature as to fulfill
their requirements. '

e Providing help and assistance to the concerned authorities, institution
and agencies for building a barrier free environment to the disabled

e Creating awareness in the general public for having positive attitude

and feelings towards the disabled children and have faith in theif
potential not only in developing as an independent individual bu! e
prove as a productive and useful organs of the society.
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f:.promolion of preventing
\ies on the part of children
Measures, vaccination and
and caring of the mothers
ards, accidents and health

measures necessary for avoiding disapj|
Speciﬂ")' related to health and sanitary
pulse polio programs, dietary measures
during pregnancy, delivery and afterw
hazards, pollution and adulteration etc,

Building a positive attitude and supporting the schools for providin
education and facilities for the wholesome developme‘:ﬂ of thE
disabled children in the inclusive set up with no discrimination of
any kind alongwith their non-disabled peers.

STUDY QUESTIONS

A. Essay Type Questions

1.

What is Rehabilitation Council of India (RCI) ? Tell about its
organizational structure, objectives and functions served in reference
to the education and rehabilitation of the children with disabilities.
Name the Seven National Institutes of different disabilities and point
out their objectives and functioning in reference to the education
and rehabilitation of the children with disabilities.

Point out in brief the objectives and activities undertaken by any
four of the following National Institutes of different disabilities.
(a) Ali Yavar Jung National Institute for the Hearing Handicapped,
Mumbai. .

~ (b) National Institute of visually Handicapped, Dehradun.

(c) National Institute for Orthopaedically Handicapped, Kolkata.
(d) National Institute of Mentally Handicapped, Secundrabad.

(e) National Institute for Empowerment of Persons with Multiple
Disabilities, Chennai.

(f) Pandit Deen Dayal Upadhya Institute for the Physically
Handicapped, New Delhi. |

(g) National Institute for Rehabilitation, Training. and Research,
Cuttack. .

What are composite Regional Centers (CRCs) ? Point out the
objectives laid down by Ministry of Social Justice and Empowerment
for the functioning of CRCs, alongwith the staff needed for running
aCRC. 3
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~ehabilitation Centers ? Discuss .

. . . . ‘ty e ,

¢ are District Disabili .

5. \:,(I:tlalishmcnl procedure and role play ed by the Central and gy,
e

ioni Cs.
Governments in the functioning ofa[?Dl.l. .
6. What are DDRCs ? Point out the objectives SErve and acivi
" undertaken by DDRCs in relation to the education and rehabilitat, |

of children with disabilities. L |
7. What are voluntary Non-Government Organizations (NGOs)9 |

Discuss their.role regarding contributim'l in the education apg
rchabilitation of the children with disabilities.
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B. Short Answer Type Questions
{. What is Rehabilitation Council of [ndia (RCI) ?

2. Tell about the objectives served by RCI ? |
3. Name the Seven National Institutes of different disabilities. 4!.
4. Point out the objectives served by any one of the Seven Nationd |
Institutes of different disabilities. | B

5. Name the place of locations of the Seven National Institutes of %
x

‘.
F

different disabilities.

6. What are Composite Regional Centers/District Disability
Rehabilitation Centers ?

7. Point out three objectives served by a CRC/DDRC

8. :Jl?at are voluntary Non-Government Organizations (NGOS)?

\ :;nt %Utbé?'y tl?rec functions or role played by NGOs in the educatiof
rehabilitation of the children with disabilities

10. Name the Eight CRCs estab]

and Empowerment in the counIShed by Ministry of Social Justi®

try.
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. Special earning Needs of the Different types of diszbled children
and their redressal
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[ntroduction
The Disabled children are considered quite different from their non-
otherwise, they are more like other

diszbled peers. But however, if seen
children than they are different. It is for the reason that disabled children
2re children first before being described 25 gisabled. Therefore, itis natural

for them 1o experience the same basic neads and problems as experienced

by the otherwise normal children of their age and grade. In additional to
r. they also have some extra needs

these basic needs and problems, howeve

and problems, described 25 special, which are necessarily associated and
caused on account of their being too different and exceptional from the
other children of their p-opulation. It is why, these childrenare daignat.ed as
Children With Special Neeads (CWSN) signifying that they are speCtal. in
reference to the needs felt by them fof their proper ad) ustment and education
inthe mainstream ofschool’educatiOH- Moreover, in relation to their Spect fic
needs and different abilities, they arc foundto be benefitted from the adoption
of one or other unique and speéial learning styles. In this chapter We would

123

the context of disabilities
ith disabilities adopting different learning styles
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n the special needs and learning styles of the i 1 |
I

like to Hhrow lighto ‘ . ) .
i s firs with the . |

bled children. Let us first begin special needs M”"

g

»

types of disa

these childrer.

Special Needs of Children with Disabillﬂef
The disabilities of the children according to their n.aturc and dirrc,e” |

types are decply associated in one way or the other with the neeq Of(};

satisfaction of some of their special needs. These needs felt on the part 0-[

the children with disabilities, in general, may be categorized as belgy,

1. The need for the awarcness of one’s disability/disabilities

What is different or special about a disabled child should come gy a
carly as pussible. He is different, it should be known to others and he himggy
ke pet acquainted with his disability in a quite clear terms. In other worg;
disabled children need an early detection, diagnosis. assessment ang
classification of their disabilities. Any delay in meeting out such need of (e
disabled children may invite a number of complications and problems for
them in their adjustment to the self and environment. As a result they may |
be mistukenly identified, misunderstood and their deviant behaviour on |
account of disability may be taken as deliberately probiemistic and
ndisciplinary. For example, a child who is hard of hearing, his inability of
rightly responding to a question of the teacher (on account of his inability to
hear) may be taken otherwise by the teacher. Therefore, the prime necessity
and a major need of a disabled child lies in the demand that his disability,
its nature, cause and degree should be clearly identified. assessed, classified
and labeled. for helping iim and others in the subsequent task of providing
needed special service to him. |

Z. The neced for coping with one’s disability

The disabled children need to be helped in the process of coping with
ones disability. The disabled children who deviate negatively may feel the
nced and necessity of overcoming their deficiencies or may need assistance
and help for minimizing or climinating the ‘negative effects of their
impairments or disabilities. For example a child not able to read and write
properly on account of his visual disability may fecl a strong need of being
helped through medical, physical or educational measures to become able
l_” read and write properly. The same may be true with the children suffering
from other disabilities like lcaming disabilities, hearing impairments, menta!
retardation, emotional disturbances, ete. These children may certainly require
e measure and means cither to getrid of these de ficiencics or lry’ to leard
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7. Need for proper guidance and cmmsclllng ‘\l }
Disabled children needs timely and proper Luidance and ¢ iaan

for dealing with the situation m!d consequences .rcsullcd thrgy, 'hcn%
disabilities, They may become victim ol S(‘) mxfny social, EMotiony, "y'he,,
mental and moral problem on account of thejr extreme (Icvim;nng e s,Q‘l‘
normal course and pattern of life. The vjsunl!y or x}\lrxllly i“‘haier 'hu:mh‘
be guided to make use of assistive devices I.Or being capable Of"sing ;:a."
residual sense of sipht or hearing. An emotionally disturbeq chilg i tiy
advised to take control of his emotions and channalize his CMOtigny, Cn: be

I
in some other useful ways. By

A

8. Need for getting equal educational opportunitics

Disabled children need, equal educational Opportunitjes for :
adequate, adjustment and progress in their life irrespective of their diggp. .
deficicncies or limitations with respect to one or the other abilities_

9. Need for special aids, equipments and assistive deviceg
Disabled children need special assistance for meeting out thejr |earning
developmental and adjustment needs. They, therefore, always fee] the neeg
of being helped through some or other special learning material, aids, apg
equipments, assistjve technology and devices in the cours

and special educatjon programmes. For cxample, the hearing impaired may
need hearing aids, speech trainer and visuya| materials etc.. the learning
disabled may need alternate learning material, blind children

IS
coping up wip, their disabilitics, needs and problem. In many cases, i

deﬁ.cns.and deficiencies are too much inproportionate for their parents .a"d
famlly N terms of Spend;j .
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y the special requi
¢ nbr rov'zdi yd Ql.“rcmcntﬁ ()f!hc diﬁﬂhl(‘d Moreov
iS"c- re uircmcnlO P ng auc mccnlwcsandﬁnancial,{«s' t i
assistance n

S : i :
(her® chhOmrSh'pS' free lcarning material, free conveyance, free d

sch®™ ‘ ' , free day meal

aining the enrolmentof the disabled children in the special Zh |

SChooIs

de for meet!

ial jearning needs of the different
5‘)255 of Jisabled children and their redressal,

Upto SO far above We have di_Scussed about the common needs of all

5 Ofdisabled children In rel'fmon of their adjustment and education
t)Pwever the nature of the special needs felt by the disabled, differs iﬁ
n:;erence {o their l-eaming in an -inclflf,i.ve setup. It varies accor;iing to the
" re of the im?amnents and disabilities suffered by them in their living
and learning environments. Let us try to look into the nature of their special

ds in this respect.
A. Hearing impaired or disabled

nee

ecial needs felt by the hearing impaired vary according to the
y of their hearing impairment. In fact in this way, it
dual phenomenon. However, in practical sense, we
king cognizance of the learning needs felt
n on the part of (a) deaf children and

The sp .
degree€ of the severit

seems to be an indivi
can analyze it on two fronts i.e. ta

for the adjustment and educatio

(b) hard of hearing.

The special learning needs of the deaf children and their redressal

" Deafchildren are totally unable to have oral communication. The use
of oral means i.e. the use of sense of hearing in their learning and training
of any kind does not bear any fruit. Moreover they may experience a lot of
difficulty in their adjustment, and living in their social environment and
inclusive set up of the school. Their problems becomes more acute when
their learning impairment is accompanied with dumbness. In such cases,
they even can't call others for their security and help at the time of danger
and difficulties. It is why in an inclusive set up there arises urgent need of
teaching and training them in one or the other types of life saving skills,
Ways and means of adjustment and methods and modes of learning in the

Manner outlined below.
1. Visual communication modes such as sign language, finger spelling
news broadcast of

and cued speech (as you must have seen in the
the television for hearing impaired) should be adopted for
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= ated with the deat ehildren. These children sm | /E
. nes ' \ \
coiing ind communicate in these communication mode fq “a% and ¢ il
to leam ¢ ducatl iy elf
needed adjustment and education, ( '
2. A great pain should be taken for the language dcvclopmcm Of the
2 ;-niidrt‘“ with the help of training received in visua| COMMunicyy,
as well as utilisation of other senses (sense of sight, sme, tougy,
and taste). The special provision is therefore made in their Curticylyy,
tor making them to learn vocabulary, grammar, word order, i('iomauc
expressions, and other aspects of verbal communication,
3. Theircurricular and co-curricular experiences should be so Oranisey y )
as to impart them all the necessary education for the adjustimen ang
education with the help of the utilisation ofall othe

Fsenses besido,
the hearing. They may thus be allowed and encouraged to see, toyg,
taste. smell and work out the things a

nd experiences by themselyes
forgetting the desired learning experiences.
The deaf children are scen to be spe

increased abilities and cap
smelling, touching, tastin
working capacity etc. as a
in hearing. Therefore, s
and co-curricular expe
children for developing,

cifically endowed wih the
acities in terns of their Power of sigh, ]
g and physically as well as mentally

a matter of compensation for their dis
pecial provisions in the form of curricular
ricnces should always be made to the deaf

their inner abilities to make them £ood artists,
cartoonist, writers, fashion designers, architects, scientists, and
craftsmen ctc.

ability

Vocational training and education is also made a compulsory par
of theit curricular programmes in these schools for.making them

able to learn the means of their livelihood and becoming self reliant
in the future life.

The developed means of ICT and computer based technology should
“also be utilized for meeting the leaming and adjustment needs of the
deafl and dumb children. The facilities regarding text telephone
(enabling persons to type phone messages over the telephone), having |
¢-mail messages and web text material should be well utilized for g

meeting the learning and adjustment needs of these children.
The special learning needs of the Hard of hearing and their
rcedressal

The special needs of the hard of learning (those who can benefit from‘_
their residual sense of lcarning) are quite difTerent than those of their dea
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i B oz ssfl or imferior on account of their hearing
MM‘MB&&&MW:MWGF
Mu—gm-mwmmcm they should
lws&mﬂbamﬂvq*&emm children for
helpime e B0t B heoom: manecessarily conscious of their

e nien s

Wnﬂmﬁ&wg‘ssh@ﬁddm 2o work together to teach
SechEd © &;E'u’ba’x:skknlbmhgmd\cma\hnmn extent
;gssﬁitinré:tﬁoﬂ'uﬁmzadadmﬁmnl progress.
Tba‘dﬂiﬂzsneﬂasﬁxmandmdmsmm&mimd
h&cm‘ﬁzﬁﬁdmmm’mmﬂﬁm in the task of

quam&mﬁm
: spctd\.rradingand

£ gse of residie] heanng. \eznua] communication involves signs
nﬂﬁg_as;ding-halmmnnicm:samcﬂmdoﬁmxmion
== t’::sbyaocﬁbi:mionofth:ml method plus signs and
fngerspelins

The hard of hesring may be trainad
somd of low intensiny and frequenty (by aeeping the hearing aids
2 the time of training) with the help of the services of audio-aids
Ekz radio, tape recorder. VCR. television snd computer assisted
oehimadia presentation eX-

The wse of television, video recarding and computer assisted
ulti-madia presentasion s well 25 (he SIncET efforts of the teachers,
parents and instructors may h:lptbcbsrdcfharingno:onl) to get

e dasired leaming experencss and instructional maten
normal children bt 2lso to make them trainad in making maximum

2nd made habitual o listen the
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" yseof e resitl ing and language ©! the body movemer,
u lips re "
. ” (\‘
ol the @ res

d yoslt , p—t )
gestures ! ' g ysually remains backwaid in terms of prop,,
‘hearing _ : L ¢
, of h " S.pccﬂ"wnlly in the areas relateq
- J

Jevelopme!

languak® ©= - e peech. The specific efforts should need 1y,

per Jevelopment of the languages. For examp,
nable to maintain a proper language level of (h,
oice in their communication. It happep,
hearing impairment they have no ide,
cvel ol the loudness or pitch in a comimunicatiop
time. Here they should be helped and traineg
proper intonation, intensity
fically with the use of modem

) marcu

ioudncss or piteh of their v

becausc 0N account of their

out the proper '
tion or

ting properly with the
ciation ctc. speci

ab .
ata given situd

for communica
and frequency. pronun
aids and equipments.

In the case of hearing im
of qualified therapists ; €
for providing necessary assis
rid of the maladaptive behaviour and sympto
impairment. ‘
Help of the onc or the other suitable special cducational scrvices
and measures like below may also be taken for helping the hearing
impaired in their proper adjustment and educational development.

favourable scating in'the class and other learning situations (front

bench and near to the teacher).

taking regular help of blackbo
and other visual presentation a
d films/videos etc. in the instructional process.

auditory training from a specialist
al

pairments of psychogenic origin, the services
ounsellors and psychologists may be taken

tance to the affected children for getting
ms of hearing

ard writing, sketching, charts, maps
long with the oral communication.

using captione
regular speech, language and
services of an interpreter for those students who use manu
communication.

use of amplification systems.

assistance of a note-maker, who takes note for the hearing impaired
5o that the impaired child can be fully benefited from instruction-
training facilities for the parents, teachers and peers in alternative
communication methods such as sign language, speech reading, bod)
language etc. '
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c(-»unscllmgl and therapeutic measures for the proper
{ the hearing impaired to the socio-psychological

cnvirOnmcm.
seof (he mode

m helpful devices available to hearing impaired like
hones, computer assisted or managed instructions and

) U

Y)
(! (cxt (elcp .
ja presentation etc.

| B. Visually Impaired and Disabled

al needs felt for their adjustment and education in the case of
sally impaired children ('iiffers from individual to individual depending
vs o the degree of severity of their visual impairment. However, for

heir training and learning requirements and helping

upo et
pderstandmg about t
in thelr adjustment and education, it remains useful to divide them in

(WO major categories : () Totally blind or nearly so blind children. (i) Low

. :on and partially blind children. Let us see the types of special leaming

qeeds felt by these children for their adjustment and education in their living
i tup of the school along with the possible need redressal.

The Special learning needs of the blind children and their redressal
The blind children need to be trained for becoming independent in

terms of carrying out their day to day activities and having, necessary

movements related to their social environment and work situations.

with the use of stick and their sense of hearing and touch they should

be specially trained in their physical movements so much so as {0

across the busy road as much independently as possible.

3. They need to be trained to carry out the different types of co-
curricular activities with the help of special programmes and
equipments used in the inclusive setup of the schools. As 2 result,
they should be made to learn many things regarding physical

_ education activities sports and games, debates and declamation
contests, literary'activit'ies like poem recitation, dramatisation and
acting, music and dancing, working with clay and plasticine etc.

3. The blind children have special attitude for music, hearing and
listening, touching and smell sensational activities. Therefore, much
attention should be paid to train and provide curricular and co-
curricular experiences t0 the blind children in the activities related

to these sensory experiences.

4. The blind children need to be properly
vocational works of varying naturé

The spCCi

trained in craft activities and
for becoming economically
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loyed in the GOFH%
independent and e t);'comin 2 self-en; |nd ’ivalel
managed cstablishiments or even be o sicn o Ployeq ear‘;
their livelihood. As a rcS}nll they .ma)’r " carry oy Si"lpvl:
organisational activities |ka3 running o te epdone System gpg TE
both but also to operate delicate machines z.m Cor.nputer WOrking
The special dearning necds of partially bIlnd children ang th
al '
erTSSThe first and most important need of the these chil.dren is to b
and train them in using their corrective measures !Ikt? Spectaclcs‘
cye glasses in a proper safe way and also become habitua] jj, the

use with ease and convenience.

2. The second important need of these children is to teach ang traiy
them for making wise use of their residual vision with care i the
minimum way as possible. Consequently they should never be loadeg
with unnccessary reading and writing, work. Similarly delicay;
artistic work, geometrical construction, drawing and painting, neeg;

work, minute observation work etc. should be altogether avoideq
with such students.

3. Interms of their learning these children also need proper modification
in the class room and work situations such as need for allotting seats
in the front line of the teaching-learning situations and adequate
arrangement for lighting etc.

4.

In addition these children also need to adopt the measures like below
for their proper education and adj

ustment in an inclusive classroom
sctup. -

(i) Payingindividual attention for
to their perception of t
black-board, charts, ma

(if)  Taking precaution to speak out the things written on the black-boart
and other visual ajqs.

(iii) Making much usc of't

removing their difficulties with regan

he instructional material written on the
ps etc.

lape recorder, etc.
(iv) Equipping them with
: the extra visj : . [ens;
magnifying glass etc. >lon equipments like hand
(V) Provision of hayi '
i . : , f
these childrep, "g bold lettereq books in the library forthe us¢?
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that they are different or in any Way inferior to the normal children

in the matter of leaming and aoquiring curricular facts.

3. The awereness of the self, the acquaintance with the abilities and
disabilities is very much essentl tial for any individual for his proper
progress. Therefore, there is no harm £ the impaired may know the
hard facts of their disability and handicapness. However, the main
thing is that they should not be allowed to develop any complexes,
amxiety and frustrations on account of such handicapness. On the
contrary, they should be made to leam 10 make their life more
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adaptable, enjoyable and optimistic by using suitab|e adaDlive X

including social maturation, interactive and Comm“"icatio Mo,

N ship

. . e I . ‘ll

4. The vocational training and learning of such experien e, " h
them cconomically self-reliant. self-employed of getting . Mk
employment must be made an integral part o

. i
F their oqy,.. .2l
programme. '

h

They must be given such concrete experience, knowled
that may successfully equip them for t_heir better adjusy,
future life activities and socio-psycho-physical environ
experiences may be given through various Co-curricy]
and other community and social participation processe

Nature has every compensation for the disabilities an
and limitations felt by the impaired children in one a
them to have necessary abilities, interests and aptitu
them in another areas and venues of life. As a teac
we must be consciously and deliberately find ot
avenues where an individual impaired child may e
motivation, training and educational efforts.

These children also need to have adaptation and modifications
the ways of their teaching and training well in tune with the natyre
of their orthopedical or locomotor impairment e.g.

(i) The children who face diffi
Or no written assignments.
written should also be made
arises they should be giv
assignments or answerj ng th

(if) They need to be provided seating arrangément i.e. table, chair and

other working seats in the

_ ' class, laboratory and workshop in tune
with the nature of their deformitjes,

E€ang skil
ment the;
Ment, Thes,
ar acti\li[ies
S.

d handicapenes's
rea by reWard'm
des for excellip
her and parents,
it the areag and
xcel with a iy,

culties in writing must be assigned little
The provision of oral tests in stead of
for them..In some cases where the need

€n more time for completing their
€ questions.
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proving sufTicient practice and opportunitics ﬁmﬂing'

. »,
comprehending, etc. .

4. Learning difTiculties in Mathematics
(i) decreasing distractions in the class during tcachmg'lcﬂming“
mathematical concepts. i

(/i) Providing examples and non-examples for the classnﬁcati()n

- ! of |
fundamental concepts and principles of mathematics, by
(iif) Using concrete aid material, multimedia f‘Or'underst.gmding b
fundamentals and applications of mathematics. . -

(iv) - Providing model behaviour at your own level for learning (e gy

way of doing calculation and solving problems and alsg
|

of pcers as models,

E. Special needs of Children suffering from
mental retardation or disabilities and their redressaj

The learning and adjustment needs of the

children suffering from Mengy
or intellectual disabilities differ from indivi

dual to individual depending

Moderate Mental retardation. The
ental Ietardatjon are able to attain

8¢ six . r
Ctany myc, benefit from ﬂmyff" old child. In thei
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s e usive setup a
- —he inclusive setup a ongwith the
vid din normal peers. But however

o0 ,:vc the ability 10 gct:lbc.ncﬁltcd from the properly organised traini
he ting § me reasonable |11dCPf5"dcncc in terms of their Jivin dm'mg
. .Lf ay 10 day task, i.lnd pcrfo.nn In crafts and vocational acliv't'% Tr;mg
(heif cofthe satisfaction of their learning and adjustment needs tl'icl - h -
intcﬂ:i' . from moderate mtfnial retardation need constant enc’ou i
quft aided training for attaining independence in performing th:ilrgsmem
and Y social adjustment and doing vocational work requiring less s::ryezz

gy 57 ellectual abilities.
on'! irin : .

(©) The children SIifferlng from mild mental retardation. The
cen suffering frorn riilld mental retardation are much better in terms of
- rellectual functioning than their peers suffering from moderate, severe

retardation. They are capable of attaining intellectual .
to that of the average ten years old child and hence can
tted from the educative as well as training experiences.
fthe realization of their specific learning needs, therefore, these
uire proper care and attention towards their education so hat
ed to reach a reasonable level of educational attainment at
least U0 primary level (reading, writing, arithmetic, general knowledge, -
un derstanding of their environment etc.), participation in games and other
cocurricular activities and gaining needed proficiency in arts, crafts and
vecational activities for leading their life as independently as possible.

LEARNING STYLES IN THE CONTEXT OF DISABILITIES

Children with disabilities are quite unique in terms of using one or the

other styles for their learning and training depending upon the nature of
their disability. The learning styles adopted by these children in context of
the different nature of disabilities may be broadly categorized as auditory

learning styles (the specific learning styles needed to be adopted by the
children with visual and locomotor impairments), visual learning styles (the
specific learning style needed to be adopted by the children with hearing

impairments) and kinesthetic or tactile learning style (adopted by hearing
ded children). Let us know about

visual, learning disabled and mentally retar
these different types of learning styles one by one. But before this, let us try

to define the term ‘learning style"™
The term learning styles in its word meaning stands for the styles
adopted by the learners for their learning. The variations in the styles —
dual diffcrences

Wwa .
fouys a.nd means of learning, certainly rest
nd in the learners. In their learning pursuits some may be benefitted

child

omparable
operly benefl

n terms ©
children red
they may be help

on the indivi



the learners are found to be ear minded, i.e., showing the prefer
utilizing their sense of leaming in the learning or acquisition of a
knowledge or skill related to one or the other subject areas or t

general. the learners preferring this style may be found to be characterizeq
with the abilities and behaviour like below :
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oL
ning cnvimnmenn
as the wayy. meg .

h

lowing him ,
hest in tune with his own nature, capability, motivations and incli

in a particular teaching-learning situation. It is therefore become esse

‘ _ i

for the tcachers to have necessary cognizance of the learning styles oﬂhnf”

students for adjusting their teaching to the learning styles of their S‘Udeni”
.

from one type ot'experience and other from another types dependiy,
so many factors lyving with in the learners and their lear
In this sense, the term learning styles may be defined

and methods adopted by an individual learner for al 01
ear,,

Auditory learning style

Auditory learning style may be defined as a style of learning in which

piece of
asks. In

* Auditory learners prefer listening to things being explained rather
than read about them. '

e They are good listener’s and talkative and learn best through the
use of verbal communication and between lectures.

e They learn to talk early and as toddlers, enjoy listening to tapes and

~ playing musical instruments.

e They like to read aloud, recall commercials word forward, and do
tongue twisters. In schools they memorize math facts much more
casily in a song or poem than from flash cards.

e Incase they have information before them in writing (such as in the
case of the teacher writing on the blackboard) it is not going to
make sense or “click™ until the information has becn heard (presen_ted
in the auditory style).

e There are many things that auditory learners listen for while they
are learning a new skill. They listen for the tone of voice, the pitch
within the voice and even the speed of the person that is teaching the
new skill or information. All of this information that has been
interpreted is then used by them for learning.

» Many of the auditory learners may not feel at home or experienc®
difficulty with reading and writing tasks.
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h the use of hand-outs, Chapy
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: arning. Throte
and gri ash cards. shdes and graphic. "
Y Lhe

iphics while I
' information s e

:-'i::u:I..l:;‘l‘r‘n.o:‘r' may be seen 10 carn enough ability to readily ;lbg,,”:
J information.

are seen to be quite good in terms of gpa.
awarene r sense ofdirCClionf. and “"dt.‘l'Stand b
things fit into a space in relation to ("»thc.r thmgs..ThCIr ability 1,
draw and understand map reading, designing, drawing, thus may pe
casily utilized in making them learn and understand the things relageq

to their studies and applications in life.

i the 11

the communicalc

o Visual learncrs
ss. They have bette

earning style
rning style may be defined as a style of leaming

in which the lcarners arc found to follow the principle of learning by doing
i.e., showing the preferences of utilizing their sense of
acquisition of a piece of knowledge or
tasks. In general, the learners

d with the abilities and

Kinesthetic or tactile 1
Kinesthetic or tactile lea

or experiencing,
touch or movement in the learning or
skill related to one or the other subject arcas or
preferring this style may be found to be characterize

behavioural characteristics like below : _
o Kinesthetic learners are hands-on types. Kids who love taking things

apart to see how they work are Kinesthetic learners. As babies they
are in constant motion, their movements are well coordinated, and

they are anxious to crawl and walk as quickly as possible.

o These learners want to have direct physical contact with the objects
and.evcnts for learning and knowing about them instead of merely
having a theoretical idea about them.

° They. process information or learn best through a ‘“hands-on™
experience. Actually doing an activity ¢ ]

' an be
| by | y the easiest way for
| ® In school Kinesthetic le ‘
: arners can be fidge i
enpaped inat ) gety (restless for getting
® These learners need i
to be act i i : ‘
process as sitting still for a Iolr‘: i 'QVZIVed i the teaching Jearits
A ! ong petiod while studyi in
the class may be a difficult task for them tudying or attendint

They are ve . :
ry good in handling the objects and instruments. They

love experi

Xperimentation a .
. . nd learnin . .
¢xperience about the things and evgnttze Wings throughtheir o1
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NMaking use of the story telling, biographical approacy, an
e | M " . . M .t e Une
A ‘ ion in explaining the facts, principles and pree..
c\l‘crlcnccmn‘nmnuu\pl.m ! I | ' AT

Incouraging students to have verbal di;ll.ngllc and i!ll(_‘r:lclinn fon
the s;nisl’:w(inn of their curiosity and acquire needed '"r“”"illi(,n ,
Making use of rhythm, music and poetic lomfh. forthe prcsc"'ﬂtion
ofthe skul\icct matter and its practice or repetition.

Encouraging the activities that may provide opportunities i, the
students for their appropriate verbal expression, dialogye ang
communication with each other as well as teacher.

Making use of aural aids and equipments such as radio broadcasting.
audio tapes, audio-phones, tape recorder language laboratory device
ele. .

e Providing verbal summary of the things taught or discussed ip, the

class. |
* Making use of brain storming strategy through verbal interactiop,

Disabled Learners with visual learning style
In teaching and interacting with these learners, (such as hearing
disabled) the teacher is supposed to adapt like below :

e Providing directions and instructions in the written form.

e Giving emphasis on the use of visual aid material such as charts,
pictures, maps, diagrams, posters, real objccts and specimen,
cartoons, display boards like chalk board, and bulletin board, flash
cards, video material, VCR, slides and transparencies and projecting
Instruments.

* Encouraging library reading, and on-line reading.

e Providing handouts, agenda, outlines of the things discussed,
summary of the discussion for the things taught and discussed inthe
class.

* Encouraging the habit of notes taking on the part of the students.

. Askmg.studenfs to do their practice work, drill work, homework
and project assignment in writing or visual presentation.

e E . |
; nc}c])q.raglng sttfdents to make use of graphic and visual materid
Ortheir expression, learning and evaluation
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: ol learning '
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at intellee . amo .
e comewhat intellectually impaire or “ln'. the disah
' Y 18, .;ll ]
S learning disabilities (such us dygle (

cracting with these learners, the (e

led by those
" FIrom one or the other
“\.l'.l‘nr.(ly"callmln.u), In teaching

LhEr s supposed 1o adapt like
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and int
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Making use of the activity aids like den

! “Wner : ‘ ‘Mons
students 1o do experimentation in |

faking students on excursion,

l stration, asking the
ll’ v ) : . -
aboratory, work in the workshop

Resorting to simulation, role playi o
o ) playing, and dramatization activities.
o Asking students to actively participate in the teaching-| :
- " R zaching-learning
process such as helping the teachers in the demonstration worlfl
solving the problems on black-board and helping in the o dio
_ ) . ' ping in the use of audio-
visual aid presentation.
o Providing opportunities to the students for gaining direct experience
of the things, events and phenomenon by resorting to learning by
‘doing and experiencing. |
Arranging and encouraging the learning situations providing
maximum physical involvement and participation of the learners.*
o Encouraging the lqarning based on “learning while playing™,
“learning while doing project” and “learning while engaging in
cocurricular activities.”
Providing importance to the practical work and activities in teaching

as well evaluation.

STUDY QUESTIONS

A. Essay Type Questions
1. What types of special nee
disabilities. Discuss them in brief.
2. Throw light on the nature of special needs felt by the @Iowing
types of disabled children in terms of their learning and adjustment

in an inclusive set up. |
(@) Hearing impaired (cat\egorized as deaf and hard of learning)

(b) Visually impaired (Blind and partially blind)

ds are in general, felt by the children with
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(¢) Onhopacdically impaired or locomotor disabled =
(d) Dyslexic and Dyscalculic children

(¢) Mentally retarded (educable and trainable)
What are learning styles ? Discyss the various

B. Short Answer Type Questions

1.

25, =

Name the special needs in general felt by

the children With
disabilities in an inclusive set-up |

Name the special learning needs of deaf/hard of hearing/bling

partially blin_dlloc_omoto‘r disabled/Dyslexic/Dyscalculic/educable
mentally retarded. - :

.~ Define the term learning styles,

Point out in brief the meaning of auditory learnin
learning style/kinesthetic learning style.

Point out in brief the learning style preferred or adopted by visual
impaired, hearing unpaired and intellectually impaired children.

g style/visug|
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round development. 1 he ditterences betw centhe school t‘\l\l\'mimp N

: e

Rration ang NClug,, Uny
m

Beevplaimed well by the comparison used below, “ap

related with the l‘h'!\“\‘l‘h““ ob separtion. Inte

*  Aachool advocating separation may say to the disableq

~ “ "'""t‘m«

SO this school is not meant for you™, 3

* Another school beliey ing in the philusnph_\' ofintegrat
found to sy o the disabled stude
may come here, we have no

: on Ill.\\
s seeking admission U Well

. Yo
arrngement for you bug w N

€ Will yy, lo
accommaodate you somehow. :

* Another school running on the
“Well you are most clcome,
neaded tor your educati
students of' the school ™

philosophy of inclusio
We will try to provide you
on and development along v

N Mug ¢,
1 ﬂ“ \\ hu' iS
Ith the Othey

In this way, an nclusive school and its set up is found 1o diffe
variety of ways from the normal or integrated education providing
meant for the normal student Population or the schools having prov
including children with Special needs/disabled in its mainstre
proper facilities and Positive attitude towards their prope
wholesome dey elopment, .

Fin 2
SClIn‘)ls
isiun for
M Wit g
reducation gy

In fact, an inclusive school and its inclusive set up may be

found 1o be
characterised with (#) positive

attitude and warm feelings towards disability
and disabled children (#7) provision of adequate infrastructural facilities,
men-matenal facilities for the adjustment, education and wholesome
development of the disabled alongwith their normal peers. (iii) the provision
ofadequate support services for helping the disabled in thejr proper education
and development (iv) Training facilities for the teaching and non-teaching
personnel for helping the disabled in adjusting and getting proper
opportunities for their education and development alongwith the peers.
Looking in this way, we may now define and understand an inclusive
school and its set up as a school and set up that is capable of embracing
all the learners and providing them Jfacilities, infrastructure, human
resources, means and methods Jor their proper adjustment, education and

all round development with ne discrimination of any nature well in
with their capacities and individualities.

The Essentials and Measures

for the Proper functioning of an Inclusive School
Inclusive schools can ¢

. . i &3 » when
xercise their responsibility well only W
Sutlicient attention IS giv

- - = B ,C ;r\
en for cquipping them with the necessan
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ol s

-

F spvironme .
7 > e and work environment. In general, the care at
Nt giscussed ahead can prove quite about the essentials
¥ s e uselul in this
d L. Proper Infrastructure and Accessibilis
Acce: y

L 3

e \\\1 \ e \ e
- st and fore l~\ oSt \l\"“\ menttor the establishment and running
42 » . ¢ \ ‘\ ) ,\ . : " ’ ’u
aclusive schix |~ ‘. N !“,‘ ‘} cquipped with the needed infrastructural
T rms of S building, material facilities, and thel
s, and their proper

qnes all the users with no discrimination of any kind

v direction

Regular school building including the pathways and stairs etc. need
abe constructed or moditied by keeping in mind the accessibility
o all PSS of students — disabled and non-disabled. It must provide
needed ontrance, mobility and functioning for all including
onhOP“diC“"." or locomotor disabled, as well as visually impaired.
The need for the use of the wheel chair on the part of orthopedically
paimd. and cane travelling on the part of visually impaired should
Jlso be given due consideration. Therefore, the building and pathways
of the inclusive school should not only be free from architectural
parriers but should also be quite accessible to all by having provisions
of simple AMPS, hand-rails, wide doorways, proper toilet and water

m

amngemcnt etc.

3 Adequate attention should also be paid over the suitability of
accommodation, seating arrangement and working facilities in all
the learning and working places of the school like classes, assembly
hall, laboratories. workshops, playgrounds, canteen and boys/girls
common rooms sO that the students with disabilities may not feel

any accessibility problem regarding their mobility, adjustment and

functioning. |
3. To facilitate, needed accessibility of the learning and working
hildren with disabilities. there should be proper
and working in tune with the nature of their
impairment or disability. The hearing and visually impaired, children
with locomotor or multiple disabilities, autism ete. should thus be
provided needed spacing, front seats, nearness to the teacher and
the support systems for accommodating their learning or working
difficulties etc. We should see that inclusion of the disabled does
not mean to get them excluded from special supports, they need for
their proper adjustment, education and development and it should
always be available to them in an inclusive setup.

experiences to the ¢
provision of their sitting
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Ho
B. Awarcness and Positive Attitude towards Dlsab"“y

0

The policy of inclusion and its imp'cmcmm'o".:':)lhc Shf‘PC Of the Dr

and useful functioning of the inclusnive school.s can (c C'fi;lrled Out ¢ 80:%
footing unless there comes a change in the environment o l e reRular g, 0:1
towards disabilities and the disabled. The §C|100| 8Uth0rltl¢s, teachersa h
other personnel working in the school, non-d |sal.)lt?d students and ;. rt::
are needed to give up the age old notion of remaining away ﬁ’f)m the disablu;
The school should welcome and embrace the disabled as 1§ ‘_”elcome N
other non-disabled students and try to prow:de them edflcatlon and oy,
developmental facilities with no discriminauop.ofany kind. There shou
be proper awareness among the school.authorities z?nd teachers aboy; the
needs and problems of the disabled (general and specific) afl(.i eﬂ"ons shoy
be earnestly made to address these problems for.. facilitating Prope,
adjustment and development of the disabled alongwith the non-disap
students population. In fact, there is a ne_ed to develop a desirable POsitiye
attitude towards disability and disabled on the part of school authoritie
and teachers on the lines suggested below.

* Diversities and differences are bound to exist on this earth, We g
differ from each other in so many things.

® The children may possess different types of abilities and capacities
and it is quite natural to have some students differing or deviating
much from the normal leve] of abilities or capacities found in majority
of children in one or the other ‘attributes of their development/
personality. The disabled children thus should be treated as.differently
abled having differences of deviation from the non-disabled student
' me traits or unique characteristics

rather than being considered hopeless, problem creators, and misfi
in the mainstream of the regular schools. |

® The school authorities ang teachers shoy|q be well informed about
the legislative Measures i.e. right to education and the need of creating
an env'ironme,nt in the schog] in favoyr of thé policy of inclusive
education. There should pe a clear Understanding on their part that

equal access to educatjop for all the Students is a matter of right and

not.a privilege and they shoylq work .
education in thejr school with their . f?r the success of inclusi
® . School authorities anq teachers
. sho .,
the disabled and consider thqy evﬂ_yl::l:i_lt:;:evt: i
being developed in an upjqy, way, Simplya;

€ or she wants propef
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150 - ,,‘.{.;m't‘-”“’ wcl\'iny: cooperation from \ (",r
o sroN uhn!‘.y:mm, or ”".,', m'lll'.lnlt‘nl and WC”“IQ On;ln-u:\k‘
,;nvn""'-‘ ‘ the qwcml eacher there shoyg be Pre fy

add '“‘”“I‘hv Cerviees of other experts ll("Dﬁ' t‘r;’fr;»

of vt yd dey clopment ol the "“‘“"Cnlly uh'| 'n rh:;"",
Jjuements s hasis) like below, Cd «,,“(l"h_‘

h

» or call
it nmet . o )
| it Clinical psychologist

IPsy \"H‘h\l
[y and Ear specialist
4 and audiologist

Speech therapist

physiotherapist
ol therapist and Counselor

Occupation:
and Prosthetist

Orthotist
Orientation and mobility specialist

_Rehabilitation Counsellor/psychologist *
« Thestaflworking in school office, library, Sports &’Touﬁd
and laboratories should also be properly orienteq ) S, Worl ol
and requirement of functioning in an inclusjye Seis ardslhent ,
towards keeping a proper attitude towards disabimp' Paniy, f
‘ y and gp. |

18

necds of differently abled students.

[ D. Adoption of Whole School aml

Adoption of whole school approach may also Prove quite brer
S lees enefic:
an inclusive school. The question here mayz,

the successful working of

Personnel, scho .

’ O' - .

hands for fh, Succcz;dnmmstratnon, parents and community people) 0}
Softhe system of inclusive education.

Infact 5 ,
Saphilo ‘
90 0n the pary o the Zo%)hy thus a whole school approach is noifi:*
resc.)urces‘ efforts ang N ]00.1 Whatever it can do at its utmost %'}
POSIive climage i g1 "elationships a its disposal for building*™ |
N SC}.]OOI to achieve its desired mission or e f
N an inclusijve set up.

rovi
proy Iding ®ducatiop, to al]

‘
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T aal approach o inclus
e scho | af ;' { \'h tomclusive education thus may be | f
o { = g N A H 'Y . ’ "y @ TOUTH

ts a shared and c mmitted efforts on the part of all 1l
I e

‘ats. teachers, sc X
w0 \_qudu\?.\. tee chool personnel, school administration

2 . .\;\ \i‘ o \ . | 1
commum() ) for building a positive healthy ¢limate and er
A ana enpape

..c\l '.1

4 » “r\ . 2 ® -

et - - ar - 3 AL . ' "

¢ sseful actit ities for the education, adjustment, development and
\ ‘

.;‘;:‘ . > e 1 { \ . .t
’:\‘;,\\. ofall the Stll;"“l“‘ 1;‘ “_" inclusive set up. For this purpose, in the
o approach, the uties and responsibiliti .
e sho I ders and functioning ponsibilities are properly shared
he stakehoiders 0 g of the school system is well geared
Tieving the mission i.€. the successful running of the inclusive set up.

. 13\“ . ~l ’ r . e
R ahow it can be done and what type of activities and responsibilities
various stakeholders.

N -

the school administration and authorities

. .ve and accept the philosophy of inclusion as a way of doing

stice for all the intended learners irrespective of their being disabled

To arrange for all the needed infrastructural facilities aimed (/) to

provide restriction free environment to all learners (ii) facilitating
accessibility 10 all types of leaming experiences—curricular and co-
ith no discrimination. B

, To arrange for all types of human resources needed for the

appropriate functioning of inclusive-education curricular and co-

curricular programs including caring and meeting of the individual

specific needs of the differently abled students.

. Toarrange for the aids and equipments, means and devices, resource
room facilities etc. for the use of the teachers and students in their

teaching and learning as well as meeting the adjustment and specific
learning needs of the disabled.

e To provide means and facilities
staff about their functioning and

* To provide the services of special
supporting staff like educational psyc
guidance personnel, medical pro
professional etc.

* Totake care of building positive attitude and healthy climate in the-
school about inclusive education and especially towards disability.
No children in the school should be harassed or discriminated on

account of his being differently abled.

curricular W

for the proper orientation of the
role in an inclusive set up.

education teacher and other
hologist, clinical psychologist,
fessionals, Rehabilitation



he Role

set up in 1hf: ;.adoption of whole school approach lies on the shoulderst!
‘chool administration and teaching staff. Both of these functionaries, % |

n the ) a
N :;anner and ways outlined below for the success ofinclusive educzi® |

CREATING AN INCLUSIVE 80l
' )

ontinuous and comprehensiy, o \\‘,"

182 e ; wpeofc ’ . : N
» 4 rcinfnrccmcnl. carly diagnosig an( , "‘u,.
css of the programs ang “Cliv-cr"’-‘-
Mg, B

nt and progress of ajj y,, iy
Cap,
*m_‘

= 2 and
fimely l'ccdl\.uk \‘

: P o
measures nvuh'dl e
education adjue
lusive set up.

the succ

h\r 'ht‘

" y inc ) .
belonging 1t 1d involvement of the sch

.ration ar
2tV cnnpurﬂ( b ) . . o
. To scek active - community for making inclusijy, o Y
parents, students ¢ s |
‘ L
success.

of Teachers

To have proper pre

_preparation and orientation for fy|f;
responsibilities well in an inclusive set up.

To work for demonstrating a quite positive upbiased healthy g
(owards the learning and capacities of the differently ableq

« Tolearnand practice needed methodology, aid material €Quipn.

: ) en |
and devices for meeting the needs of dlffereqtly abled in the inclusid ‘

lling the;

) ]

i
w

setup. | . ) |
e To work for providing individual attention and care for Meeting, "

learning needs of all learners in the inclusive set up ol
discrimination of any kind. |

e To seek cooperation of the non-disabled peers for adjustme i
education and development of the disabled. |

e Asaoutside partner to seek involvement of the parents, commusy |
pcople and NGO for the education, adjustment rehabilitation |
welfare of the differently abled.

e To encourage, stimulate, train the differently abled for their ful
participation in the curricular and co-curricular activities accordin;

to their capacity and limitations. .

The main responsibility for the successful functioning of an inclusit

attempt to seek involvement and cooperation of all other stakehold®

(i) lll’]:lrzr:jtzcz:tei ;he main stakeholders in the work and tasks related‘j
approach !0\333(!; ‘ .Welfa.re of their children. The WhOI? SCh?\:
Cooperatio S Inclusive education demands that their af‘“

" and involvement is quite essential for success® »
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- ,IT pesitation or lear of getting along with othey, ‘\:”'r
ML L ' y : y ' “I'S An e
1ds of the chool cituation must be properly repm W g, N
wids U X pe— tlum g Ove
o : : “lulmc.s(lrrc.spcunw. nflllc.r“m Ved .
l!al

1Op.

d from the processe. . 1
: Jan.’] /
'j_‘\_

as to gt duly benefitte

jsjve setup- '
ing active involvement and COOperar:
ahgn of -

| approach also asks for doing p,
cs like below for the su SCessan !
CCess Of the RA-
. - [r: :

be sv pult
of the inclht
In addition 10 seck
the whole schoo

s(.lkchuldt‘ﬁ.
neasur

and adopting
cducation program.
« The nceded flexibility In providing curricular ang
should be adopted in an inc|t(;cu"’fi.
“.e ) <

lecarning experiences
depending upon the needs of the situation and type of chij ... - ¢
in the inclusive set up-. ’ Hldre, Py,
learning style should be accom .
modated
aCCo,.q-
il

<

desirable!

e The teaching-
the teaching-learning needs of the inclusive group

The evaluation tasks and activities be so designed
needed timely feedback and assessment .l'neaSure % 10 prog,
demands of the inclusive set-up. >HICS according
~ Inthis way whole school approach tries t -
;Z:I:i\;ement.of all the. stake!\olders, includinzsree:lt(riittll:/:irfoopm‘imt
being e necdiefid nt in a suitable way for providing a totalgftfh .
esirable outcomes of the processes andep eccitamﬁ:
roduct of g

inclusive education.

|STUDY QUESTIONS

A- x
. DiSCUSS i i . .‘ »

2. Throw |
ight ‘ i
of an i“C|gUSi3n the essentials and measures of th .
(a) proper-j e school with special referen e proper functio”
Per-infrastructure and accessibili ceto
ility

(6) Aware
ness and pdSi .
tive atti .
(¢) Proper human resources. | 'tude towards disability

3. What :
do you
for inclusj Mean by the te . .
usive educatiop 2 Di.:cTL‘l:sd f)p:’lon of whole school 2PP™
In detail.




nclusive School res

Iaﬂlnga{ g
W Type Questions
5!“’" ( is an inclusive school 7
P (. wha of infrastructure and accessibility is required iz 2

wha( type
b nclusive school 7 - o
|3"hﬂt.‘yp¢ pfhuman sl tday W {“m 2a Imclesive

hool 7 , N . | .
s\;/hat {o-do you mean by positive attitude towasrds disabalmy -

" \hatis whole school approach towards inclusive education 7
5

LB
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pedagogical Strategies
:n Inclusive Set up

\

aching Strategies ?

Chapter Outline
e Whatare Pe

e PeerTutoring
Cooperative learning

dagogical or Te

e Social learning

e Buddy System
e Reflective teaching

e Multisensory teaching
e Study Questions

What are Pedagogical or Teaching Strategies ?

In simple words the term pedagogical or teaching strategy stands fu
the type of strategy employed by the teacher in carrying out his teachin
task in a way most helpful for him to attain the desired teaching-leamin
objectives. The term strategy in its own way slightly differs from th
commonly used terms methods and devices employed by a teacher for
carrying out the task of teaching. It stands for specific plans and ways desie!
and employed by the teacher for attaining his teaching goals or objecti® {
much in the same way as used by a chess player or operation incharge oft
warfam. A teaching strategy is so planned and designed as 10 provid
maximum help to the learners in getting them engaged in a leamning tasklj
;m:;::'e')’has possible for the realization of the set goals. A strategy
skil, atitude etc. for bel learning (if) to acquire necessary kno" -
discoveror consin;cx the ::gnf\g deS".ed C.hanges in_his behaviot 3¢
learning or cooperativ owledge with his own independent effgﬂﬁ & '

\ve and group learning. hatever strategi¢s m2)

156
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e peer tutoring proves M?_

¢« o e er
i instruction and training jn Compg,.
. |
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, ~tjonal pr

mg(rudl( &

Y He
chers and experts in this regarq I, 1
dere

n play a quite sj ifi
help rende peer tutors can p 4 s Bnificgp, ol
the . ~Jusive setup ng activity. The adoption of

' i s Jfv. h ,' y
In the In® ing leam! glhedreams ofmdmdualised instr::*

from many Ormd by parents, 18

(caChm s
ing out the in realisin
carry '”ﬁcm can help well inred
systcm ]
in a better way. le of a peer tutor, it can be played by 5 non.g;

Regarding the 1o (o help his or her disabled peer in ope orth

. ¢ 0";.‘
n s u‘:
peer who may e Se; for better adjustment, explanatlon and illysy,.,..
€

. 1 iy . = loﬂrl
task or activity almration of a skill, providing help in perf'ormmg One

a4

QU

A org,
, a concept, dem°“j;. ng as a model or manually helping him or . imi, |
other task by WO

, is'not essential that a g, ;.-
and practice the model :Se:a;;:::.u:(t)rl. This role can also be p;; .:e";a:;y |
peer should al:;a'{iss ZC: her disabled counter parts, who has feached tO: |
dlsablfedv 563; performance and excellence (inone or the other scholasn'm
:s:?srcho.lastic areas) a little earlier than the other dfsabled peers.

( A student whether disabled or non-disabled while playing the role of
peer teacher in the inclusive set up may be found to perform the f°"0m'ng
’ four types of activities (Dash, 2001). . - - e " s |
(9) Monitoring i.e. supervision'and regulation of the performance ofs |
tutee. - o s §E 3.0 8 aea |
(i) Reinforcing j.e. providing appropriate contingencies for approve; |
behaviour (such as praising the tutee if he/she has completed the work toa
required standard). ' ' |
(#ii) Modelling i ¢, t
behaviour by the peer tutor.

(iv? Explaining j ¢ exposing the relationshi
appropriate examples to clarify doubts. |

he demonstration of a particular activity or |

. elp well in 3 fruitfu] way. Moreover, p&' |
®Vidences ¢

raditiong) -, 123 all possibilities of me" |
'tional moge of instruction and guid® |
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4| Strated!

xV - 1569
s r\“idcd to the differently abled in an inclusive set up in the

"

., . below
"™ =
a’ .fml(““cd
Y

o™ \hile engaging in the process of instruction and guidance along

<ith their peer tutors sn.ldcms do not experience the hesitation, fear
of neasyness s experienced by them in the interaction with their

rcachers Here if‘ this' system th.ey feel more confident and ready to
learn and definitely it results in knowing and learning the things
(hat they Were unable to learn and to know from their teacher and
other experts.

The peer tutorsare in a position to provide instruction to their fellow
students by coming to their level or status. It can happen because
after all they are also the students like their fellow beings. They
have know fear for their sclf-dignity and status like an usual
classroom teacher. As a result, the fellow students may come quite

nearer to them for attending what they say or show in comparison to
the classroom OT subject teachers. ‘

peer Tutors are in a position to get the fellow students acquainted
with their own experiences. They can tell them that they have also
been passed through the difficulties and hurdles in learning as felt
by the fellow students at this stage. How did they get away from
these difficulties, the narration of such experiences may prove quite
beneficial to the fellow students in their learning tasks.

_ The type of help and guidance that can be availed in the practice
work and training activities from the peer tutors is many times prove
unmatched. We can’t expect it from the teachers in the usual
classroom teaching situation. Student are not troubled by a bitter
criticism and frequent testing work performed by the classroom
teachers but contrarily get timely help and assistance in a very
friendly and cordial way from their fellow peer tutors.

COOPERATIVE LEARNING

The Concept of Cooperative Learning

Cooperative learning as the name suggests stand for a learning process
or leamning strategy in which students are provided opportunities to learn
PY themselves in a group in a cooperative way. They share each and every
Information among themselves and help each other for having required
cm‘:tdge‘ Ur}dels_tanding and application of one or the other aspects of the

material, or course units included in their syllabus. It seems quite
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:\’;l—!"‘_’:"—“ | actice of (cnlching-lcnrning prevalent i, "0({
m.uml cys ron going classroom teaching js lmuu, »
ntered. Here teachers are re al| Qarz,-,
ledge and their role is simply t(lfarde a,('k,‘-'
willing) minds of Stuanl:ou’ inm:?
owledge. They donot trust their students to 'earns thej, Va-"
1| them what to learn and provide all the struc' Thehhira
This structure of learning provided by lh‘ure A “‘*
:dualistic. 1t encourages individual em ‘°lh:,
lace of group and cooperative |ear:ianel 5

rn more and more in order to gain goqq t
grage
§

e pt
ten. Qu

dmnumlcd and content €€
es of subject know

open, empty and willing (or non-

\‘\hl\‘.l
u"\\\\ih‘l |

reservoir of kn
that they must (€
learning to take place.
students 1S highly indiv
ive learning in p

tempted to lea
(s, appreciation oOf attractive prizes etc. by eyq..
: XCell;

N

hing the set target of excellence. Cooperative | .
es. Itadvocates cooperative learning (i.e. the Ieamfn
g with one another) in place of the COmpemi:mm
h (encouraging cut throat competition and im:]and
d) prevalent in our present system of education(;:;

competil
students are
divisions, certifica
their own peers or reac
says no to such practic
in group by cooperatin
individualistic approac
practices of getting ahea

evaluation.
arning in the context of inclusive set up

ve set up there is the presence of a wide variety of leamer
r learning capacities and learning need;

rding to theirown individual capacities
less competition and more emphasis on mutul

adjustmentand cooperation in an inclusive setup in comparison to the nom

regular classrooms. These seems no point for the non-disabled peers tohav

unnecessary competition with their disabled counterparts. Here, they ar
naturally driven towards cooperative learning instead of getting engagedn
competitions with each other. The teacher should take advantage of this

spontaneity for organizing the classroom activities of the inclusive set¥?
on cooperative footings. | o »

How to make use of the strategy of coope

In inclusive set up we find the presence of diverse

with diversified learning interests, abilities and capacities. While fhake ¥

(?f cooPem(ivc learning the teachers should be quite cautions 2 ut

formation of groups. A class consisting of 30 students may be broken do?

into 5 or 6 sub-groups or teams each consisting of equal number Ofswden;
apility grov?)”

with different abilities. In these groups (called mixed

Cooperative le

In the inclusi
with significant divergence in thei
All have to grow and develop acco

and limitations. There IS

rative learning:
groups of leamme®
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.t;%“"y abled or disabled children working side by side

C Y ,n-disabltd peers for comrit.mting in their own ways towards
:.‘,. ’:nﬂ“ of the group goals and getting valuable opportunities to learn

gl elves in the company of the non-disabled peers.
¥ ‘op(lltl , . S5 "

Y o formation of the mixed ability groups from the population of
y u’tt{ c <et up class. the teacher may try a number of typical
” i-.c‘u?'; lc‘aming set up/working modes in the manner exemplified

all® N

% ad
:\\q\\

®E o {. A unit of the course in a subject may be broken down into

Bl ningful sub-units. These sub-units may then be assigned to the
cer mc;m; (mixed ability groups)..The team members may collect
:Emt"fonﬂaﬁm and go through leaming experiences, activities etc. for
”pﬂc;: required knowledge, understanding and insight about the assigned

¥ mitinaquite cooperative way mutually helping and complementing
SE e efforts for doing so.
esch s fter sometime (this duration may be fixed in advance), the members
 different teams may sit together for discussing their learning out comes
°f.¢‘r5pect to the sub-units assigned to them. In fact, they may teach each
. the boment material or leaming experiences acquired by them in their
= ive sub-unit. After grasping the knowledge and understanding of the
shole unit, the students may again be asked to work in their respected groups/
i2ams for gaining more insight and understanding of the unit through co-
operative efforts and then shovy the outcomes of their striving to all the
sodents of the class. -

B
-
5 48

Mode II. Students of a class in any subje%grade may be asked to
work on a group project, for which they may have a hand in selecting. It
mzy give extensive opporturities to them for cooperative leaming as well
ssworking in the group. Such group projects or investigations may be highly
stuctured to emphasize higher order thinking, analysing and evaluating
skills. They may also provide a proper platform for the dersﬁonstration of

practical and working abilities on the part of students while working
cooperatively in a group.

Mode II1. In another cooperative learning set up, students with varying
&cademic abiljt

ies may be assigned to 4-5 member teams for studying what
ber higheas ly taught.by the teacher and to help each other to reach his or
e stuge level of achnevement. After doing such cooperative efforts, all
ofnt of the class are then tested individually. A fier then the different

the class may be awarded certificates or other recognition on the

been initial
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nast recoen COOPL rali

‘ ve learning sct up May inv.
.\'z\\tllkf i, Itmay be used with a wide Fan ‘ ve
“:;“":\“gm‘nmg is made with the delijy ery :r:;".{
 the part of the teacher. A ﬂc'r that Studenys arr;,«

. < or triads (group of 'hmﬂ'_ = a.Sk an(.j (NSwer qu‘j*%

o work in PR “the lesson OF presentation. |..N SANING prof;
. “\:‘ questions students may be given some trainp, .n,:

asking and m,““\":cr;—\ ards. they may be encouraged to create questigy,
by the ‘C‘iChf:l - ind answering. Such set up of reciprocal quesuomn:‘:
take turns asking a ~fTective than traditional discussion Broups pe.. X
o hinking about the material Presenteq l?“

thes
11 the due benefits of cooperatiye lean«::‘

MMode V. AN
7‘\\.“.1 ql

AN of recp
LY

miects. In this S€
LTINS

s

and St s
v ome “T>Cnt&“\

\
w3

e
g 4 7

«wnle
ot the conic
e

been found tobe m
it seems 10 encourage dccper-t
by the teacherand also it provides a : . \

" Mode V. In another cooperixtive Ie.armng set up a particulay t0pic
unit of the subject s assigned to five Or SIX groups or :ﬂeams.of? Class, Eay
croup or team may have a small number of studer.lts o vary!ng interests
abilities. In respective team, each team m.ember 1S x:esponsnb!e for Ieamiq
a specific part or sub-unitof a topic. He hlm:self s.mv?s hard in the leam'mg
of this assigned sub-part in close collaboration with his orher counter pan,
in other teams. In fact they work closely in a quite cooperative Spirit fy
acquiring necessary knowledge, experience and application related tg the
very sub-topic. After then all members of the team sit together for discussing
the fruits of their str"iving and acquire complete picture of the know/ledg:
and understanding of the sub-topics or sub-units related to a particular topi:
They may go for its deep understanding and advanced study by repeatin
their cooperation exercise in the process of learning.

Social Learning

Social learning in its word meaning stands for a type of leamning th
results from the consequences of observational experiences gained ontk
part of developing children in the social company of others (elders and mot
knowledgeable peers). Such observational experiences and their imitai®
and practice may help a lot to the differently abled or disabled child®
receive from their non-disabled peers or structured social experient®
arranged for them in an inclusjve education set up.

Social learmning as an
into existence by the social
by Bandura through his s

approach and theory of learning was firs! broug?
psychologist Albert Bandura (1977). As propos';
ocial learning theory most of what we €7

4
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neh Sin]l\l_\ watching and “'““”i”}'. to other people. The children
""““hv'tn" bepinning keenly observe the behaviour of others, most
ol ,\:,l'-tlw pcuplc ncmc&d-lu l|.\l2ll| like parents, members of the family,
amor '\I\C older members olsociety, ete. In turn, they try to imitate and
e 'Iw\' observe. 1 hL: power of observational | arning can be u_mhrmf:d
0 wht |;\h.0l‘“‘“r-" experiments as well as through observation in our daily

(hrouE " (| who sces his father throwing utensils around simply because he
W A CIE
i€

A en served food ol his taste, learns such behaviour and reproduces -
h;mm‘_ l“_; ¢ circumstances. e may also,incorporate and imitate the
it in S-"m l:r(hc characters he reads about in novels, hears about over the
Nh;wu“.'t tq on TV orin movies. The persons whose behaviour he observes
‘d:(::]tri;;ita(cs arc known as models and observational lcamning is referred
andt

s modelling.

tod
gocial learning as a teaching strategy in inclusive set up

Social learning as an approach and strategy can be quite effectively
atilized in inclusive set up for the learning of the differently abled/disabled
children. Here the teacher, traingr, non-disabled peers as well as the more
capable or an early disabled peer may work as a model for helping and
meeting the learning needs of the differently abled. The step like below
suggested by Bandura (1977 may be followed in making use of the social
learning strategy for the teaching and learning of the students belonging to
inclusive classroom set up. .

Step 1. Attending to and perceiving the behaviour : In this step the
learner is made to observe the behaviour of the person acting as a model.

Here the total behaviour or a particular aspect of it may attract attention
and become the subject of close attention.

Step 2. Remembering the behaviour : In this step, what the learner
observes is filed away in his memory in the form of mental images.

Step 3. Converting the memory into action : In this step, a behaviour
observed and remembered by the learner is analysed in terms if its
accc‘eptability to the learner with reference to the demands of his self and his
€MVironment. [t is transformed into action only afterwards and thus the

observed relevant and accepted aspects of the model’s behaviour are imitated
by the learner,

Step 4. Rej
the bel einforceme

adoptj

nt of the imitated behaviour : In this final step,

aviour of the model imitated by the learner is reinforced for proper
on and further continuance. |




CREATING AN lN(,‘l.US‘lVr .
164 L e—— - ' o ) ”"‘ﬁifl'()(
»K»I—#-—w by tollowing the above mentioned Stag d
In this \wi Yo U

C'i()r v"(:')'
. Y ¢ ' . . "ll\'l
val flearmng the children b Inn;',lll;_', 1O m(.lu'.w(_. :
'S Sal e ‘
N one s sochl

el ,
5§ R e -
Isedt quire a number of skills, applications ang ””‘l‘-"‘-lam,“ | ay
S FENAORISS ‘ inciples essential for their
v the other concepts/principles essential
\

Ror,
n', e

( |h"

I

Kl
i

L)

ildiustmc
and development.,

1
A7
»

Buddy Svstem

In the inclusive setup paying ofind.ividual’ ?tl?r:tion_is Utmgyg, eds
specially for caring and meeting .thc special nlccc SO0 (; ¢ flllchrcnlly ah .3
their adequate adjustment education .and \tvho esome ‘evelopmen , |
their non-disabled peers. The task is quite challenging for Ehc Clae !
subject teacher. There is the presence of Iocom.otor/orthopacd|ca||y impa'
Ica}ncrs in the classroom who may nced a variety OfaSSIS?anCc and h,
their proper mobility in one or the other 1yp'es o.f Iean‘nng Situatjq
turning the pages of their texts, holding the .th.n?gs in thc.nr
on the table, performing one or the other activities associat
tasks related to curricular or co-curricular needs. Simila
with hearing impairment may need the help of providing 1h
instructions in writing form or convey what has been required by the teache,
in the form of home work, assignment or project work. Vis

ually handicapped
on the other hand may nced to be helped in getting audio descriptiop or
translation of the learning ]

assistance for their prop
intellectual impairment,

or
NS j,
hands o plagi,
ed witly Practicy
rly, the Childre,
em lectyre Notey

Ies may neeq to be
assisted and helped in getting adjusted in the inclusive set up alongwith the
satisfaction of theijr learning and develq

unless the cooperation from the fellow Students

: Present in the class is not
secured., Moreover, i should pe i i

who are Properly trained ip
abled at the proper time in ;

quently anq necessarily in the
Ms. The question arises what do we
re budqg

CRIE. 2
buddy system 4 Who 4 Y and whgq type of roles they

in helping and assisting their Needy
Buddics in relation to inclusive gey up ar
the peers of the same age and grade Selecteq

students who are further traineq for unge

need to play Seers
rs %

Cthe Studeny volunteers mostly
fom the Broup of non-disabled
rStand‘ng the needs of theif
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o { peers and providing ‘““]‘ and
¥ \t‘!"‘ \

t\\.lc"‘h"n ¢ o ”‘.."' it ‘l“,
\ .
N YAl M| \\d»\.
oty | L in Qa "‘\l

IN

! . A} S Iiwe . 8%
P L the ) otem KNnown as peer-o peet |‘\lt|t|y
P \,‘n\‘

. . System (pairing two
“rents ACHINR S \\l!dd‘lt‘\\ IS adopted for helping and nasisting the

€S \!iﬂ\"“'“'.‘ abled for their adjustment and cducation in the
\f"‘\t‘\i N‘l‘\ﬂ\ In this system a difterently abled peeris looked alter by
'\'}?‘“:.::Il group of the -“\l\k‘l\lh“ called buddies (of the same class in the
<O Gruations) or by the senior students (in or out of the class school
\‘Z‘i‘\‘ This small group may vary in size but every time there must be
:r.--‘f"““ «ent from the non-disabled buddie

LS “ﬂ

s for assisting and helping,
AR

neular disabled student belonging to their buddy circle in his
grire e

N d leaming.

3 ~tment an S . .
" secarding their functions, buddies have the opportunitics to play their
‘ea" N \ Y b . .
:\\{h in curricular and co-curricular life of the school. Buddies in the
o \m i.c. (the non-disabled volunteers alongwith the disabled peer of
cjasSIOOT

. -

._wyddy circle) may work together, share equipments and participate
= bf in-coopermivc group work or project activities. In the games and
ros‘lh:ro_curricular activities, the students belonging to a buddy circle
e rsing non-disabled volunteers and the disabled peer) may work and
;;;?cﬁp:;le}n a cooperative way. Their activities may also be extended to

~evond school boundary such as attending social gatherings in the community
++inviting each other in family functions, etc.
0 )

-

The essentials ‘for successful employment of Buddy System

The things like below may prove quite helpful in the successful

employment of buddy system for the realization of its objectives in an
inclusive education set up.

I. While initiating the buddy system in an inclusive set up, the teacher/

school authorities may have an orientation talk and dialogue with
the students acquainting them with the nature of difficulties faced
by their differently abled peers in their adjustment and education
alongwith them in the inclusive set up. They may call then the students
volunteering them for the running of the buddy system in the school.
The selection of the non-disabled peers as buddies should be made
With a great care. Usually, the students selected for playing the role
Ofbuddies to the disabled students should be chosen for their maturity,
kln.dness and voluntary spirit of giving their time and efforts for
taking away the disdbled alongwith them in the performance of
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curricular and cocurricular activities by providing MW‘;

2

according to their special needs. :
3. The non-disabled students volunteers playing the role o ey

buddies must be provided appropriate training ff)r cxcrci;inz' Py

) " .
responsibilities in the most appropfiate way possible s i, (g
don’ttry and do everything for their disabled buddy tumn, hirng,,

heavily dependent up them. (ii) they Shf)"'d lean ang ,
compc{cm tic meet lhegpecial needs of the disabled bf‘ddy in adjvﬁ?’
them to the inclusive set up and joining hands with them, in c';_:
learning.

4. Inthe buddies circle, the members should see €ach otheras cory.,,
human beings irrespective of the differences in their abilities, 3,
diﬂ'erentl& abled may be imbibed witha number of unigue abiliti,

(irrespective of their impairment in one or two developmenz| ez
and the non-disabled buddies should also try to leam a numb.. .,

specialties owned by the differently abled buddy belonging 1, tre
buddy circle. For example a hearing impaired may be z gy
photographer, cartoonist, poet or craftman, a visually impaired =2
be a good musician, a philosopher, creative genious, etc. The relaie
ship in the buddy circle thus may be on mutually sharing and heipiz,
basis for each other’s progress in curricular and co-curricular zreps
There should be rotation system- applied in the inclusion of nos
disabled peers assisting and helping a disabled peer in the budds
groups working in an inclissive class since there is a possibility &
growing resentment among the non-disabled volunteers that te
“have to” work with a particular disabled child.

Benefits of Buddy System

As you know in friendship both the parties remains in a win-#&
situation. The same is true with 2 buddies group working in an inclusive &
up. According fo convey (2008), the use of buddies in and out of &

Benefits for non-disabled
ﬁwdzﬂ&mboddhzgdxfmbleddlﬂd@m'bew
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icd
FL.dtlgog  oping " awareness and respect for diversity, thus helping
, de clves 10 develop socially and emotionally.

deeper un.dcrstanding of the task or activity (related
nd cocurricular areas) as they help clarify ideas and

'ii) . culﬂ
(™ 10 wr'f;r their disabled buddy.

rule? itive skills from their di :
|caming positr : ir disabled buddy, learn to see things
(iv) from 8 different PFTSPCCUVC. or learn the value of something they
ke for granted (i.e. value of thc'se,nse of hearing, vision, sound
intellcctual development, locomotor ability that has been denied to
he disabled buddy).
(efits for Dlsabled. N
children with disabilities can benefit from a well-planned, well-
- emented buddy system properly through :
imp | and academic skills modelled

(l) ; Seeing SOCia_
) ‘Hearing things
Getting more one-

school environment. |
re independent, connected and confident.

i explained in “child” language
(i) on-one support than adults can provide in a busy

(iv) Bécoming mo

Reflective Teaching

Teaching in the cla
three levels known as memo

ssroom is generally found to be organized at the
ry level, understanding and reflective level of

teaching. Memory level teaching based on the traditional behaviouristic
theories of learning is aimed to pour information directly in the minds of the
students for getting it memorized with least care of its proper comprehension,

understanding or application on their parts. Understanding level teaching
represents relatively a high level in the teaching-learning process as
meanings to what is being taught or

compared to memory level. It provides
leaned in a learning situation. Students can properly understand, grasp and

apply the learned generalizations in other learning or working situations.
However, such type of teaching also does not carry much benefit on account
of being too much teacher centered and its unability to develop the power to
reflect characterized with independent problem-solving ability, creativity
and constructiveness demonstrated by the students in their learning and

acquisition behaviour.
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W et U IR TR feachor iy e atadents of an
~ s W& sition, () ‘\“\\\\\\ UL e salution of a problematic
™ ::\ o e et Jata u\m.l EE AT absont getting acegualinted with
AL ool applivation amd trath valie of o generalized principle
otk § oate and Produee something new or of some vse at thelr
" ‘; o novh g AR OF (1 oy, ‘
- ':w e such problematie, selfleaming and pushing situations,
earnet W e e lusive setup has suftictent freedom (o reflect upon
@ | aNlites, e fous expertences, skills and potential for proceeding
w‘mm:\m\s path. NO ane has to wait for others ax he or she in free (o
o s Dot capacities or potential at the utmost for his highest learming
“&‘.ﬂ\wm\t_ Intellectually superior, normal, slow or backward, and the
N .'t:‘ of disablad sireh as hearing, visually, locomotor disabled, learming
f::\;‘\q and mentally sub-normals all can strive and gain the desired
:;b"!\‘“\"“ in such reflective level teaching-learning set up well in tune
o their strengths and limitations,

The fears that only capable, non-disabled and intellectually superior
eudents can benefit from reflective teaching is unfounded or baseless. The
;\-\m‘: is more true as everybody has the opportunity and access for getting
proper Tetum of his striving well in tune with his own potentials, and
aferential abilities, Moreover, there is more cooperation and collaboration
o e reflective teaching set up instead of the mutual rivaliries and unhealthy
competitions as would otherw ise possible in memory and understanding
kevel teaching.

~ A blind child may enjoy fine and rich imagination, the strength and
wilization of his all other senses than the sight for reflecting upon in the
confronting learning, creative, and constructive work situation. The same
mtrue for the hearing disabled who can focus more in the minute observations
ofthe details of the observed phenomenon and thus reflect well in knowing
““Ppl)ing the things in a better way. The learning disabled although
feeling d.iﬂ‘nculty in some particular learning area may be found to possess
:“f':mmr) potential of learning .nnd doing so many things and thus may
Rflective to show quite .encounfgmg results in facing the challenges of
ay hans teaching. In this way, if analyzed properly there Lr: nothing that
mper or provide major hurdles on the path of adopting reflective

g strategy on the part of teachers for the education and development
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of the
process ofir
challenges © :
to groups comprising

ry Teaching |
aching as the name suggests, 1S a ‘caching "
1

h the adopting ways and means resting o, " i

s (i.e. senscs of sight, hearing, sme||, gaslc

d as the gate way of knowledge and keyAr: i

arning cxpericnces, multisensory teac;?
beneficial and useful in any Schemclo,

has a great potential for proving
ned and organized for the schog| child
ren,

program of teaching-learning plan
Its importance, use and significance is much enhanced in the cage of
Ity

employment for the adjustment and education of the children belgp,;
inclusive education set up for the reasons outlined below. g
. In inclusive set up we have the presence of diverse learners With thet
diverse needs, potential and capacities for learning. Where non.djs bc"
students, as happens in the usual classroom set up, can be taught b ; !ed
use o.f any one or two available sensory means (such as on| Y(’;\\aklng
lecturing, demonstrating, lecture cum demonstration or experie . rqugh
through thfa senses of smell and touch in the laboratory or \I:IOrk:;s sgm
g)r:ﬁgeooffcinsvz;l:lizctiyc:)rfigz;zn;(l)y tz;]bl.ed p'rcsent in the inclusive set upp r;eed
upon the nature of their imPaim;ntZlI:: :JUSt‘m?nt an.d education depending
ind special learning needs. For example

a) Th ing impai e
(a) o ; l::aergge lgnfp:l,:?d l:emfun in loss in terms of getting benefited
~ loss in terms of the Lrseea;lng sense, visually impaired suffer i
becomes quite essent; o the Sense of sight. In their cases thus
ntial to compensate their Josses by making us

of their other avajl
able sens : .
demands of the inclusive sete:pfor e leaming and adjusting ol

Multisenso

Multisensory 1€
executedor performed wit
of a number of scnsory organ
touch). Since senses arc terme
for the acquisition of valuable le

(b) The chil sy
and onel :rrct:ev:)':: mtellectual impajrment suffering from autist
il O'f.leaming disabilities may be proper)
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M aption of s I e nsory approach b s teaching the tae ol
mine .“.\q.‘nm‘l\l\ﬂh‘}\\‘ of the modern ape miny also prove quite helpiul
- [l The use ol muttimedia b the e lusdyve clnssroomm setup
combination ot tet, ancbo, st mages, antimation, video
interactive content forms, NMultimedin iy wennlly recorded nnd played,
:h\|‘|-1““|-““ acoessed by the f‘nmp\lh‘l fzed and electronic devicos, but
can also be part of o live pertormance. Thus, what is presented by the
eachers fnthe classroom as multimedia presentations tor the teaching,
caning of the subjects may be recorded or live, A recorded presentation
any allow interactivity vin o navigation system, A live multimedin
pxc'\cnl:\linn may allow interactivity vinan internction with the presenter

e L0 ey e setup Fhe Senmory oxperiences sttnlile

\\"\‘

’u‘!“
o henetiv
aay inelude

orperformer,

In addition to seeing and hearing, the developments in the field ol
computer and technology have made it possible to provide [eeling sensations
andillusion of taste and smell to the virtual objects, In this way, utilization
ofmultimedia in the inclusive set up has opened every possibility of providing,
welul multi-sensory experiences to the learners with the utilization of the
mulliple senses, (senses of hearing, sight, smell, taste, and touch).

Chunctcrlstlcs features of multimedin

used |
n the Inclusive classroom for multisensory teaching
.

:T:::::::L(m conu:'ms m"c vcryrich i.n the sensce that icy .muy invnl.vc

sl w«“mr} of a variety of m‘cdm _cumcm:?'-nmlm,. vm.ml. audio-

b i . pictures, graphs, animation and interactive format.

US:(::f:fg:‘f‘ﬂzrc.scnlmiom may rcq.uirc from lhc" tc:wl'\crs to make
itional and computerized electronic devices.



o L TS——

A

CREATING AN INCLUSy

172

_ A. Essay Type Questions

7))

.- What do you understand by the term buddy system ? What is 1§

- I
i . E SC'I |
Multimedia presentations may be viewed by the Studeny, . %l |

ive tane. as well as projected, transmity
alive on stage, as well as proj ed of plam' \
with a media player. *

A teacher may make use ofalive orrecorded mullimedia br
for helping in his instructional task. cknu,ﬁ
A teacher may make use of either analog or digita| C'C‘Clron-
technology for preparing and presenting his Mmultimedi, PTCScln ""ed‘n
In the case of making use of the Digital online Multimeg lay
part of a tcacher he may go for its own loading from (h on (h,
websites or may try to réceive it alive or on demanq ‘hroumal
respective agencies broadcasting useful educationa Progran,
There is specilic provision of multimedia presentation i, a|.|
modern available electronic and computer applicationg Such‘
personal computer, laptop, tablet and Smart phones, Micros,
corporation also provides the power point software program alonn
with its MS ofTice package for producing power point Presentaji
in the classroom setting. The laptops, PC’s and Tablets als0 hayy
provision of the display of CDS loaded with multimedia teachipg
lcarming material for devising necessary benefit on the part of leamery

for realizing the set learning objectives.

lly.’

STUDY QUESTIONS

What are Pedagogical or teaching strategies ? Name a few strategies
employed in the teaching-lcaming of an inclusive education setup
and describe any one of them in detail.
What is peer tutoring ? Discuss the use and utility of this strategy
for the teaching-leaming in the inclusive education set up.
What is cooperative learning ? Discuss the use of cooperaliv
learning strategy in the context of inclusive set up in its various
forms and modes.
What is social learning ? As a teaching strategy. how it can ¢
employed in the inclusive education set up ? Discuss.

. : ) . ion
role in the teaching-learning carried out in an inclusive pducall 4
sctup ? Point out the essentials for successful employment of P
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systern justment and education of the leamers inan inchsive
usive

set up-
6. What is reflective teaching ? How does it di
unde:sm:ﬂing levels teaching ? D&mﬂ: g-' frer ,f“’"‘ memory and
teaching strategy in the inclusive educationn;ptlg)mtof reflective
7. What is multisensory teaching ? Discuss the use a}:d signif
) , " ificance
multisenson teaching stralegy for the leamers belonging to inclusi\(.)tf

education set up.

B. Short Answer Type Questions
{. Whatare pedagogical or teaching strategies ?

2. Namt? any fOl.lr pedagogical ar teaching strategies used for the
reaching-lcarning of the students belonging to inclusive education

set up.

3. Whatis peer tutoring/coope
teaching/multisensory teac
education setup ?

4. What is buddy system ?

5. Mention about the two uses/benefits of making use of any on¢ of
the following pedagogical or teaching strategy for the teaching-
learning in an inclusive set up-

(a) Peer tutoring (5) Cooperative
(d) Buddy system (e) Reflective teaching ()

rative leaming/social leamning/reflective
hing in context of its use in inclusive

learning (¢) Social learning
Multisensory teaching.
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Support Services and Teachin
Partnership in Inclusive Sg¢ ;
Chapter Outline

e Introduction '

* Developing positive relationship between school ang home
* Partnership between Teaching-Co-teaching personne|
— Teacher and special education teacher

—- Teacher and parents
* Team work in Inclusive Set up
* Professional training of teachers in Inclusive Schools

® Study Questions

T
Introduc‘ion
In an inclusive school there is a provision for including all {he
learners in the mainstream of its education with no discrimination of
any kind with a commitment of providing equal Opportunities for thei
wholesome development in tune with their capabilities and |earning
needs. It is a great challenge before the school administration and teaches
for meeting the adjustment and learning needs of the non-disabled an
disabled children_of wide variety through the limited resources at thei
disposal in the inclusive set up of their school. Here arises the needof
calling for the assistance of essential support services and partnersh?
wi.th those who can provide valuable help and assistance in the neett
‘adjustmcnt and wholesome development of the learners belonging "
Inclusive set up specially the differently abled or disabled. The fami
Including parents, cq H




auppert Services and Teac
D hing Partnership in Inel
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pocd K ed for providing needed <L L
dsupport s \
services

«<hip in the inclusi
v "‘. \\.hn‘ i 1
Lis o

out, letus try to Know about it in this ¢}
S Chapter,

ot ‘ and teaching
10W At can be worked

veloping positive
De e ehosia ‘ “‘h\ﬂons‘ﬂl) between Scl "
Schools function for servi School and
se dH

needs of the students. To \‘N\r? nR }‘\0 educational and devel iy
mitted in he school | serve the interests and welfare of SpmAnEL

admuatics » school 1s the pri ' elfare of the s
) 18 the prime consideration of what "htrmdcms
hat is done ina

\ - - ( |; ( . n'- I'.

| -5anibililics get much enhane
. res| get much enhanced and the tasks in hand become
more

challenging for proy iding educati —
I the learners i an il\L‘Iusivc‘;:‘(nl:::\?r ;i:.: LL.‘:t['“:‘~C|“al uh‘hortunitics to
jifferences and deviations found nmor;; thlc“ Olf;n wide Vf\r'icly .of
responsibility well towards the learners cSpccin::‘:-d.(af‘cxcrc's'“g s
children with special needs, a school has to seek c))nclo:zlcmly abled or
—— . 1c other types
m.:upp\ rt from the people and community, the interests of whose children
. sup;josed to serve. The home as prime organ and institution of the
community can work s 8 main support giving flmc.‘ionnry for an inclusive
hool to serve its objectives in a proper way.

For getting support and seeking the needed partnership with the home
in its efforts for providing better opportunities and help to the differently
abled. in their education and development an inclusive school has to work
well for establishing proper rappont and positive relationship between school
and home. The question here may arise that what measures should be adopted
for proceeding in this direction 7 We may summarise them, in general, in
the ways laid down below.

{. Theanxiety and fears of the parents and family members about the
care and education of their differently abled children in the inclusive
education setup should be removed and abolished in the best possible
way on the part of an inclusive school. For this purpose, the school

authorities should try 10 convince them.
hild is accepted with open arms for

—  Thatin inclusive setup every €
ed from the curricular as well as co-curricular
e students of the school with no
ies Or impairments.

ded to all th s of
discrimination of any kind Jue to their disabilit

led adjusted

ent through the needed

— Thatschool isdoingat its utmost t0 feel the differently ab
ing and work environm

sSC

experiences provi
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' 0

That due efforts have been made for creating hcallhy eny; 2L
ir

and positive attitude towards the special needs of the ¢; 4
abled. The disabled should not geth |ﬂ'crcm|

arassed o
phychologically as well as physically on nccou:\{‘:)CI g THo
or learning difficulties of one or the other nature
That to get education and opportunities for the
development alongwith the non-disabled on the equal footjng i, .\
rightof their disabled children and school is legally as we|| as o1t
obliged for fulfilling its responsibilities towards a| the di"_mo ly
abled children seeking admission to the school, crently
2. The chain of communication between the home and school sh
be well established. The quarries of the barents and family mem%::(:
about the education, adjustment and welfare of their differently ableg
children should be properly answered. They should be propey|
welcome in the premises of the school for getting them informgz
about the adjustment and education of their children ang their
conccerns related to them should be properly addressed. The schoo|
should also send their observational and evaluation reports of thejr
children to them in a regular fashion. The activities and programg

Y
le..

5

related to inclusive education (curricular as well as co-curricular) -

should be on the website of the school.

3. The parents and family members of the children should be properly
invited in the school’s functions and student’s programs. Special
attention should be paid over the attendance and presence of the
parents/family members of the differently abled and seeking their
cooperation in motivating and reinforcing the encouraging behaviour,

participation and involvement of their disabled child in the programs
and activities of the school. '

4. There should be appropriate forum in the shape of parents-teacher
associations, establishment of community centers in the scl_\ool.
representation to parents of the students in the managing committee/

administration of the school, etc. for the proj)cr dialogue, interaction,

planning and management of the education and welfare of the children
belonging to inclusive set up of the school. Here, the schemes, and
programs for the education and welfare of the diﬁ'erentl)'-"b.'.eg
children in the inclusive set up should be properly discussed an

problems felt should be resolved through the mutual cooperstio”
between the school and home,

J
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